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Attila Egri-Nagy, PhD is a Professor of Mathematics at Akita International University. He is recognized for his work
in algebraic computation, abstract algebra, and artificial intelligence, often exploring how mathematical thinking
applies across disciplines. In this book, he authored the chapter Mathematics, which reintroduces the subject not



About the Contributors xiii
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these chapters show how philosophical inquiry—across cultures and contexts—remains central to understanding our
place in the world.

Eric Yanchenko, PhD is an Assistant Professor of Al and Data Science at Akita International University. His research
interests include statistical inference on mesoscale structures in networks, developing priors for scale parameters in
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weather forecasts to Al, he presents statistics as a vital decision-making tool in the age of data. For Yanchenko, viewing
problems through a statistical lens can facilitate clear thinking in a complex world
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TEACHER’S GUIDE

Each reading in this volume introduces one of the subject disciplines that may be studied in a Liberal Arts University
program of study and describes the relationship of the subject discipline to the study of the liberal arts as a whole.
By exploring the various chapters in this volume, readers will learn something about the background of each field of
study, along with a rationale for pursuing that subject at the university level.

To assist with readability for the target audience, each reading text has been modified from an original authentic
academic text to remove unnecessary idiomatic language or convoluted grammatical constructions. The vocabulary
has been analyzed and selected according to its frequency in English, using the online Lextutor vocabulary analy-
sis tool.

Following the vocabulary analysis, the level of difficulty of each reading text was adjusted according to the two well-
known high-frequency English vocabulary lists commonly used by English language teachers and researchers today:
the General Service Word Lists and the Academic Word List (AWL). Words found in the second 1,000 General Ser-
vice List of high-frequency words (known as the GSL), and words that appear in the AWL of high-frequency academic
words (or AWL), are identified in each reading by means of bold type, helping students notice the words they need
to learn within the context of each sentence in which they are found and within the context of the text as a whole.

These high-frequency general and academic English words are the most important words for learners to acquire
for everyday English and use in academic life. They should be the highest priority for all teachers and learners of
English.

Following each reading text are two lists comprised of the words found in the text that are most important for
learners to study and learn, along with a glossary explaining words and phrases that are useful (to help with under-
standing the text) but not necessary for students to spend time learning. In each case, the first list identifies high-
frequency words from the second 1000 GSL, which native speakers of English use in all types of everyday communica-
tive exchanges. In fact, only around 5,000 English words are commonly used by speakers of English on a daily basis.
Considering this, it makes sense for teachers to ensure that learners are exposed to these words before being exposed
to less frequent words, as these are the words they are most likely to encounter and the words they most need to know.

Professor Paul Nation, a vocabulary researcher and vocabulary expert, reminds us that “The high-frequency words
of the language are... so important that considerable time should be spent on them by teachers and learners...”
He says that “... the time spent on them is well justified by their frequency, coverage, and range. In general, high-
frequency words are so important that anything that teachers and learners can do to make sure they are learned is
worth doing.” (2001).

The second list found after each reading contains words from the AWL that are commonly found in academic use,
regardless of subject discipline. The AWL was created by Prof. Averil Coxhead of Victoria University, Wellington, New
Zealand, for the purpose of introducing students of English to the words they most need to know for university study.
The AWL contains around 570 word families divided into ten sub-lists according to frequency, with those in sub-list
1 being the most common and those in sub-list 10 being less common (however, it is worth pointing out that all 570
word families are important because the high frequency at which they appear in academic life overall).

The lists of headwords for the AWL can be found here: https://www.victoria.ac.nz/lals/resources/academicwordlist/
information/thesublists.

XVii
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According to Professor Coxhead (n.d.),

Just over 94% of the words in the AWL occur in 20 or more subject areas. This principle ensures that the words in the AWL
are useful for all learners, regardless of their area of study or what combination of subjects they take at the tertiary level.

To successfully use the material in this volume, students and teachers should first be thoroughly familiar with, at the
very least, 80% of the first 1,000 English words found on the General Service Lists of high-frequency English words
(either the original list by West, M. (1953.) “A General Service List of English Words. London: Longman, Green and
Co.” which, though out of print, can be found in PDF format at the following URL address https://www.victoria.
ac.nz/lals/about/statf/Publications/general-service-list-headwords.pdf or the New General Service List, available
from http://www.newgeneralservicelist.org/).

Students should be encouraged to study the words listed for each chapter and to revise them often. Most impor-
tantly, they should use these words as much as possible in their own original sentences (through speaking practice
or writing activities) to ensure that meaning is retained. They should also be encouraged to check out the meaning
of each word and to identify the form of the word they need to use as they put the word to use for themselves. This
is because it is the “need” to know a word, the “search” for meaning, and the “evaluation” inherent in the selection
of the appropriate form of the word for the moment that ensures the deep processing required for memory-making
(Laufer & Hulstijn, 2001).

Practical Suggestions

All teachers, of course, have curriculum guidelines they need to follow. This book, then, is designed to supplement
existing programs and is not necessarily designed as a stand-alone course book, although a teacher may choose to
use it in this way if they wish. The purpose, as explained earlier, is to provide students who are learning English with
English language material that explains the various Liberal Arts disciplines and, at the same time, provides a rationale
for pursuing studies in these disciplines at the tertiary level. Rather than working through the entire book chapter by
chapter, the authors recommend that teachers select those readings that they believe best suit the needs and inter-
ests of their learners. The learners themselves can be involved in this decision if teachers indicate the various topic
options to them. By making a careful selection, it is hoped that enough readings will be chosen to provide learners
with an insight into future study possibilities in the medium of English at the university level. This can motivate them
to consider a broader range of future study options than they may have considered previously. By systematically and
thoroughly working through each of the selected readings, learners will begin to build a conceptual framework that
will enable them to understand what Liberal Arts studies entail. Simultaneously, due to the material’s graded nature
and focus on key high-frequency vocabulary, they will develop and review the most critical English vocabulary and
broaden their grammatical knowledge.

There are several ways in which a teacher might use the readings in this book. The aim of the authors is not to pre-
scribe how to use this volume but simply to suggest. Teachers should feel free to use the material as they see fit and to
experiment with and adapt the suggestions given below, keeping the needs and goals of their own learners in mind.

e Assign the selected reading text as homework. Have your learners note down any vocabulary or phrases they
don’t understand in their notebooks and bring these to class for the first discussion of the reading text. In
class, have learners work in small groups (no larger than four people) to share their notes with the intention
of assisting each other in better understanding the material. Alternatively, teachers can prepare a handout of
questions for discussion.

¢ After reading the text and understanding it as much as possible, learners can also work with a partner to cre-
ate written questions, in English, about the content within the reading text they want clarified. Set a specific
number of questions to be created, for example, three or four. Collect their questions. In a later class, they
put their questions on display for everyone to see. Divide the class into small groups and tell each group to
select four questions they want to discuss. Allow time for each group to discuss each of their selected ques-
tions, asking them to make brief notes of their answers and ideas as they go. If any groups finish early, ask
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them to choose another discussion question. Towards the latter part of the lesson, have each group ran-
domly select a reporter to report back to the whole class. The reporters should say which questions their
group selected and briefly explain the answers or any new insights they came up with in their discussion.
The teacher can comment or ask the whole class questions too at this stage.

e After reading the text (either in class or at home), each learner could write a short paragraph in English
summarizing two or three key points (remind them to keep this brief, they do not have to explain every-
thing) and then state what they have personally learned from the reading text, using as many of the target
vocabulary words as possible. They should also indicate whether, after having read the selected reading text,
they would be interested in studying that subject at the university or not, giving reasons for their opinion.
This writing can be shared with a partner and followed up with a pair discussion.

e Alternatively, and depending on the level of ability of your learners, assign different reading texts to differ-
ent learners or pairs of learners. Have them work together, over two or three lessons, to create a poster or
mini-presentation that summarizes the key ideas of the reading text they have studied. Their presentation
should require them to use some of the new target vocabulary listed after the reading text they studied. They
should then present their material to the others in the class. This presentation, which should be around five
to eight minutes long, can be delivered to the whole class, or you could arrange a “poster presentation day,”
dividing your class in half to take turns to present. In this case, half the class presents (two or three times),
while the other half of the class rotates around the room and listens to each presentation in turn. After half
the lesson time is over (or you could spread this across two lessons), the presenters and listeners exchange
places, and the process is repeated. During the presentations, the teacher can visit each presenter or pair
of presenters in turn and either assess the presentation or, if you choose not to assess them, make notes for
feedback later. In a final lesson, have learners comment to each other in groups or write individually, in
English, about something they learned about each discipline area that was represented in each presentation.
They should state whether or not the presentation motivated them in any way to study that subject further at
the university or not and why.

The above ideas do not constitute an exhaustive list of suggestions but are simply a starting point providing pos-
sibilities for teachers to consider. At all times, teachers should monitor their learners’ discussions and make notes
of any concepts or language that seem to present common problems. Discuss these with the whole class after each
of the selected reading texts has been studied and together, enjoy a shared exploration of the world of liberal arts.
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SECTION 1

THE HUMANITIES: AN INTRODUCTION

In this book, we have classified the subjects covered as either humanities, social sciences, or sciences. The humani-
ties include disciplines such as literature, philosophy, and history, which focus on interpreting and analyzing
human culture, values, and experiences. Unlike the social sciences, which use both qualitative and quantitative*
methods to study societal* behaviors, the humanities emphasize subjective* and interpretive approaches. In con-
trast, the physical sciences—such as physics, chemistry, and biology—rely on empirical methods to understand the
natural world.

It is important to note that certain disciplines, including history, linguistics, and anthropology, can be studied as
either humanities or social sciences, depending on the research methods used. In this book, we have decided to con-
sider history a humanity due to its interpretive study of past human events and cultures, while classifying linguistics
and anthropology as social sciences because they focus on systematic, empirical research of human behavior, language,
and societies.

So, what are the humanities, well as the name implies, the humanities cover the essential aspects of being
human. We can think of the humanities as a discipline that seeks to formally study and analyse human beings,
their cultures, and the various ways they express themselves as a species®. Put simply, it’s the study of ourselves.
Given the classical (and literal*) definition of the liberal arts as the “art of freedom,” emphasising building
intellectual® capacity to be able to reason, argue, and to defend one’s premises* and thus one’s liberty, it is no
coincidence that we first delve® into the essentials of what is quintessentially* human. The concept of studia
humanitatis* (i.e., Latin for “studies of humanity”), comprising literature, grammar, history, rhetoric*, philoso-
phy, etc., has been at the core of education since at least the Renaissance® in the 15th century. In order to really
understand the world around us, we must first turn our attention inwards to know our own nature (i.e., nosce te
ipsum*, Latin for “know thyself*”).

In this section, we will be examining many of the classical domains of the study of humanities. We’ll look at
literature and film, we’ll examine drama and creative writing, we’ll analyse religion, history and Art History,
and we’ll examine rhetoric and Philosophy. While this may, at first glance®, appear to be a dizzying array* of
disconnected subject matters, they are all central to the theme of what is at the core of being human. Humans
communicate, we tell stories, we create art and literature. History and religion are at the core of culture, simul-
taneously* directing practice and giving a rationale* for those cultural acts. Literature, drama, and art are the
most tangible expressions of culture, and language is the vehicle for culture and ultimately how we cooperate
as a species™.

So, let’s look at the field of humanities and examine the question of what it is to be human!
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Vocabulary

Words From the Second 1,000 General Service High Frequency Word List

argue examining
attention film
century formal
defend grammar
discipline liberty
educate practise
essential

Words From the Academic Word List (AWL)

interpretive domain
analyse drama
approaches emphasize
aspect empirical
capacity imply
classic liberal
coincide methods
communicate philosophy
comprise rely
concept section
contrast seek
cooperate theme
core ultimately
create vehicle
culture focus
define qualitative
Glossary

Delve (verb): Investigate deeply

Dizzying array (noun): An overwhelmingly large number of something
Glance (verb/noun): Look at briefly

Intellectual (adjective/noun): Relating to the power to know

Literal (adjective): Conforming to the simplest or plainest meaning of a word
Nosce te ipsum (phrase): Latin expression meaning “know yourself”
Premises (noun): The idea that an argument is based upon

Quantitative (adjective): Refers to anything that is measurable or expressible in numerical terms, often involving
quantities or amounts

Quintessential (adjective): The purest or most typical of a category
Renaissance (noun): A period from the 14th to 17th centuries in Europe which revived classical learning and wisdom
Rhetoric (noun): The art of using language effectively to persuade

Simultaneously (adverb): Happening at the same time
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Societal (adjective): Refers to anything related to society or its organization, structures, and functioning.
Species (noun): A group of closely related organisms
Studia humanitatis (phrase): Latin expression meaning “studies of humanity”

Subjective (adjective): Refers to something based on personal feelings, opinions, or perspectives rather than exter-
nal facts or objective reality

Tangible (adjective): Something real or concrete; touchable
Thyself (pronoun): An older word for “yourself” (singular)

Ultimately (adverb): In the end; at the end
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CHAPTER 1

HISTORY

William McGovern
Akita International University, Japan

Introduction

In this chapter, we will consider the subject of History as it fits within the field of International Liberal Arts studies.
History is one of the oldest and most well-studied fields of all time. This interest in History comes from the common
human need to understand our past. Although the basic ideas and ways that historians* study history have changed
greatly over time, the desire to understand our history has not changed.

History, as a subject of study, includes both academic points of view of scholars* and popular (nonacademic) points
of view of ordinary people. As a subject of study, History has a large influence on the way individuals, groups, and
nations understand themselves. History and the way we view it produce shared experiences, memories, and a sense of
belonging to a particular group of people. These ideas and beliefs help to shape how people view themselves, their
communities, and the world around them.

The ways historians study and use our knowledge of the past help us to increase our understanding of what has
happened in earlier times and of what is happening now, in the present.

Introduction to History

The word “History” means both (1) past events and (2) the study of the past. As an academic field, History centers
on the second point. History covers all forms of human experience, from culture and social life to the economy, deep
(or intellectual®) human thought and politics. Historians study many aspects of human existence, from the ancient
world to the present day, as well as anywhere in the world where human beings can be found living.

At its heart, history seeks to understand change over time — how and why events, individuals, groups, institutions,
nations, and the world developed in certain ways. Historians use many different methods and theories. These methods
and theories are often also used by other academics working in different fields of study to understand changes that
occur over time and the causes of these changes. Historians aim not only to understand the past but also to understand
how the past influences the present.
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The History of History

History is one of the oldest and most respected academic fields. Although some historical accounts date back
thousands of years, the modern academic base of history has developed over recent centuries.

From the earliest beginnings of modern science and a period known as “The Enlightenment*” (also known as “The
Age of Reason”), scholars began to accept that knowledge of the world and human society should be based on events
that can be observed.

During the 19th century, many historians began to follow the ideas of the German* scholar Leopold von Ranke.
Ranke is generally understood to be the person who began the modern study of History. He said that historians should
try to understand the past as it actually happened. He also said that historians should not make judgements of the
events and the people who took part in those events. Because of this view, Ranke trained his students to first go to
“primary” sources — that is, documents that were produced at the same time in history where the events the students
are learning about took place. Ranke believed doing this was more useful than studying later sources of information
that were written a long time after those events. For empiricists®, as historians who follow Ranke’s ideas are sometimes
called, our understanding of history should be based upon objective study and historical proof.

These ideas remain important in the academic study of history. However, many historians have since questioned
whether full scientific objectivity is actually possible. Because of these questions, historians developed a number of
different methods and theories to try to understand the past from new points of view. They have tried to understand
the lives of people who had less of a voice in the historical record. For example, beginning around the middle of the
20th century, social historians moved away from political history toward the study of ordinary people.

Over time, social historians began to give more attention to the way economic and social forces cause historical
change. To do this, they tried to understand the experiences of peasants®, working-class people, women, and people
belonging to different racial* and ethnic groups. Other scholars were interested in how people living in parts of the
world, such as Africa and South Asia, tried to fight back against colonization.

Scholars coming after Ranke have also recognized that primary sources are almost always incomplete. These
sources often reflect the ideas and beliefs of a small number of well-educated people. This group of people in a society
is often called “the elite*.”

Recently, a growing number of academics, known as cultural historians, have moved away from studying the lives
of certain categories* of people to understanding those categories themselves and how they are formed. Instead of
thinking only about the experiences of women or racial minorities, for example, cultural historians have begun to
study how the categories of gender and race themselves were built and challenged.

The different ways of studying history often cross over into each other. For example, historians might use methods
and theories from social, cultural, and gender history together as they try to understand and get a complete picture
of the past.

Current Debates in History

Recently, new ways to study the past have been developed. These theories and methods come from new ways of
thinking about earlier historical models. For example, postmodern* historians (sometimes called post-structuralist™
historians) disagreed with the idea that it is possible to understand the past without our present experience, knowl-
edge and beliefs shaping our thinking. In other words, they believe it is impossible to be completely objective* about
the past.

Many postmodern scholars suggested that any primary source, or text, contained multiple and sometimes opposed
meanings. When someone tried to read such a source, their thinking was shaped by their own biases and understand-
ings of the ideas in the text. In other words, any understanding of the sources would be shaped by the subjective*
opinion belonging to the reader.

Other newer ways of studying history have come from the fact that many scholars are not happy with the common
way that history is studied. Many historians think that scholars think of their area of study only within the idea of a
nation-state or events in particular places. These historians argue that doing this causes us to forget that there are
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larger forces at work. They believe this may lead us to put too much importance on Western states, Western people,
and Western institutions.

Historians who argue this way favor studying history from a bigger point of view, that is, from a global point of
view, and they stress global connections and the fact that these change over time. They are also interested in the
development of globalization. Some other scholars, known as transnational* historians, are more interested in how
communities form, in institutions, and in the economic forces that connect people and institutions in two or more
nation-states.

History in Modern International Liberal Arts

Although the exact meaning of liberal arts is questioned, the idea of liberal arts can be found several centuries
ago (or maybe far longer). To begin, the idea was mostly found in the study of logic (the study of the ways in which
people think and reason). Over time, Western universities added other fields, such as history and literature, as well
as scientific fields, such as mathematics* and physical sciences. The 19th century saw the beginning and growth of
numerous academic subjects. This growth included subjects within the social and physical sciences, as well as increas-
ing specialization among scholars, students, and universities.

However, during the 20th century, the popularity of liberal arts education has grown, both at smaller liberal arts
colleges and some universities. A liberal arts education tries to help students to follow their interests and to study a
wide range of subjects. As a field of study, history takes theories and methods from many other fields, such as anthro-
pology*, literature, political science, psychology, and sociology*. In addition, a growing number of historians tend to
include global or transnational forces (forces that cross national boundaries).

Real-World Applications of History

The study of history has a number of practical applications. Many history students go on to work in universities,
museums®, and historical sites. However, studying history also prepares students to find other kinds of careers* too.
Many of the skills taught in history classes—such as critical thinking, research, writing, how to build and support aca-
demic arguments, and communication—are useful in many different careers. Examples of these include education,
the media, public administration and policy, the foreign service, business, politics, and law.

History also has many other real-world applications, though these might not be immediately clear to us. One of
the reasons most modern nation-states provide primary and secondary school students with an education in history is
because it builds and strengthens a shared sense of national identity, values, and the responsibilities of citizenship*.
History is also useful for understanding the wider world. As part of international liberal arts, studying history will give
you a deeper knowledge of different cultures, nations, and global systems. This can be useful when you meet or work
with people from around the world. Studying history will also help you to be better at analyzing world events and the
people and institutions that take part in them.

Adapted from a text by the late Professor William McGovern, PhD
Who was Assistant Professor History, Global Studies Program.
Akita International University.

Japan.
Vocabulary
Words from the Second 1000 General Service List

aim boundaries
argue/arguments centuries connect connections
attention critical
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discipline opposed
during practical
educated education preservation
exact refers
immediately reflect
information responsibilities
international skills
models ten
multiple

Words from the Academic Word List

academic individuals
administration institutions
analyze liberal
area logic
aspects media
biases methods
categories minorities
challenged objective objectivity
communication period
communities physical
constructed policy
cultural/culture primary
debates psychology
documents range
economic economy research
emphasize seeks
ethnic sites
gender source
global globalization text
identity theories
Glossary

It is not necessary for learners to memorize these words.

Anthropology (noun): The academic study of humans and human behavior and societies in the past and present.

Career (noun): Often understood as one’s profession or job pathway.

Categories (plural noun): Groupings of people, ideas or things according to qualities or characteristics that they
have in common.

Citizenship (noun): The state of being recognized as a legal member of a certain country or nation.

Empiricists (plural noun): The name given to scholars who stress the importance of objectivity and scientific and
historical evidence to support ideas and beliefs.

The Elite (noun phrase): Used to describe a small group of people who are privileged above other people because
of high status, advanced education or extreme wealth.

The Enlightenment (noun): A Western 17th- and 18th-century intellectual and philosophical movement that stressed
rational thinking as the way to understand the world and freedom of thought.

German (adjective): Used to describe the people and language of the country of Germany.
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