


Higher Educational Leadership in
VUCA Contexts



This page intentionally left blank



Higher Educational Leadership
in VUCA Contexts: Accessing
VUCA Prime and Wisdom for

Effective Leadership

EDITED BY

UPASANA GITANJALI SINGH
University of KwaZulu-Natal (UKZN ), South Africa

CECILE GERWEL PROCHES
University of KwaZulu-Natal (UKZN ), South Africa

ANGELA ANTOINETTE JAMES
University of KwaZulu-Natal (UKZN ), South Africa

AND
ROBYN RUTTENBERG-ROZEN

Ontario Tech University, Canada

Co

United Kingdom — North America — Japan — India — Malaysia — China

emerald
PUBLISHING




Emerald Publishing Limited
Emerald Publishing, Floor 5, Northspring, 21-23 Wellington Street, Leeds LS1 4DL.

First edition 2026

Editorial matter and selection © 2026 Upasana Gitanjali Singh, Cecile Gerwel Proches,
Angela Antoinette James, and Robyn Ruttenberg-Rozen.

Individual chapters © 2026 The authors.

Published under exclusive licence by Emerald Publishing Limited.

Reprints and permissions service
Contact: www.copyright.com

No part of this book may be reproduced, stored in a retrieval system, transmitted in

any form or by any means electronic, mechanical, photocopying, recording or otherwise
without either the prior written permission of the publisher or a licence permitting
restricted copying issued in the UK by The Copyright Licensing Agency and in the USA
by The Copyright Clearance Center. Any opinions expressed in the chapters are those
of the authors. Whilst Emerald makes every effort to ensure the quality and accuracy of
its content, Emerald makes no representation implied or otherwise, as to the chapters’
suitability and application and disclaims any warranties, express or implied, to their use.

British Library Cataloguing in Publication Data
A catalogue record for this book is available from the British Library

ISBN: 978-1-83608-683-3 (Print)
ISBN: 978-1-83608-682-6 (Online)
ISBN: 978-1-83608-684-0 (Epub)

\
4

£
¢ Y
v oy
§ u‘:
A} N ,.ft

INVESTOR IN PEOPLE


https://www.copyright.com

Contents

About the Editors
About the Contributors
Foreword

Preface

Acknowledgements

Chapter 1 The Power of Imagination: Leading Curriculum
Renewal for Transformative Higher Education
Ruenda Loots, Maurisa Moloto and Vanessa von der Heyde

Chapter 2 Undoing Gender with Leadership: The VUCA
of College Men’s Masculinity and Developing Critical
Consciousness Through Leadership Learning

Keenan Y. Colquitt and Conor P. McLaughlin

Chapter 3 Leader Development in the USAF and Thriving
in the VUCA Ecosystem: VUCA Context, VUCA Prime,
VUCA Change, and VUCA Leadership

John M. Hinck

Chapter 4 Addressing Global Issues of Status Quo
Thinking in Higher Education Institutions
Harvinder Singh and Angela Antoinette James

Chapter S Perceptions of Middle Managers on Change
Implementation in a Public South African Higher
Education Institution

Antoinette Suené Botha and Cecile Gerwel Proches

Vil

ix

XV

XX

XXxii

21

37

65

83



vi Contents

Chapter 6 From VUCA to VUCA Prime: Steering Higher Education
with E-leadership, Artificial Intelligence, and Deep Learning
Moustafa Mohamed Hassan and Khairul Anuar Mohd Ali 97

Chapter 7 First-Time Virtual Leaders’ Approaches During

Disruptions: Reflections from First-Line Leaders in a

South African Higher Education Institution

Abdulbaqi Eyitayo Badru, Cecile Gerwel Proches

and Oluwaseun Temitope Ojogiwa 113

Chapter 8 Navigating Higher Educational Leadership

in a VUCA World: Addressing Global Challenges During Post

Pandemic Era

Harvinder Singh 135

Chapter 9 Building Resilient Institutions: Leadership
Strategies for Crisis Management in Higher Education
Yusuf Suleiman and Ibrahim Musa Akanbi 157

Chapter 10 Leadership Transparency and Its Impact on
Teaching and Learning in South African Higher Education
Alexander Samuels 177

Chapter 11 Re-designing Educational Processes for Relevance
in a Globalized VUCA Context
Ella Ruth Anaya and Sergio Cepero Espinosa 197

Chapter 12 Navigating the VUCA World: The Role of

Agile Leadership in Higher Education Institutions

Tehreem Fatima, Naveed Yasin, Muhammad Wagqas

and Muhammad Kashif Imran 217

Chapter 13 Leveraging Partnerships in Assessment as a
Pillar of Leadership in VUCA Contexts
Eliana Elkhoury 231

Chapter 14 Higher Education Leadership in Navigating
VUCA Situations: Globalization of Postcolonial Cambodia
Loeurt To 243



About the Editors

Upasana Gitanjali Singh is an Associate Professor
and the Academic Leader in the discipline of Infor-
mation Systems and Technology at the University
of KwaZulu-Natal (UKZN), South Africa, and an
Adjunct Associate Professor at the Victorian Insti-
tute of Technology, Australia. With over 15 years of
teaching experience and a PhD in Information Sys-
tems, her research passion lies in Educational Tech-
nology, where she has made significant contributions
to digital teaching, learning, and assessment. In rec-
ognition of her impactful and internationally peer-
reviewed research, she has been awarded an NRF C2 rating in Educational
Technology, effective from January 2025 — an outstanding achievement, especially
as this was her first application. She is only the second female in her discipline at
UKZN to receive this honour. She has authored 4 edited books, over 25 journal
articles, 13 book chapters, and numerous conference papers. She has delivered
keynote addresses at more than 25 international forums and serves as the Chair
of the International Conference on Digital Teaching, Learning, and Assessment
(digiTAL2K). Her research has informed quality assurance in online education,
supported gender-responsive digital learning models, and contributed to curricu-
lum transformation. Her work has advanced research excellence and innovation
in the digital age.

Cecile Gerwel Proches is an Associate Professor
based in the Graduate School of Business and Lead-
ership, University of KwaZulu-Natal (UKZN), in
Durban, South Africa. She holds a PhD and a Mas-
ter of Commerce in Leadership Studies, a Bachelor
of Commerce Honours in Industrial and Organi-
sational Psychology, and a Bachelor of Commerce
majoring in Business Management as well as Indus-
trial and Organisational Psychology. Her teach-
ing, research, supervisory, and consulting interests
include leadership, organisational behaviour, and
change management.



viii About the Editors

Angela Antoinette James, PhD in Curriculum and
Instructional Design and Development, University of
Pretoria, has over 30 years teaching and community
engagement experiences and over 20 years research in
the schooling, tertiary, and adult education sectors.
Currently, she works as the Academic Leader in Com-
munity Engagement and Associate Professor of Sci-
ence Education, School of Education, University of
KwaZulu-Natal. Her work focusses on research and
service-learning for undergraduate students, inquiry-
based teaching and learning in the foundation phase and other phases, science cur-
riculum related areas (theory and practice), Indigenous knowledge systems,
construction and use of phronesis, environmental education, and agro-entrepreneurship.
She has completed a number of Erasmus teaching mobilities and developed modules
and curricula for various contexts, nationally and internationally. For example, Ser-
vice Learning and Special Needs online module with Drake University, Foundation
Phase Natural Sciences module for the University of South Africa, Education for
Sustainable Development, etc. She taught Service Learning at the University of
KwaZulu-Natal, University of Zululand and Mangosuthu University of Technology,
South Africa; Siauliai University, Lithuania; Postgraduate PhD students, Sao Paulo
University, Brazil; Drake University, USA; and Liepaja University, Latvia. She is
known for her engaging lectures at the University of Natural Sciences and Humani-
ties, Poland. She has presented on Foundation phase at University of Helsinki,
Finland. She has delivered plenaries at various universities including University of
Towa, Iowa. She has engaged in research and community initiatives. She has
published many articles and is editor of journals and reviewer of NRF rating and
projects. Her interest also spans international policy and research institutions, where
she evaluates research articles, postgraduate reports, and examination papers.

Robyn Ruttenberg-Rozen is an Assistant Profes-
sor at Ontario Tech University in Oshawa Canada.
In her research, she explores inclusion in STEM
(science, technology, engineering, and mathematics)
K-16 education for typically underserved, cultur-
ally diverse, and exceptional populations of learners.
At the centre of her research is the study of change,
innovation, and inclusion. Using an interdisciplinary
approach, she focusses on humanising STEM learn-
ing and disrupting deficit perceptions that ‘other’
learners in STEM learning environments. Currently,
she is leading a wonderful international group of
transdisciplinary researchers from Canada, South Africa, and the United States in
a critical participatory action research project. Together they are exploring agency
and innovation with and of historically marginalised undergraduate women in
STEM. She has received numerous awards for her teaching and research, including
the 2022 Tim McTiernan Student Mentorship Award, and the 2024 Ontario Tech
Research Excellence Award in the category of Emerging Researcher.



About the Contributors

Ibrahim Musa Akanbi is a dedicated PhD student in Educational Management
at Al-Hikmah University, Nigeria. With a strong passion for improving educa-
tional systems, his research focusses on leadership, policy development, and insti-
tutional effectiveness in education. He holds a Bachelor’s and Master’s degree in
Educational Management, equipping him with both theoretical knowledge and
practical insights. As an emerging scholar, he actively contributes to academic
discussions and has participated in educational conferences and workshops. His
commitment to advancing education extends to mentoring students and engag-
ing in community-based educational initiatives. With a keen interest in research,
he aims to influence positive change in Nigeria’s educational sector through
evidence-based policy recommendations.

Khairul Anuar Mohd Ali is a Professor of Operations Management at the UKM-
Graduate School of Business. He holds a PhD in Quality Management from
Universiti Utara Malaysia and has authored over 300 publications in operations
management, supply chains, and sustainability. With extensive experience as an
examiner for 139 graduate candidates across Malaysian universities, he serves as
a Reviewer for journals including The TQM Journal and International Journal of
Supply Chain Management.

Ella Ruth Anaya, DLitt et Phil, is a tenured Associate Professor of Leadership at
Trinity Western University (TWU), Canada. Having a multi-cultural history, she
put on a career path grounded in cultural anthropology, cross-cultural communi-
cation, and global leadership. Her teaching career began in Nairobi where she is
a PhD supervisor. Her doctoral research produced the G.L.O.B.E.’s first country
study of a Sub-Saharan African country: ‘Culture and Leadership in Kenya’. To
date, she maintains a G.L.O.B.E. Project (2020) research agenda in Kenya and
Rwanda. As a cross-cultural professional, she has worked in Continental Europe,
the Mediterranean, the Caribbean, and parts of Asia, and taught 20+ years in
university programmes in East Africa and Central America. For her innovative
approaches, she was awarded TWU’s Innovative Teaching Award. Her research
interests focus on identity and diversity, minority groups and women, and leader-
ship values/practices gaps; some are discussed herein: ‘Exploring the Paradox of
Gender Preferred Leadership in Kenya’, Gender in Management.: An International
Journal, 2023.



x  About the Contributors

Abdulbaqi Eyitayo Badru is a Principal Technology Consultant at the University
of KwaZulu-Natal, Durban, South Africa. His research spans the fields of infor-
mation technology, digital transformation, artificial intelligence in higher educa-
tion, and leadership.

Antoinette Suené Botha matriculated from Berea Girls High School in 1986 and
completed a National Diploma: Secretarial (Executive Secretaries) at Technikon
Natal (1989). She joined the University of KwaZulu-Natal (UKZN) in July 2003
as a Committee Officer and rose through the ranks to Head and Senior Com-
mittee Officer of the Faculty, Principal Faculty Officer (February 2009) and
Clinical Medicine Manager: School Operations (1 November 2011). In August
2022, she became Chemistry and Physics Manager: School Operations and has
been appointed as Acting-Director: College Professional Services in the Col-
lege of Agriculture, Engineering, and Science since 1 January 2024. Apart from
her diploma, she has an A+ Certification, an International Computer Driving
License obtained in 2009 and a Bachelor of Technology in Business Administra-
tion degree from DUT (2010). In 2023, she gave a presentation at the UKZN
International Conference on Business Resilience, Continuity and Regeneration
in March and graduated with a Master’s in Commerce (Leadership Studies) from
UKZN in May of the same year. In 2024, she successfully completed the Stellen-
bosch University Senior Management Development Programme.

Keenan Y. Colquitt is the Programme Manager for Diversity Scholar engagement
at the University of Michigan’s National Center for Institutional Diversity. His
research interests include gender identity development, masculinity, and gender
socialisation in college men.

Eliana ElKhoury is a recognised leader in the field of alternative assessment, hold-
ing a PhD from the University of Calgary. She serves as an Assistant Professor
at Athabasca University, where she works closely with experts across different
disciplines to improve how students are evaluated. Her primary focus is on ensur-
ing quality and fairness in educational assessments, and she actively incorporates
new ideas and technologies to achieve this goal. She is the Founder and Chair of
the Symposium on Alternative Assessment, a key event that brings together spe-
cialists to discuss and develop more effective assessment methods. Her efforts in
the symposium and beyond aim to make assessment tools that better reflect stu-
dent learning and support educational success. Her work is dedicated to enhanc-
ing educational practices through more thoughtful and supportive assessment
strategies.

Sergio Cepero Espinosa, PhD, is Associate Professor of Leadership at Trinity
Western University, Canada. Born and raised in Spain, his doctoral dissertation
was the first one in Spain on the topic of street children. This allowed him to enjoy
a Postdoctoral Fellowship at the Earth Institute, Columbia University, New York
(2006-2008) where he joined the UN Millennium Villages Project doing research



About the Contributors  xi

about orphans and vulnerable children in Sub-Saharan Africa. His research inter-
ests include multidimensional poverty, higher education, VUCA contexts and
leadership, international students in Canada, and diversity. From 2011 until 2019,
he was an Assistant Professor of Educational Psychology, Research Methods and
Vice Dean of Practicum and Teaching Innovation at the University of Granada,
Spain (2017-2019). He has gained experience as a leader in the Canadian edu-
cational sector by being the Principal of Rimbey Christian School in Alberta
(2019-2020) and Assistant Principal at Langley Christian Elementary School in
British Columbia (2020-2021).

Tehreem Fatima is an Assistant Professor at Malik Firoz Khan Noon Business
School, University of Sargodha, Sargodha, Pakistan. She has expertise in the
areas of organisational behaviour and human resource management and has
worked on various streams in higher education management.

Moustafa Mohamed Hassan is a PhD candidate in Business Administration at
Universiti Kebangsaan Malaysia, specialising at the intersection of engineer-
ing, management, and artificial intelligence (AI). With over 20 years of industry
experience in engineering and project management, his research focusses on Al
applications in organisational behaviour, virtual teams, and strategic decision-
making. He holds an MBA from E.S.L.S.C.A. France Business School and a BSc
in Mechanical Power Engineering from Alexandria University. His work has been
published in areas linking technology with business innovation.

John M. Hinck, PhD, serves as the Associate Professor of Leadership Studies
at Air University (AU) and Deputy Director for the Leadership and Innovation
Institute. He teaches AU’s Leader Development Course and leadership electives
at Air War College. A former Apache Longbow Pilot and Army Colonel with
multiple combat/joint tours and 82 months of command time, he received his
PhD in Leadership Studies from the University of San Diego. He has published
books and articles that span leadership, teaching and learning, faculty develop-
ment, communication, the Indo-Pacific region, coaching, and his 2014 book,
Strength & Honor, and 2022 book, Badges of Honor, are collections of leadership
stories.

Muhammad Kashif Imran is an Assistant Professor at the Department of Com-
merce at The Islamia University of Bahawalpur, Bahawalpur, Pakistan. He is a
reputable researcher in organisational behaviour and human resource manage-
ment. His special area of interest is the management of the higher educational
sector and the implementation of the concepts of human resource management
and organisational behaviour in higher education institutes.

Ruenda Loots oversees the curriculum development, and teaching and learning
for two academic programs in sustainable development at Stellenbosch Uni-
versity. As program leader, she works to create experiential, immersive learning



xii  About the Contributors

experiences that empower students to become changemakers. In 2022, she was
recognised for her contribution to Entrepreneurship Learning and Teaching in
South Africa by Entrepreneurship Development in Higher Education. With a
PhD in Biochemistry (Stellenbosch University) and her expertise in biomimicry,
she brings a unique perspective to her work in sustainability education. She envi-
sions classroom-less, exam-free universities, where lessons can only be learned
with hands dirtied by real-world praxis.

Conor P. McLaughlin is the Staff Development Manager at San Diego State
University’s Center for Inclusive Excellence. He manages programmes that
support staff professional development, advancement, and leadership in ways
that ensure equity at the core. He researches leadership, allyship, and social
justice in higher education.

Maurisa Moloto is a social entrepreneur with a keen interest in education, trans-
formation, and social impact. She holds a BSc degree in Allied Health Sciences
(University of Cape Town) and has completed postgraduate studies in Social
Entrepreneurship (Gordon Institute of Business Science). With over 15 years of
experience in the development field, her involvement spans social and inclusive
innovation, social entrepreneurship, and education across the public, private, and
social sectors. She is affiliated with the Hasso Plattner d-school Afrika at the Uni-
versity of Cape Town, underscoring her focus on educational collaboration and
innovation. She is the Founder and CEO of The Lefika Foundation, a not-for-
profit social enterprise that consults in social innovation. She imagines learning
environments that celebrate the wisdom of our communities, peers, and places,
rooted in the spirit of ubuntu (our shared humanity).

Oluwaseun Temitope Ojogiwa, PhD, is a Postdoctoral Research Fellow for
the NRF/SARChHI Chair in Sustainable Rural Livelihoods at the University of
KwaZulu-Natal. Her research focusses on public service innovations, sustainable
rural development, and local economic development.

Alexander Samuels is a distinguished Academic and Lecturer at North-West Uni-
versity, renowned for his expertise in sustainable supply chain management and
the integration of cutting-edge technologies such as artificial intelligence (AI)
and blockchain. With over eight years of experience in curriculum development,
supervision, and research, he has significantly contributed to preparing students
for modern challenges. He is pursuing a second PhD in Social Science, focus-
sing on robotics and Al in teaching, learning, and assessments at higher educa-
tion institutions in South Africa. His research also extends into technology and
student-centricity in education, exploring advancements from Industry 4.0 to 5.0
and 6.0. Passionate about interdisciplinary innovation, his work bridges the gap
between education and technology, driving impactful change in both academia
and global supply chains. His dedication to excellence and forward-thinking
approaches continues to inspire future leaders.



About the Contributors  xiii

Harvinder Singh, a seasoned management executive with a global perspective, is
an author and researcher specialising in transformational leadership and team
building. With 34 years of experience leading cross-cultural teams in India and
the Philippines, he held the role of Senior Manager for Internal Controls at Stand-
ard Chartered Bank. Currently, he is the Founder and CEO of Pinnacle Leader-
ship Consulting. He holds a Master’s in Commerce, a Master of Philosophy, and
recently earned a second Master’s and a PhD in Leadership Science, reflecting his
dedication to enhancing his leadership expertise. His book, The Winning Leader,
became an Amazon #1 bestseller in 2020, and he has published several research
papers in international journals. His extensive experience, academic achieve-
ments, and publications underscore his commitment to continuous learning and
his authority in fostering effective leadership and cohesive teams globally.

Yusuf Suleiman is a distinguished academic and expert in educational manage-
ment with an impressive academic background. He obtained his BEd and MEd
in Educational Management from the University of Ilorin, Nigeria, before earn-
ing his PhD in Education from Universiti Utara Malaysia. Further enhancing his
expertise, he secured a Master’s in Policy and Strategic Studies with distinction
from Kwara State University Business School. Currently, he serves as a Senior
Lecturer in the Department of Educational Management and Counselling at
Al-Hikmah University, Nigeria. He also holds the pivotal role of Director at the
Centre for Research, Industrial Linkage, and International Cooperation within
the same institution. His scholarly influence extends globally, having presented
research papers at international conferences across the USA, Rwanda, Cam-
eroon, South Africa, Gambia, Liberia, Ghana, Oman, Saudi Arabia, Malaysia,
Thailand, Singapore, South Korea, and Azerbaijan. A highly decorated profes-
sional, he is a Fellow of the Institute of Policy Management and Leadership
Development and the Institute of Management Consultants, as well as a Certi-
fied Management Consultant. He is also an active member of several prestigious
organisations, including the Malaysian Institute of Management, the Nigerian
Institute of Management, the Nigerian Association of Educational Administra-
tion and Planning, and the Commonwealth Council for Educational Adminis-
tration and Management. Additionally, he belongs to the Global Association
for Humanities and Social Science Research, the Association for Development
of Teaching, Education and Learning, and the Teachers’ Registration Council
of Nigeria. Beyond his academic and professional affiliations, he is the Founder
and CEO of Yusa’ad Educational Services Limited, reflecting his dedication to
advancing education and leadership development. His outstanding contributions
to education, policy, and strategic studies continue to inspire both in Nigeria and
on the global stage.

Loeurt To is a PhD candidate in the School of Education at RMIT University,
Australia. His research focusses on educational leadership in higher education
in postcolonial contexts. He has contributed to several academic publications in
higher education, including research articles on digital resilience in higher educa-
tion, online teaching and learning during COVID-19 and a recent book chapter



xiv  About the Contributors

on crisis leadership in Cambodian higher education. He was a vice dean of the
Faculty of Education at a private university in Cambodia before embarking his
PhD journey. His research interests include educational leadership, higher educa-
tion, and online teaching and learning in higher education.

Vanessa von der Heyde is a seasoned sustainability and social impact professional
with experience in the non-profit sector. Holding an Bachelor’s degree in Busi-
ness (University of Alabama) and a Master’s degree in Sustainable Development
(Stellenbosch University), she has gained unique insights into the intersection of
sustainability, business, and social impact. Her diverse experience has fostered her
expertise in organisational strengthening through good governance and regenera-
tive leadership and management practices. As the Director of the Sustainabil-
ity Institute, her leadership style is characterised by a passion for learning and
transformation, fairness, and transparency. She is dedicated to driving meaning-
ful social change through transformative educational experiences. She imagines
a world where learning is driven by curiosity rather than achieving good marks,
and where education prioritises the cultivation of wisdom, ethical sensitivity, and
a deep connection to both community and environment.

Muhammad Wagqas is an Associate Professor at Lahore Business School, Uni-
versity of Lahore, Sargodha Campus, Sargodha, Pakistan. He has worked in the
areas of leadership and management and has published various research articles
in reputable journals.

Naveed Yasin is a Full Professor of Entrepreneurship and Management and the
Director of the Abu Dhabi Management Incubator at the Abu Dhabi School
of Management. A Principal Fellow of the Higher Education Academy, Char-
tered Companion of the Chartered Management Institute UK, and Fellow of
the National Centre for Entrepreneurship Education, he is an award-winning
international consultant and recipient of the Outstanding All-Round Academic
Award. He has successfully established British higher education institutions in the
Middle East, serving as an Academic Dean and Head of Faculty in the UAE and
Programme Director for Postgraduate Entrepreneurship Programmes. He has
published extensively in leading international journals and edited several books,
earning recognition as one of the top 10 enterprise educators in the Gulf region.



Foreword

This book provides a venue for authors to express how they leverage VUCA
Prime (vision, understanding, clarity, and agility) to address emerging issues
in higher education leadership in this VUCA context (volatile, uncertain, com-
plex, and ambiguous). The book explores diverse issues confronting leaders in
higher education institutions (HEIs), pertaining to how to challenge the status
quo; organisational change, strategy, and culture; gender; various leadership
approaches to navigate the VUCA world including agile, resilient, and adaptive
leadership; learning to (re)lead in a changing world and in times of crises; chal-
lenges and opportunities for higher education (HE); artificial intelligence (AI)
and HE; and revisiting the curriculum, and teaching and learning.

This book seeks to be academically informed and practitioner-focussed
because, by design, it incorporates recent research into VUCA and VUCA
Prime, leadership, HEIs, education, information systems, and generative Al It
supplements the research with real-world applications, toolkits, and case studies
designed to enhance leadership development and effectiveness.

The book is a valuable resource for HEI leaders and diverse stakeholders
to draw on, as HEIs continue to face multiple disruptions in an ever-evolving
VUCA world. Now more than ever, HEI leaders need to demonstrate proactive
and agile leadership to navigate the various issues that threaten the very exist-
ence of HEIs.

Organisation of the Book
Chapter 1

This chapter by Loots, Moloto, and von der Heyde answers the question, what
do we need to do differently in higher education to confront a crisis-ridden world
and prepare university graduates to navigate new uncertain futures? The authors
advocate for a holistic, interdisciplinary approach to curriculum renewal that
prioritizes critical thinking, generative imagination, and ethical engagement.
They emphasize the need for visionary leadership to support the co-creation of
graduate attributes and learning outcomes that equip graduates with hope and
imaginative solutions for complex global problems. Their approach is illustrated
through practical examples and imaginative exercises.
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Chapter 2

In this chapter, Colquitt and McLaughlin apply a unique perspective to VUCA con-
texts. They centre masculinity in relation to VUCA, or ‘the VUCA of masculinity’.
Colquitt and McLaughlin see higher education and leadership learning as an oppor-
tunity to challenge the VUCA of masculinity. University-aged men experience chal-
lenges to their masculinity during postsecondary education. Despite being already
socialised with many messages around masculinity, there are unique aspects par-
ticular to University-aged men, like social media and the high rate of mental health
issues among this population. HEIs are therefore a place where men can unlearn
behaviours and develop new, healthier behaviours through leadership training.
Using frameworks from Colquitt (2020) and Edwards (2023), the authors highlight
the opportunities for intervention within the higher education context.

Chapter 3

In this chapter, Hinck focusses on the US Airforce’s (USAF) use of adaptive lead-
ership for new learning, improved leader development, renewed focus on looming
threats, and mobilising resources to tackle tough challenges. A discussion on how
the USAF re-imagined leader development training and education, with VUCA
leadership (verifiable-success, unifying-standards, continuous-learning, and affir-
mation-celebration) is shared through two case studies. Also, a new model, the
VUCA Ecosystem, which is an interconnectedness of VUCA Context, VUCA
Prime, VUCA Change, and VUCA Leadership is presented. Furthermore, a
framework, VUCA Ecosystem Audit for Leaders, of asking the right questions
to aid people and organisations to thrive, is presented. The chapter ends with two
case study options to put into practice the new model and ecosystem.

Chapter 4

In this chapter, Singh and James explore the critical role of leadership in address-
ing the global challenge of status quo thinking within HEIs. The chapter highlights
the essential leadership traits needed to foster innovation, the strategies required to
overcome inertia, and the initiatives necessary for sustainable growth. Recommenda-
tions are provided to help HEI leaders foster a culture of change and innovation.
The chapter argues for leaders in HEIs to embrace transformative leadership prac-
tices that challenge the status quo, foster innovation, and build resilience. Singh and
James further highlight that it is necessary to respond to current challenges but also
proactively prepare for future disruptions. By adopting a forward-thinking approach
and prioritising sustainable growth, HEI leaders can ensure their institutions remain
relevant and competitive in a rapidly changing world.

Chapter 5

The chapter, by Botha and Proches, presents a case study of organisational change
in a South African HEI. The study focusses on the experiences and beliefs of mid-
dle managers. Middle managers were ideal candidates for the study because of
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their role in implementing change, but at the same time, they did not have input
or agency regarding the choice and structure of the changes. Twelve participants
shared their perceptions with the authors. Botha and Proches identified a num-
ber of critical areas where the middle managers felt a lack of control and input.
Botha and Proches argue that cost saving measures in faculty reduction should
be weighed against the effects on employee quality of life within the organisation.
They provide recommendations for HEIs in the process of implementing change.

Chapter 6

This chapter, by Hassan and Ali, examines how the VUCA Prime landscape presents
both challenges and opportunities for HEIs. It is argued that for leaders to thrive in
this environment, they must develop a range of essential knowledge and skills, includ-
ing digital literacy, data-driven decision-making, cybersecurity, digital pedagogy,
change management, partnerships and collaborations, digital leadership, continuous
learning, strategic planning, communication and stakeholder engagement, innovation
and entrepreneurship, and digital governance. By acquiring these skills and adopting
a VUCA Prime mindset, HEI leaders can harness technology effectively, stay ahead
of the curve, and make informed decisions that drive their institutions forward. The
10-step strategic road-map outlined in the chapter provides a clear and actionable
guide for leaders to navigate the complexities of the VUCA Prime landscape and cre-
ate a culture of innovation, collaboration, and continuous improvement.

Chapter 7

The virtual leadership approaches of first-line leaders at a South African HEI are
explored and described using an inductive qualitative research approach. In this
chapter by Badru, Proches, and Ojogiwa, the participatory and collaborative leader-
ship styles adopted by the 13 sampled academic leaders and directors of professional
services participants, before and during the pandemic, were the same, although with
adjustments. These included a greater use of distributive and intentional approaches,
and attributes of trust, empathy, and effective communication emerged as promi-
nent among the leaders, while honesty, being a change agent, leading by example,
patience, and time management were less frequently noted. The chapter provides
adaptive leadership strategies, attributes, and behaviours that could be employed by
first-line leaders in higher education settings, during times of crisis.

Chapter 8

This chapter, by Singh, analyses the emerging challenges and opportunities for HEIs
in the current VUCA climate. The authors explore leadership skills that are becom-
ing important in this VUCA context for HEIs. They identify three especially sali-
ent challenges for institutions: The tensions between globalisation and status-quo
thinking; racial and gender equity and the systemic barriers embedded within the
higher education system; and E-leadership and the move of institutions onto a vir-
tual platform. The authors provide case examples of HEIs making change through
successful leadership practice and agility for each of the challenges.
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Chapter 9

In this chapter, Suleiman and Akanbi explore the multifaceted nature of crises
that HEISs face, ranging from financial instability and enrolment declines to pub-
lic health emergencies and cybersecurity threats. By examining case studies and
drawing on contemporary research, the study provides invaluable insights into
the principles and practices that underpin resilient leadership. The chapter is
structured to offer a systematic analysis of crisis management strategies, starting
with the foundational concepts of resilience and leadership in higher education.
It addresses the critical role of proactive leadership in anticipating potential cri-
ses and preparing institutions to respond effectively. Emphasising the importance
of adaptive and transformational leadership, Suleiman and Akanbi highlight
how leaders can foster a culture of resilience that permeates every level of the
institution.

Chapter 10

In this chapter, Samuels explores the impact of leadership transparency on teach-
ing and learning processes in South African HEIs, which are unique in politi-
cal and socio-economic circumstances. Through a systematic literature review of
peer-reviewed articles, institutional reports, and relevant academic texts, published
within the past decade, the findings revealed the aspects that have favourable influ-
ences on the strategic direction of educational institutions. The establishment of
a culture of openness, where knowledge is freely exchanged, instructors and staff
are empowered, helps to minimise uncertainty, creates an academic environment
that promotes creativity and social responsiveness, and increases adaptability in
teaching techniques and administrative procedures. Furthermore, transparent
communication is key for navigating the complex socio-political dynamics and
frequent policy changes, within HEIs. The study highlights the significance of
clear and open leadership in educational environments and provides a structure
for future investigation.

Chapter 11

In this chapter, Anaya and Cepero Espinosa focus on international students’
needs and how an institution may be responsive to their academic, psychologi-
cal, and spiritual well-being, thereby re-defining goals for students and institu-
tions. The VUCA Prime design process was used to explore the experiences of
500+ international students studying in Canada’s largest graduate leadership pro-
gramme. Pathways to re-designing higher education programmes and improving
leadership practices are presented. In offering strategies and tactics, the authors
draw on real-world applications that are academically informed and practitioner
focussed, and where programmes and professors are agile, through being reflec-
tive, responsive, and relevant. The practice of academic hospitality leverages gen-
erosity and goodwill, inclusion in the midst of diversity, equity despite difference,
and personal and professional growth.
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Chapter 12

This chapter by Fatima, Yasin, Waqas, and Imran, explores the role of agile lead-
ership in fostering the success of HEIs in a VUCA environment. The concept
of VUCA is explained, and the link to the HEI sector is established. After that,
the role of leadership in general and with the specific role of agile leadership
is explained in HEIs in the VUCA environment. The core dimensions of agile
leadership are outlined and their link to the successful operation of HEIs is elabo-
rated. A framework of agile leadership and its outcomes in the context of VUCA,
as well as the challenges and solutions for its adaptation, are presented. The chap-
ter concludes with policy recommendations for diverse stakeholders in HEIs to
practice agile leadership to drive innovation and adaptation during a period of
change.

Chapter 13

In Chapter 13, Elkhoury highlights the necessity and advantages of a collabora-
tive approach to leadership of assessment in the context of rapid advancements in
Al Elkhoury argues that a collaborative leadership framework, characterised by
shared decision-making with students, inclusivity, and interdisciplinary coopera-
tion, is essential for effectively navigating the opportunities and challenges posed
by AL It is argued that educational institutions can collaborate to re-imagine
assessment for an Al-driven world. These approaches emphasise the impor-
tance of innovative partnerships and Al integration to enhance the educational
experience.

Chapter 14

In this chapter, To shares a descriptive account of how higher education lead-
ership in Cambodia navigates the VUCA environment stimulated by coloni-
alism, imperialism, and globalisation. International collaborations, enhanced
educational quality in achieving the sustainable development goals, addressing
financial constraints, limited resources, and suggestions of innovative solutions
are described. A postcolonial theoretical lens is used to provide insights into
how HEIs respond to globalisation, offering practical strategies for leaders in
similar contexts. The importance of culturally informed leadership and adap-
tive strategies that leverage historical and cultural dynamics in a globalised
world is highlighted.
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Preface

Higher education is at a pivotal juncture. Worldwide, institutions are being
restructured by a confluence of disruptive factors — technological innovations,
evolving economic models, demographic changes, and the persistent pressures of
globalisation. The landscape is volatile, unpredictable, complex, and ambiguous
(VUCA), necessitating a thorough reevaluation of university operations, knowl-
edge creation and dissemination, and leadership responses to a swiftly changing
educational ecosystem. Central to these shifts is a necessity: to guide with creativ-
ity, adaptability, and prescience. This book offers a pertinent and sharp analysis
of the leadership and governance issues influencing the future of academia.

Historically, higher education institutions (HEIs) have served as centres of
knowledge creation and societal progress. However, their durability has fre-
quently been challenged by historical transformations — be they social, political,
economic, or technical. Currently, the magnitude and velocity of change exceed
those of prior eras, making conventional models of higher education governance
insufficient. The world has become unpredictable and dynamic. HEIs must build
innovative leadership models that prioritise adaptability, collaborative govern-
ance, and strategic agility. The authors in this book contend that leadership in the
VUCA era must not only respond to uncertainty but also proactively reinvent the
purpose and procedures of higher education.

A prevalent motif in this work is the significance of imagination in the develop-
ment of education. Higher education frequently prioritises efficiency, compliance,
and minor modifications, focussing on superficial adjustments, instead of pursu-
ing pronounced and systemic changes. This book contests the prevailing status
quo. It considers imagination as an essential competency for educators, adminis-
trators, and policymakers, aiming to transform education for an uncertain future.
This book delves into the possibilities of innovative approaches to leadership in
higher education, including topics such as curriculum renewal, agile leadership
models, digital transformation, and collaborative assessment methodologies.

The VUCA paradigm offers a valuable and essential perspective for com-
prehending modern higher education leadership. The unpredictability of politi-
cal and economic landscapes requires leaders capable of manoeuvring through
upheaval with strategic insight. Ambiguity in technological progress and student
requirements requires leaders who adopt perpetual learning and adaptability. The
intricacy of institutional frameworks and stakeholder expectations necessitates
systemic analysis and adaptive decision-making. Ultimately, ambiguity in global
educational trends necessitates boldness and foresight to facilitate radical change.
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In this collection, researchers urge the use of VUCA Prime principles — vision,
understanding, clarity, and agility — as essential guidelines for academic leader-
ship in the 21st century.

This book provides practical ideas derived from international case studies, in
addition to leadership theory. Discussions on e-leadership and artificial intelli-
gence-driven governance underscore the revolutionary potential of digitalisation
in HEIs. Chapters analysing curriculum redesign emphasise the importance of
collaboratively developing graduate traits that are both market-relevant and fos-
ter ethical, critically engaged citizens. Discussions on agile leadership examine
the necessity for HEI leaders to reconcile institutional autonomy with collabora-
tive governance, so ensuring that academic settings remain attuned to societal
demands. Furthermore, thoughts on the obstacles of conventional thinking in
higher education offer a crucial critique of established academic cultures that
frequently oppose change. This book offers a hopeful yet pragmatic perspective
for the future of higher education, which is currently under increasing pressure
from financial restrictions and global competitiveness. Leadership in higher edu-
cation should be reconceptualised not only as an administrative role but as a
strategic and ethical endeavour that may catalyse systemic change. The authors of
this book encourage readers to question obsolete assumptions, explore innovative
governance frameworks, and adopt leadership as a profoundly humanistic and
forward-thinking pursuit.

This is not merely an academic discourse about leadership but a summons to
action. The trajectory of higher education will not be determined exclusively by
technology advancements, regulatory structures, or commercial forces; it will be
influenced by its leaders’ creativity, bravery, and foresight.

May this book provide you with inspiration and pragmatic insights to adeptly
manage the intricacies of higher education leadership during a period of significant
transformation.

Prof. (Dr) Kiran Bhujun
Director — Tertiary Education and Scientific Research
Govt. of Mauritius
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Abstract

This chapter addresses the urgent need for changes in higher education
to confront the complex challenges of a crisis-ridden world. The authors
argue that traditional educational models have often prioritized technical
skills over critical thinking, generative imagination, and ethical engage-
ment, thereby contributing to societal issues. The authors propose a holis-
tic approach to curriculum renewal as a pivotal point of transformative
change. This approach emphasizes the co-creation of graduate attributes
and learning outcomes relevant to real-world contexts. By advocating
for interdisciplinary collaboration, the chapter envisions a future where
graduates are equipped to navigate volatile, uncertain, complex, and
ambiguous (VUCA) environments. The authors discuss the importance
of visionary leadership that inspires values and practical application,
positioning higher education institutions (HEIs) as catalysts for positive
change. Through reflective insights from the authors’ experiences in cur-
riculum renewal, the authors encourage educators to identify transforma-
tive opportunities within their own contexts. The chapter concludes with
an imaginative exercise aimed at re-envisioning higher education as a
space where both students and academics can cultivate their imaginations
and hope for a better future. This exploration highlights the necessity for
educational systems to evolve beyond traditional paradigms, fostering an
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environment where imagination is not only encouraged but also essential
for addressing contemporary global challenges.

Keywords: Curriculum renewal; graduate attributes; learning outcomes;
generative imagination; transformative education; leadership mindset

Preface

Once upon a time, there was a well-resourced yet isolated land, known as
Higher Education, where a council of wise Elders was dedicated to training
Great Imagineers — visionary thinkers whose creativity was essential to the Real
World, an unpredictable realm just beyond the borders of Higher Education.

As demands for these Great Imagineers grew louder, Higher Education
continuously expanded, hoping to produce more Great Imagineers at a
faster rate. In time, the once-inspiring training grounds became dull and
overcrowded. The result was a generation of Conventional Thinkers who
were ill-equipped to complete worthy quests in the Real World.

“We need not Standard Bearers and Mundane Practitioners,” echoed
urgent voices from the Real World. “We need Great Imagineers who can
forge better futures from these uncertain times!”

Heeding this desperate call, the Elders convened, and they are still fer-
vently searching for the spark that will rekindle Imagination in an age of
Conformity ....

From Conformity to Generative Imagination

The world is increasingly in need of thought leaders and innovators who can tackle
the complex challenges of our time and beyond. Higher education is expected to
deliver these problem solvers, yet graduates are often ill-equipped to face the “real
world” where they will need to navigate accelerated change and disruptive innova-
tions while contributing toward solutions for multifaceted, interconnected global
crises (Di Battista et al., 2023; Lawrence et al., 2024; Lund et al., 2021).

While ecological collapse and technology-driven futures are easy to picture, envi-
sioning a world where people, nature, and peace flourish is challenging. This has led
to a sense of hopelessness and “pervasive pessimism” (Mulgan, 2022, p. 13) among
academics and students alike, despite a collective desire for significant positive change.

As authors, we are deeply involved in the higher education sector: as facilita-
tors, curriculum designers, and lifelong learners. Over the past five years, we have
collaborated at the intersection of higher education, sustainable development, and
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social entrepreneurship. Consequently, we contend that generative imagination in
higher education is essential to deliver graduates who can envision hopeful alterna-
tive futures and create social innovations to realize those futures. Generative imagi-
nation is the capacity to envision regenerative futures that starkly contrast with
the fatalistic and pessimistic outlooks often associated with the current polycrisis.'

In this chapter, we propose a departure from conventional academic practices;
a shift reflected in our writing style. We invite you to join us in reimagining how
higher education can be transformed. We start by exploring the current state of
higher education in a VUCA world and its contribution to an identified imagina-
tion deficit (Mulgan, 2022).

We reflect on our experiences with curriculum renewal as an opportunity for
visionary leadership and collaboration aimed at reimagining educational systems.
We propose the use of curriculum renewal as a strategic tool for transforming
higher education, by focusing on graduate attributes and learning outcomes as
leverage points for change. As we share our experimental examples, we encourage
you to identify agentic moments where you can contribute to transformation in
your environment within higher education.

To conclude, we offer an imagination exercise designed to envision the future
training grounds of higher education as spaces where both students and academ-
ics can strengthen their imagination and activate their hope for the future.

The Once-inspiring Training Grounds

Higher education has in many ways contributed to the problems awaiting gradu-
ates in the “real world.” Most environmental degradation, financial collapses, and
systemic injustices have emerged at the hands of highly educated individuals and
societies. Orr (1991, 1994) argues that the crises are rooted in issues of values
and mindsets that stem from misguided educational practices, making the global
polycrisis primarily an educational challenge. When considering these unfolding
and colliding crises, we need to redefine notions of “education” and “success”
because the world “desperately needs ... people of moral courage willing to join
the fight to make the world habitable and humane” (Orr, 1991, p. 12).
Neoliberalism has altered the mission of higher education from fostering
critical thinking and civic engagement to prioritizing technical skills and voca-
tional training (Gyamera & Burke, 2018). This shift marks a departure from paid-
eia, the ancient Greek concept that education should focus on the mastery of
one’s person, not just subject matter (Orr, 1994). This is evident in the current

"Polycrisis refers to a situation where multiple, interconnected crises occur simultane-
ously, spanning various domains such as ecological, social, economic, and technologi-
cal. These crises interact in complex ways, often reinforcing each other and making it
difficult to address any single issue in isolation (Segaard Jergensen et al., 2024). The
concept highlights the systemic nature of global challenges in VUCA contexts, where
the combined effects of these issues pose significant risks to global sustainability and
human well-being.
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conveyor belt approach to higher education that prioritizes knowledge transfer
and skills-for-employment models over holistic development, critical thinking,
and imagination. In essence, this favors economic value above critical thinking,
moral responsibility, and the development of engaged citizenry (Orr, 1994), which
in turn diminishes the role of HEIs as “critics and consciences” (Harland et al.,
2010, p. 85) of society, and reduces their capacity to address social justice and
equity issues (Raimondi, 2012).

Freire (1979) argues that true education is an act of liberation, fostering a pro-
found awareness of social realities and empowering individuals to challenge and
transform them. HEIs must leave behind “the grim instrumentalism of neoliberal
conceptions of [education]’s purpose and value” (Stanistreet, 2021, p. 561) and
resist the idea that higher education’s main priority is to equip individuals to enter
the workforce for the immediate reality of the 4th Industrial Revolution (Harland
et al., 2010; Raimondi, 2012). Higher education must equip students with new
mental models, supported by the critical skills needed to address the crises their
generations will be tasked to solve.

We recognize that one of the key tensions HEISs face is the pressure to address
unemployment rates by delivering graduates who can enter the workforce effec-
tively. Governments and societies have entrusted universities with the mission to
provide an employable graduate workforce (Hill et al., 2016) to meet the increas-
ing demands from the knowledge economy for highly skilled labor. When HEIs
succumb to these pressures of educating for employment and prioritize the align-
ment of educational outcomes with market needs, education itself runs the risk
of going into a state of paralysis (Morley, 2024). This paralysis occurs because
the focus shifts from nurturing critical thinking and ethical engagement to merely
fulfilling bureaucratic requirements and economic objectives.

HEIs are also accountable to students, who entrust them with their time and
resources in pursuit of a decent, sustainable future. While some studies still report
overall better employment prospects and greater earning potential for graduates com-
pared to non-graduates (Irwin et al., 2022), the reality remains that higher educa-
tion does not guarantee employment or sufficient livelihoods. In South Africa (the
authors’ home country), graduate unemployment rates have nearly doubled in the
past decade, with 11.8% of South African graduates facing unemployment in the first
quarter of 2024 (Statistics South Africa, 2024), despite a shift toward high-skilled
labor demand and substantial growth in tertiary enrollment rates (MacGinty, 2024).

Even graduates who secure employment will need to constantly grapple with
VUCA realities, as demonstrated during the COVID-19 pandemic (Lund et al.,
2021). In a world where young people are more likely than older generations to
be in the grips of fatalism, pessimism, and anxiety (Duffy, 2021), HEIs need to
be spaces where young people can critically reflect on the state of the world and
activate their imaginations.

The Imagination Deficit

As graduates confront the ongoing crises of climate change, increasing inequal-
ity, and remaining social injustices, we also encounter a less obvious but critical
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issue: a deficit of imagination (Mulgan, 2022). Many young people, especially in
the African context, struggle to envision a better future because the hardships of
their current situation render imagination a luxury (Honwana, 2012). Impover-
ished youth and middle-class youth facing economic hardships often lose sight
of their long-term prospects, focusing instead on immediate survival issues, with
little hope or expectation for what lies ahead (Blatterer, 2010; OECD, 2019).

Despite its transformative power, imagination has been somewhat overlooked in
educational settings outside of the arts (Von Wright, 2021). Imagination is a multi-
faceted cognitive process, integrating our knowledge of reality with active interpre-
tation. It is the tool humans need to create meaning, motivate purposeful action,
and envision desired outcomes (Fettes, 2013). As such, generative imagination - the
ability to creatively conceive alternative, hopeful futures - is central to our ability to
challenge existing norms, foster critical reflection, and, ultimately, envision regener-
ative futures (Dewey, 1998; Finn & Wylie, 2021; Freire, 1979; Giimiisay & Reinecke,
2022; Moore & Milkoreit, 2020; Mulgan, 2022). This form of imagination not only
inspires hope but also acts as a catalyst for enhanced creativity and innovation,
countering the stifling effects of pessimism that can inhibit creative thought.

Generative imagination energizes individuals to explore ideas and possibilities
that may not typically arise in everyday contexts. It creates a positive feedback
loop, where engaging in generative thinking leads to heightened creativity and
innovative solutions. In our experience, this process resembles a snowball effect;
as one begins to operate within the realm of generative imagination, it triggers
further profound creativity and practical innovation. We illustrate this dynamic
in our reflections in the following sections.

We align with Castoriadis (2002) in suggesting that imagination acts as the
energy through which consciousness and the material world are integrated, lead-
ing to the generation of society itself. As our distinctly modern understanding of
the individual/society dichotomy disintegrates, acts of imagination — once seen
as purely individual endeavors — become simultaneously acts of social genera-
tion. Therefore, it is imperative that higher education equips graduates with the
understanding that “the ultimate, hidden truth of the world is that it is something
that we make and could just as easily make differently [emphasis added]” (Graeber,
2015, p. 227). For graduates to “make differently” their futures, we need to funda-
mentally rethink both the type of person we aim to develop within our HEIs and
the curricula we design to foster these skills.

The Role of Great Imagineers in Higher Education

To effectively “make differently” our curricula, we need Great Imagineers within
HEISs to take up their agentic roles as leaders, irrespective of their position within
the educational landscape. Educators, management, and administrators within
academia must adopt a leadership mindset and courageously participate in driv-
ing curriculum change (Annala et al., 2023; Mupa, 2015).

In this discussion, we envision leadership that transcends traditional manage-
rial skill sets. We define it as a mindset grounded in vision, values, and the abil-
ity to inspire others. Table 1.1 outlines the key characteristics of the leadership
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Table 1.1.
Education.

Key Characteristics of a Leadership Mindset to Transform Higher

Visionary Courage ...

... that challenges the status quo and
envisions alternative futures through
active, spirited determination.

(Muhimmah et al., 2022)
Fostering Imagination ...

... by creating environments where
experimentation, creativity, and
innovation are valued.

(Judson, 2023; Nielsen, 2006)

Resilience Against Resistance ...

... to innovatively navigate institutional
inertia and remain steadfast in the face
of skepticism.

(Sen et al., 2013)
Empowering All Levels ...

... to promote agency across the
academy to encourage multidisciplinary
contributions from faculty, management,
and students.

(Ballesteros et al., 2023; Tian &

Risku, 2019)

Source: Authors’ own.

mindset we believe necessary for transforming higher education in VUCA
contexts, which we will reference in our imaginative exercise in the final section
of this chapter.

This mindset is central for activating key nodes within the leadership network
of higher education. Our experiences with curriculum renewal have shown that
the roles we occupy are pivotal. Each role offers a unique perspective on how
transformative leadership can be realized within the HEI. In Table 1.2, we illus-
trate our positionalities as the academic, the pracademic,” and the social impact
practitioner, as well as our reimagined versions of higher education.

In our curriculum renewal initiatives, the academic drives intellectual and ped-
agogical innovation; the pracademic ensures the authentic practical application of
educational theories; and the social impact practitioner orchestrates the holistic
experience that ties these elements together. This figure highlights the intercon-
nectedness of these roles and emphasizes our collective impact on curriculum
renewal, which will be further explored in the following sections.

In the next section, we will illustrate how this leadership mindset manifests in
the continuous, iterative process of curriculum renewal. Our experimental exam-
ples focus on co-creating graduate attributes and aligning learning outcomes,
which are essential for transforming curricula. We will share specific instances
of practical implementation, demonstrating how concrete initiatives and col-
laborative efforts have enabled us to align our curriculum with the demands of
a VUCA world.

’A pracademic is both an academic and a practitioner in their field. Pracademics
are often employed in educational institutions, but they also participate in industry
practices (Dickinson et al., 2022).
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Table 1.2. Author positionality and hopes in the Realm of Higher Education.

My position relating to HE My hope for HE

) “I am deeply entrenched in a traditional  “Classroom-less, exam-free
£ HE setting, while leading a program universities, where lessons can
= that tries to do education differently. I only be learned with hands
2 look for creative ways to resist restrictive  dirtied in real-world praxis!”
2 policies and standardization to promote
= pedagogical transformation.”

o “Iplay between spaces of place-based “Learning environments that
o £ social impact and HE. Being a neutral celebrate the wisdom of our
= g intermediary that holds the tensions communities and places,

8 between multiple disciplinary and sectoral rooted in the spirit of our

A& worlds is a delicate balancing act.” shared humanity.”
k> “As a practitioner outside the rigid “Curiosity-driven learning
g 5 structures of academia, I have the through education that
E £ freedom to imagine alternatives to HE cultivates wisdom, ethical
g § norms. My role positions me to actasa  sensitivity and a deep
& E catalyst for change within the educational connection to community and
é A landscape.” environment.”

Exploring Imaginative Curriculum Renewal

Curriculum renewal is often identified by HEIs as a powerful catalyst for change
within higher education (Van der Merwe, 2022). Curriculum renewal is a crucial
process for maintaining the relevance and effectiveness of learning in a rapidly
changing world. It should be done as a continuous and iterative process to align
curriculum, program outcomes, and educational goals as expressed in graduate
attributes (Cooper, 2017).

In the following sections, we will discuss the importance of graduate attributes
and learning outcomes in the transformation of curricula for VUCA futures. We
will examine the current state of these elements and envision potential changes.
Our reflections will draw from our experiences in co-creating graduate attributes
and cohesive learning outcomes as foundation steps for curriculum renewal.
Additionally, we will invite you to “make differently” the future of higher educa-
tion through imaginative exercises.

Graduate Attributes

Most HEIs market the type of graduate they aim to deliver. These graduate
attributes describe the qualities and capabilities a student should develop during
their time at the institution, for their benefit as professionals and citizens (Chris-
tensen & Kift, 2000).
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These attributes typically include (Wong et al., 2022):

self-awareness and lifelong learning,
employability and professional development,
global citizenship and engagement, and
academic and research literacy.

Despite their noble intentions, graduate attributes are often criticized as being
ineffective in the real world. The emergence of graduate attributes is often driven
by institutional branding and the marketization of higher education (Wong
et al., 2022), resulting in policies that seem like institutional afterthoughts. This
top-down approach can create a disconnect between institutional expectations
and students’ goals, reducing graduate attributes to mere marketing tools aimed
at enhancing university brands rather than fostering meaningful competencies
(Ingram & Allen, 2019).

When graduate attributes do not resonate with academics or students, there is
little traction for them within teaching, learning, and assessment practices (Bridg-
stock, 2009; Wald & Harland, 2019). Academics often struggle to translate gradu-
ate attributes into the context of their specific disciplines (Barrie, 2007). This can
be further hampered by time and resource constraints within academic environ-
ments (Barrie, 2012; Oliver, 2013).

When graduate attributes are not embedded in curricula and enacted into
practice, students may view these attributes as separate from their formal qualifi-
cations, showing little interest in mastering them (Su, 2014). Ultimately, a student
can excel academically without being a self-aware, engaged citizen committed to
lifelong learning.

Imagine if ...

We co-created graduate attributes that guided the real-world-relevant curricula we need.
Co-created graduate attributes with real-world relevance can have profound
implications for curriculum design. By clearly defining the type of desired gradu-
ate before a program is conceptualized, graduate attributes become a functional
compeass for curriculum design, rather than a superficial marketing currency.

The creation of relevant graduate attributes requires diverse voices from aca-
demic content experts, practitioners, civil society, and students. A collaborative
process must be prioritized to ensure the formulation of graduate attributes that
are grounded in real-world needs of communication, leadership, critical thinking,
collaboration, ethics, professionalism, entrepreneurship, and lifelong learning
(Wafiet al., 2022).

“Backcasting,” a technique introduced by Robinson (1992), involves envision-
ing a desirable future, and then identifying the steppingstones (graduate attrib-
utes, in this case) to achieve this future. This method is particularly beneficial
for meeting VUCA challenges and has proven effective in curriculum design
(Thorén & Vendel, 2019; Wiggins & McTighe, 2008).
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