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Foreword

In my work as the person responsible for teacher education at the University of
Gothenburg, Sweden, I meet colleagues from different disciplines to discuss
educational and pedagogical issues. This can sometimes be challenging and
requires an understanding of each other’s differences, both in terms of research
traditions and practice. A strong foundation for the development of quality
education is providing a forum for discussion and questioning the understanding
of the importance of pedagogy in higher education. It is therefore particularly
exciting to share the insights into pedagogy presented in this book, where col-
leagues from different disciplines share their experiences from higher education.

A research-informed approach to learning and teaching in higher education is
needed, and such an approach requires significant investment in developing staff
capacity in high-quality pedagogical research. Limited and poor translation of
research into practice is frequently due to a lack of understanding of pedagogy,
which also impacts what inferences are made from research. Theoretical and
conceptual work may be too dense and abstract for those delivering the curriculum
to see how it can be applied to practice. In summary, enabling students in higher
education to understand and combine research results in practical situations is
essential for the development of their critical thinking skills, their preparation for
the world of work and their ability to contribute to innovation and problem
solving in different fields. It also increases the relevance and engagement of their
learning experiences, ultimately leading to a more well-rounded education.

To achieve excellence in pedagogy, academics need to be able to define what
pedagogy looks like, how it can be developed and pay attention to disciplinary
nuances when translating what is high-quality educational research. In this book,
the authors present their understanding of pedagogy as it can emerge when it is
allowed to develop in close interaction with the practice in which knowledge is to
be used. To do so requires a degree of self-criticism and a critical approach to the
role that higher education pedagogy can and should play in contributing to the
development of students’ knowledge and preparation for their future professions
as well as active citizens in the society. What elements and approaches are
necessary to support sustainable high impact pedagogies within higher education?
By using a variety of teaching strategies, such as active learning, problem-based
learning and experiential learning, educators can create dynamic learning envi-
ronments that cater to different learning styles and abilities. The use of digital
pedagogies also offers unique opportunities to enhance teaching and learning in
higher education. In addition, digital technologies can enable personalised
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learning experiences and provide access to resources and expertise beyond the
confines of the traditional classroom, but it also requires new ways of thinking
about teaching and learning. The combination of increased opportunities for
post-pandemic distance learning and the rapid entry of generative artificial
intelligence into everyone’s world are also challenging the pedagogy of higher
education, calling for greater awareness of the possibilities and limitations of
digital tools.

Creating relational learning spaces in higher education that foster the sharing
of beliefs, practices, and diverse forms of knowledge is essential for empowering
individuals to make meaningful contributions to a just, free, and value-driven
society. Achieving this goal necessitates deliberate, collaborative, and communal
pedagogical practices. Collaboration among colleagues in higher education plays
a pivotal role in the cultivation of relational learning spaces. By sharing insights,
experiences, and resources, educators can enrich their teaching practices and
create environments where students feel empowered to engage critically with
course material and contribute their unique perspectives. Recognising the purpose
and value of pedagogy is fundamental to the design of effective learning experi-
ences. Pedagogy goes beyond the transmission of information; it encompasses the
cultivation of critical thinking, creativity, and ethical reasoning skills. By
grounding pedagogical practices in values such as equity, inclusion, and social
justice, educators can empower students to become active agents of positive
change in society.

In conclusion, creating relational learning spaces in higher education requires a
holistic approach that embraces collaboration, research-informed practice, pur-
poseful pedagogy, innovative teaching practices, digital technologies, and instru-
mental learning experiences. By embracing these principles, educators can
empower students to become lifelong learners capable of making meaningful
contributions to society. Looking at the different parts of this book, I am sure that
they will contribute to new insights for all of us interested in pedagogy in higher
education. I also believe that we will be challenged in our understanding of how to
meet students in their learning, how best to enable learning and how to create
critical thinking citizens by combining research and practice. This book will help
us to make explicit what may be perceived as implicit in our education.

Maria Svensson

Faculty of Education
University of Gothenburg
Sweden
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Chapter 1

Introduction

Christine Edwards-Leis and Mark Price
St Mary’s University, UK

The Purpose of the Text

The seed for this book was germinated in regular discussions with colleagues who
were members of the Pedagogy Research Special Interest Group at St Mary’s
University, United Kingdom. The group had been meeting for some time, mostly
online, and typically to discuss individual and collaborative research projects. Our
premise was that pedagogy is a deliberate act, as is the research that examines
what happens when we engage pedagogically. There were many ‘deliberate acts’
to share at our meetings both of practice and of research, and while regular
lunchtime seminars were part of our dissemination process, we agreed that we
wanted to ‘harness’ these knowledge-generating stories in a more formal,
enduring format.

There were, at the same time within the Pedagogy Research Special Interest
Group, micro-writing group meetings to encourage and support the process of
writing: a phenomenon quite challenging in modern universities where teaching
and associated administration absorbs so much time, energy and creativity.
Murray’s (2015) Writing in Social Spaces was inspirational for many of us, as
were her workshops which some of our current and past doctoral students
attended. We also realised and appreciated that we were learners-together in a
process of collaboration that was central to the group’s ethos. We were coming to
research and writing with a wealth and variety of experiences often gained and
developed independently. What would happen if we brought a group of writers
together and focused on one topic that was foundational to our professional
practice? Finally, the idea of an edited text took shape and its profile became
relational: a social setting for the development of ideas; the enactment of writing
as inquiry (Richardson and St Pierre, 2005) and research; the imagining of
chapters; and, ultimately, the sharing of a writing and reviewing space.

Authors across the University as well as colleagues from national and inter-
national institutions with whom we had worked productively over the years were
invited to participate. The funding we received from various ‘pots’ enabled us to
bring to England colleagues from the United States, Mauritius and Germany.

Pedagogy in Higher Education, 3-10
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While many of the authors were undertaking research focusing on pedagogy in
other educational sectors, the common factor in all of our professional lives was
higher education. We experienced ‘pedagogy’ every day as a deliberate and
deliberated act, and so the focus was agreed, and the work began.

Early workshops explored ideas, concepts, individual projects, and possible
themes. Later workshops saw the critique of outlines and the provision of feed-
back where we were enacting an educational act that Giroux (2011, p. 3) believed
would produce individuals ‘who are critical, self-reflective, knowledgeable, and
willing to make moral judgments and act in a socially responsible way’. While
Giroux was discussing education as a general good, we were embracing this
formative culture through our sharing: we aimed to enact Dadirri, which ‘refers to
a deep contemplative process of listening to one another in reciprocal relation-
ships’ (Ungunmerr-Baumann et al., 2022, p. 94). This relational space required
trust, respect, and the willingness to make ourselves professionally vulnerable as
we moved to create a communal learning experience.

In a particularly interesting dynamic, the nexus between practice and research
was ever present. Because we, as academics, have to undertake research to
maintain our integrity within the academy, we can tend to research what we do (at
least part of the time). So, the contents and focus of the text are not just on our
disciplines but on us as researching professionals. The text is a product of our
relational self-reflection. Therefore, the willingness to share our practice, not only
our research, is what sets this text apart from others. We have been on a journey
together, asking, probing, responding, considering and all the while learning from
ourselves and each other. It has been a shared place and at times an uncom-
fortable place but always a place where Dadirri spoke to us encompassing
‘practices that recognise the crucial role of the community; reciprocity, where. ..
[authors] share with each other something of themselves; and the trust of the
people in the other person’ (West et al., 2012, p. 1584). A research project,
Sharing Writing Spaces, was also designed to capture the experiences of the
authors as they participated in the five days of workshops over the year that
followed. Publication of this research will provide a deeper understanding of the
impact the workshop approach has made to the text’s production and to the
professional development of those who participated.

The Shape of the Text

The people in the project shaped the text. While we invited the contributors, we
did not mandate at the outset what they should produce in terms of ‘chapters
within themes’. We were curious as to how all the authors perceived their stories
coming together to create a critique that could offer new understandings about
what it is that we do in higher education and what we wish to learn from doing it.

The shape of the text was not only about critique, analysis, or exposition. We
wished to include what Giroux (2011, p. 4) saw as the ‘language of critique and
hope’. Implications for practice and research are embedded in each chapter to
indicate a way forward and to mobilise thinking about hopeful ways of being
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academic and teaching. We understand that the ‘guidebooks’ for teaching in
higher education are limited. Continuing professional development is restricted to
programmes designed for ‘new’ academics with no university teaching experience
or professional ‘recognition’ programmes such as the Fellowship scheme offered
by AdvanceHE for academics across England and Wales and beyond. Adopting a
critical stance on pedagogical matters requires us to interrogate the performative
language that enters the higher education lexicon through such ‘recognition’
programmes, either on an individual basis or those that seek to ‘measure’ the
teaching performance across a university. O’Leary and Wood (2019) remind us to
challenge indoctrination to increasing data-led orthodoxies represented in exer-
cises such as the Teaching Excellence Framework (TEF) established by the Office
of Students in England. Such high-stakes accountability frameworks offer
metric-led standardisation capable of shaping teaching to matters that can be
measured and monitored for market control in the sector, thereby reducing the
language of hope so valued by critical pedagogues.

The range of disciplines explored in the text was a deliberate attempt to make
the text relevant to diverse academics so that discourse within disciplines would be
possible. Due to its genesis in the Pedagogy Research Special Interest Group in a
School of Education, it is weighted towards the education discipline, including the
provision of initial teacher education. But, the focus of many chapters could have
easily been within the context of another discipline. Each pedagogic discipline has
its own idiosyncratic ethos, culture and relational power dynamic which means
that there is no universal, homogenous experience for a university pedagogue. The
text attempts to capture this as well as looking beyond the walls of one institution
and, indeed, one country. We don’t offer solutions, but we do offer implications
for our research into Higher Education (HE) pedagogy; how it matters to other
practitioners matters to us.

We acknowledge that critical pedagogy seeks to draw upon ‘tools to unsettle
commonsense assumptions, theorise matters of self and social agency, and engage
in the ever-changing demands and promises of a democratic polity’ (Giroux,
2011, p. 4). Critical pedagogy, as Giroux (2011) suggests, provides ways of
resisting technocratic, neoliberal approaches to teaching particularly in disciplines
(for example teacher education) where social agency is often denied to the prac-
titioner. We are facing a skills approach to teaching once again, as initiatives
purportedly designed to support teaching (see TEF) adopt a summative rather
than formative approach to performance monitoring and assessment. All
skills-based approaches to teaching and learning include assumptions about what
type of society we wish to have and how we want to make our contribution.
Rather than emphasising the purpose of teaching in higher education as being
predominantly on obtaining gainful employment, we shape our pedagogy for a
wider brief. We believe the creation of relational learning spaces that support the
sharing of beliefs, practices, and ‘knowledges’ that will enable the recipients to
learn to make their contribution to life in a just, free and value-led way requires
considered, collaborative and communal pedagogical practices. While Giroux
(2011, p. 5) ‘draws [our] attention to questions regarding who has control over
the conditions for the production of knowledge, values, and classroom practices’,
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it is we who must explore ways of answering those questions. This text contributes
to this discourse and responds to these questions.

The Structure of the Text

The text is presented in five sections:

Section 1: Opening provides the Foreword to the text from our guest author,
Maria Svensson, and this, our Introduction, from Christine Edwards-Leis and
Mark Price as editors, informing the reader of the background to its composition
in terms of development, focus and authorship.

Section 2: Purpose and Values of HE Pedagogy comprises five chapters which
bring varietal approaches and lenses to the interrogation of the purpose and/or
value of pedagogy in higher education. Philosophical positioning and empirical
data are analysed to critique practice enabling the reader to consider both phil-
osophical and practical elements at play in the pedagogical configurations within
various higher educational institutions and countries. While the English domain
dominates this particular discussion, the evolutionary narrative from Mauritius
enriches the critique.

In Chapter 2, Steve Keirl draws on Pinar’s (2004) method of critical enquiry
and Critical Theory to explore pedagogies in higher education. Steve offers a
collection of considerations in order that pedagogues may imagine a more sus-
tainable future: the consideration of four existential matters that enable a more
holistic existence; three interests to consider in pursuit of a greater understanding
of critical-creative pedagogies and the role and potential of imagination in HE
pedagogy. He foregrounds the necessity for intentional action; the use of free-will
or what some would term ‘autonomy’ to either resist the currently imposed
neoliberal orthodoxies or to imagine new ones that will sustain ‘common goals’
for the ‘common good’.

In Chapter 3, Christine Edwards-Leis and Jane Chambers critique the current
situation in English universities which are engaged in Initial Teacher Education
and how the positioning of ‘schools of education’ by the systemic, instrumental
focus of universities in general and the Department for Education in particular
challenge the possibility of a critical pedagogic approach. They use Sahlberg’s
Global Education Reform Movement phenomenon to explore the challenges to
critical pedagogy within university teaching while maintaining hope for the future
via academics maintaining their professional integrity through accountability.

In Chapter 4, Viki Veale explores how compliance culture within higher edu-
cation institutions shaped by neoliberalism can impact the provision of Initial
Teacher Education. Viki frames her critique within self-determination theory,
ecological systems theory and the theory of cognitive dissonance to explore the
lived experience of a group of early years teachers. Their narratives suggest that
there is an imperative to reshape the perspectives and values that inform teacher
education to enable future formative professional practice. Challenging the cur-
rent dominant political ideology for teacher education is desirable if we are to
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provide and early years education that is informed by relational play-based
pedagogy.

In Chapter 5, Amy Strachan focuses her critique on preservice teachers being
positioned as global citizens and thereby future agents of change within the
education system. The narrative of global responsibility for responding to plan-
etary emergencies is taken forward offering the reader a reconsideration of cur-
riculum and pedagogy in HE. Such reshaping of what we do in teacher education
programmes offers the motivation and method to recreate university and school
cultures that are better able to facilitate intercultural learning for citizens across
the planet to make their contribution to a more sustainable future.

In Chapter 6, Hyleen Mariaye and Shalini Ramasawmy explore how agency
and well-being can be imagined and achieved within a Postgraduate Diploma in
Education course in Mauritius. They draw on Sen, Nussbaum and Walker to
critique the lived experience of three students as they develop their capabilities
and graduate attributes through the programme. Their study celebrates the
teaching/research nexus by using their new understandings of the students’
experiences to redesign their pedagogies to enhance the likelihood of the devel-
opment of the capabilities of critical self-examination and narrative imagination.

Section 3: Practice in HE Pedagogy consists of five chapters focusing on the
questioning of teaching practices within higher education in terms of the com-
munity and professional values that shape curriculum design in university class-
rooms and the way in which students are engaged in creating their own knowledge
base for future professional contributions.

In Chapter 7, Abbe Brady explores Service Learning, an experiential peda-
gogical practice where students are immersed in real-world contexts. While the
results of meta-analysis indicate the practice to have significant benefits, Abbe
considers the challenges and ethics associated with the practice offering salient
implications for other institutions to explore.

In Chapter 8, Judith Bourne continues the exploration of pedagogical practice
by arguing the case for legal history to be a compulsory element of every module
in a law degree in the face of the pressure on universities to teach a more voca-
tional focused qualification for employability in modern spaces. Judith argues
that the roots and evolution of the law is a necessary body of knowledge on which
to build practice in modernity enabling a rich understanding of the social and
economic contexts that shape modern legal thought.

In Chapter 9, Michelle Paull brings to the exploration of HE pedagogical
practice a critique of the teaching/practice/research nexus in theatre departments
where creative research is not always celebrated or disseminated as ‘conventional’
research. She explores strategies that will encourage drama pedagogues to find
and define themselves within academia as researching professionals in their field.
Such reflection encourages a resultant re-envisaged professional perspective which
will continue to shape practice and research.

In Chapter 10, Helen Thouless and Clare Martin critically examine how special
educational needs and disabilities are conceptualised within higher education
using an Initial Teacher Educational lens. They explore inclusive pedagogies and
expose the barriers in educational contexts so as to reimagine more inclusive
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approaches in courses, such as a Bachelor of Arts degree in Primary Education.
Helen and Clare offer hope in reconciling the tensions within higher education
curricula through a reconciliation with the influence of our values on an inclusive
pedagogy, which interweaves theory and practice.

In Chapter 11, Michael Hast and Jennifer Chung argue that the richness of the
skill set first year non-traditional students bring to their studies in higher educa-
tion can be a foundation upon which to build the necessary academic literacy
skills necessary for success in their undergraduate programmes. The implications
Michael and Jennifer bring to their critique offer opportunities for academics to
consider students’ resilience and problem-solving skills as ways to empower their
progress towards successful completion of their programme. They also envisage a
cross-departmental approach to student skill development support that promotes
the growth of a new habitus in which students can locate themselves.

Section 4: Innovative Pedagogical Approaches consists of three chapters which
cover the challenges and tensions created by modern innovation in pedagogical
practice brought to teaching through technologies, including digital media and
artificial intelligence. Each author explores the values behind the tools and how
they shape the professional identity of both teacher and student.

In Chapter 12, Sophie Wilson and Agnes Simic outline pedagogical approaches
for teaching with Geographical Information Systems technology, particularly as
applied in teacher education. They critique the model and its application in
education and make suggestions for its use across higher education.

In Chapter 13, Jemima Davey continues the digital technology theme by
illuminating the impacts that digital learning can have on the emerging profes-
sional identities of preservice teachers. Drawing on action research of her own
practice, she acknowledges the affordances of digital pedagogic practice while
highlighting the value of ‘in person’ learning within the context of a ‘person
centered’ professionally orientated HE pedagogy.

In Chapter 14, Alesia Mickle Moldavan explores the tools that enable a more
humanised education for students and teachers within higher education. She
provides an exploration of well-being frameworks from international settings that
promote the consideration of the different dimensions of well-being. Alesia
demonstrates how each dimension can be embraced within programmes in a
digital format to provide learner-centred experiences to develop self-care practices
that will enable more opportunities to build new knowledge and understanding
regardless of discipline.

In Chapter 15, Matt James unlocks a constructivist pedagogical approach
through his exploration ‘high tech, high touch’ engagement. His thinking and
writing foregrounds the human in the equation and focuses on intellectual,
imaginative and critical engagement opportunities to develop knowledge through
the transformation of shared learning spaces. Matt offers a blended learning map
for consideration of practice that may enhance student learning experiences.

Section 5: Relational Pedagogies has four chapters which present the reader
with rich narratives focusing on the relational aspect of pedagogy in higher
education and how the instrumentalised context in which most academics work
can be challenged to create more inclusive and interpersonal spaces for learning.
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