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We are living in a world of uncertainty filled with issues that impact the well-
being of individuals, families, communities, organizations, and nations. Yet,
there is a void in the professional research literature and in publications
read by those in the business and work world that deal with these issues in
a concrete and practical manner. This book fills that void. The editors pres-
ent the underlying issues impacting wellbeing in a concrete and practical
manner. The chapter authors deal with these issues and present specific
strategies and programs focused upon fostering individual and organiza-
tional wellbeing across a broad spectrum of settings. The book should be
of immense value to a wide range of readers interested in creating healthy
environments that support individual health and wellbeing and organiza-
tional success.

—Frances Kochan, PhD, Wayne T. Smith Distinguished Professor,
Emerita, Auburn University

Do you want to facilitate psychological, physical, and spiritual wellbeing
among members of your profession, especially newcomers to your com-
munity? Then get deliberate and tactical about world-class mentoring rela-
tionships! This excellent volume from mentorship thought leaders and
innovators across disciplines and across the globe provides a roadmap for
leveraging mentoring to create hope, confidence, self-efficacy, and belong-
ing in the lives of mentees. This masterful handbook should be in your
mentoring toolkit!

—W. Brad Johnson, PhD, Professor of Psychology,
Department of Leadership, Ethics & Law,
United States Naval Academy

Encouraging expanded perspectives on mentorship from outstanding
experts in the field, this book will broaden program development and
implementation. Further examination establishes the complexity and
depth in unique environments, settings, and situations. Segments from
each chapter, spanning research to comprehensive practices, challenges
you to a robust examination of your current mentoring structures and pro-
vides a path for future growth.

—Carol Riley, Educational Leadership Consultant,
K-12 and Non-Profit Mentoring Programming International
Mentoring Association Board of Directors

While the many positive outcomes of mentoring have been well-docu-
mented, the potential for mentoring to enhanced well-being is arguably its
most important benefit. This is especially true in current times when stu-
dents and other trainees are facing a crisis of mental health and well-being.



This book edited by Dr’s Kutsyuruba and Walker is particularly timely, as it
cogently discusses multiple applications and strategies for leveraging men-
toring to optimize well-being. With chapters authored by leading experts in
the field, this volume provides invaluable information that will help readers
apply mentorship to enhance the well-being of themselves, their mentees,
and their communities.

—Roger B. Fillingim, PhD, Distinguished Professor,
Associate Dean of Planning and Institutional Effectiveness,
College of Dentistry; Director, UF CTSI Mentor Academy,
University of Florida
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FOREWORD

Lisa Z. Fain

Several years ago, during a Thanksgiving dinner conversation, we dis-
cussed the importance of finding enjoyment and meaning in one’s work.
My Uncle, a member of the “Baby Boomer” Generation, remarked, “Work
life balance wasn’t a consideration for my generation. Neither was finding
meaning or belonging at your work. You have a job to do as a means to earn
aliving. You go to work, do a good job, and know that it is a way to feed your
family. You won’t always love it. Your employer has a duty to the business top
of mind, not your need for meaning.”

I couldn’t image that this might be true. For me, work was all about find-
ing meaning. Indeed, this search for meaning has led me to major pivots
in my own career. I left a secure job as a lawyer at a large law firm because
though I found the work challenging and intellectually satisfying, it did not
feel meaningful to me. A few years later, I left the practice of law altogether
to lead Diversity, Equity and Inclusion work, finding more satisfaction in cre-
ating inclusive work environments, a topic I had become passionate about.
Today, I run a small company that works with organizations all around the
world to create more inclusive workplaces through mentoring, and I am
fueled by the impact of helping organizations create environments where
employees can find meaning in highly personal ways.

That Thanksgiving conversation many years ago was the first time it
struck me that what we look for in our work might vary by generation. Hav-
ing thought about this over the years, I have learned about the research
supporting this notion. As my uncle intimated that day, Baby Boomers
entered the workforce looking for stability, career advancement and long-
term employment (Allen Smith, 2021). As has been my experience, my own
generation—Generation X—more typically looks to find meaning in their
work (Stiglbauer et al., 2022). Things have changed dramatically with Gen
Y and Gen Z, who not only value wellbeing, but use it as a determinant
about where they will work (Wolf, 2019).
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This generational shift requires organizations to take heed. More than
one in three participants in the US Workforce are Gen Y (Fry, 2018) and,
in 2024, Gen Z are expected to outnumber Baby Boomers in the workforce
(Glassdoor, 2024; Morell & Abston, 2018). To attract and retain top talent,
organizations must pay attention to what they value, and make sure they are
creating work environments that meet the values and expectations of their
workforce. Of course, the increasing shift on wellbeing benefits everyone in
the workforce, not just younger workers. When workplaces focus on wellbe-
ing, employees experience improved physical and mental health benefits,
workplaces have lower turnover rates, and healthcare and operational costs
decrease (Crowley, 2024; De Neve et al., 2024).

In 2023, Dr Vivek Murthy, the United States Surgeon General, declared
that there is an epidemic of loneliness and isolation in the United States
(Office of the U.S. Surgeon General, 2023). Though this report was
focused on the United States, the loneliness epidemic is prevalent around
the world. Indeed, in a recent study by Meta and Gallup, approximately
one in four people—24% of the global population (more than one billion
people) said they felt “very lonely” or “fairly lonely” (Gallup, 2023). Attrib-
uted to the increased dependence on digital technology, and exacerbated
by the COVID-19 pandemic, this condition is market by a decrease in social
network and social participation (among other factors). The impacts of
this epidemic are evident in the physical health (through stress hormones,
inflammation, etc.), mental health (depression, anxiety, etc.) and behav-
iors (lack of sleep, increased use of tobacco, drugs and alcohol). Dr Murthy
recommends cultivating a culture of connection as one of the antidotes to
loneliness.

Mentoring is a powerful tool for fostering connection. Mentoring helps
employees feel valued, seen and heard, significantly enhancing their sense
of belonging and job satisfaction (Dennison, 2023). It helps aspiring aca-
demics understand how to succeed and see a path for themselves both
within and outside of academia (Den Houter & Maese, 2023; University
of Massachusetts Global, 2024). The impact of mentoring on wellbeing
goes far beyond the connection that it engenders. Mentoring creates safe
spaces for employees to share, navigate organizational dynamics and power
structures, take risks, and learn together (Den Houter & Maese, 2023;
Dennison, 2023).

As someone who works with organizations around the globe to create
more inclusive workplaces through mentoring, I couldn’t be more excited
about the growing focus on the use of mentoring as way to achieve wellbe-
ing. There is one caveat, however. Few, if any, of the benefits of mentoring
on wellbeing happen by default. It requires intentionality, focus, expecta-
tion-setting, capacity-building, measurement and accountability.
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This important volume in the Perspectives on Mentoring Book Series
not only articulates the importance of focusing on wellbeing through men-
toring, but also offers practical guidance on how to structure mentoring
relationships. It includes examples from diverse contexts, illustrating how
mentoring can be leveraged to enhance wellbeing across various profession
and academic settings.

Gone are the days when we could expect employees or students to
give their best merely for a payment, diploma or promotion. Today, it is
imperative to intentionally create environments that prioritize wellbeing
and foster connections. We must intentionally focus on how we can create
environments where people can survive. The chapters in this book show
us how.

Lisa Z. Fain
CEO, Center for Mentoring Excellence
President, International Mentoring Association, 2024-2026
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CHAPTER 1

INTRODUCTION: THE
NEED FOR MENTORING
FOR WELLBEING IN
PROFESSIONAL SETTINGS

Benjamin Kutsyuruba
Queen’s University, Canada

Keith D. Walker
University of Saskatchewan, Canada

ABSTRACT

The purpose of this edited volume is to explore how mentoring can promote
mental health, build resilience, develop capacity to maintain, sustain, and
promote emotional, psychological, and social wellbeing for all in various
organizational settings. This introductory chapter describes the connection
between mentoring and wellbeing across various disciplinary and profes-
sional settings and provides a brief overview of the theoretical underpinnings
of the notion of wellbeing as the key concept for our inquiry into mentoring
practices. Then, we offer short summaries of the chapters in this book and
provide a guide to readers regarding what each of the chapters in this edited
book may bring to our collective understandings of the role of mentoring for
wellbeing in organizational settings.
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INTRODUCTION

Mentoring is recognized as a key developmental resource in various organi-
zational settings (Noe et al., 2002). As a widely used practice, mentoring has
gained considerable significance and application within many fields such
as education, business, health, engineering, and industry (Gibson, 2004;
Kochan, 2002). In K-12 school settings, mentoring is considered a benefi-
cial practice for growth, learning, and development for youth (DuBois &
Karcher, 2005; Goldner & Mayseless, 2009), students (Schenk et al., 2021),
student teachers (Briscoe, 2019; Dreer, 2021; Wilcoxen et al., 2019), early
career or more experienced teachers (Bressman et al., 2018; Feiman-Nem-
ser, 2012; Hobson et al., 2009; Kutsyuruba et al., 2019; Shanks, 2017; Squires,
2019), and school leaders (IHobson & Sharp, 2005; Searby & Armstrong,
2016). In higher education areas, mentoring has demonstrated profes-
sional and academic benefits for undergraduate students (Hamilton et al.,
2019; Smith, 2013), graduate students (Lunsford et al., 2017; Watson et al.,
2009), faculty and staff (Johnson, 2015; Martinez & Welton, 2017), as well as
leaders and administrators (Ruben et al., 2017). In healthcare, mentoring
has been used as an effective practice to support health professionals’ skill
development, longer-term career growth, and best possible patient care
(Kilgallon & Thompson, 2012; Woolnough & Fielden, 2017). More spe-
cifically, in nursing practice mentoring has been viewed as a mean to help
mentees (students and novice nurses) to develop skills, competencies, self-
confidence, networking, socializing and career opportunities (Andrews &
Wallis, 1999; Huybrecht et al., 2011; Kopp & Hinkle, 2006). In business and
industry contexts, mentoring has been viewed as a means for improvement
of organizational effectiveness and employee commitment (Donaldson
et al., 2000; Gibson, 2004).

The overarching dimension of mentoring, commonly accepted across
professions and disciplines, is that mentoring is a developmental rela-
tionship (Dominguez & Kochan, 2020). As such, mentoring entails form-
ing a mutually supportive, trusting, and meaningful association between
knowledgeable, skilled, or experienced individuals or professionals (i.e.,
mentors) and less experienced or knowledgeable, beginning or novice
individuals (i.e., mentee) with a goal of supporting their professional
growth and development. This developmental relationship entails the
use of a “critical friend” (Costa & Kallick, 1993), an individual who pro-
vides assessment feedback to another—a colleague, a peer, a subordinate
or a student—or to a group. As a trusted person, this critical friend may
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offer suggestions and recommendations, ask provocative questions, pro-
vide another perspective or lens, and offer critique of a person’s work as
a guiding friend. As an advocate for the success of that work, “a critical
friend takes the time to fully understand the context of the work presented
and the outcomes that the person or group is working toward” (p. 50). In
addition, traditional one-on-one mentoring has evolved (Kram & Ragins,
2007) to include developmental networks and high levels of collaboration,
reciprocity, shared leadership, and co-mentoring (Mullen, 2012). Domin-
guez and Kochan (2020) noted that contemporary mentoring often occurs
within the context of developmental networks, wherein a mentor is no lon-
ger a sole entity providing services but rather becomes a portal to networks
of people, data, and information. As a result of this shift in the nature of
mentoring, there is more reciprocity and mutuality between the mentor
and mentee, who both participate and receive benefits from mentoring
relationship.

In general, mentoring practice aims at helping, advising, supporting,
sponsoring, and guiding mentees to gain a wide variety of skills, abilities,
and attributes. Summarizing the definitions and dimensions of mentor-
ing found in the extant literature, Dominguez and Kochan (2020) pos-
ited that mentoring as a multidimensional practice includes instrumental
functions (i.e., career support and skills development) and relational
functions (i.e., modeling, psychosocial support, and sponsorship and
networking). These authors added that the essence of mentoring comes
down to “sharing with other individuals to benefit and help them grow”
(p. 15). Common benefits of mentoring for mentees include networking,
development of interpersonal skills, and support with work-related train-
ing (Johnson, 2017; Lunsford et al., 2017). Individuals who have men-
tors usually do better in organizations and have more success in their
careers (Mullen, 1997), manifest more job satisfaction (Seibert, 1999),
receive more promotions (Whitely et al., 1991), and have lower turnover
intentions (Scandura & Viator, 1994). Researchers found that mentoring
facilitates the growth and learning of mentees, reduces stress, increases
confidence and motivation, and creates a safe context for them to achieve
success, develop independence, and improve decision-making and
problem-solving skills (Allen & Eby, 2007; Hobson et al., 2009; Lacey,
2000; Lankau & Scandura, 2002).

While the ultimate goal of mentoring is to support the mentee, both
mentors and mentees can benefit from the mentorship relationship
through collaboration which can result in continued growth and cole-
arning experienced differently by each (Hascher et al., 2021; Hobson et
al., 2009; Kutsyuruba & Godden, 2019). Some of the benefits for mentors
include career revitalization, social recognition, personal satisfaction,
and power increase (Noe et al., 2002). Role modeling, counseling, and
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validation are other avenues applied in mentoring, through which both
parties can experience an increase in self-confidence and psychological
support (Clark & Byrnes, 2012; Lynn & Nguyen, 2020; Mullen, 2017).
Ragins et al. (2000) emphasized that it is the quality of the mentoring
relationship that has an important influence on its outcomes and ben-
efits to those involved. Mentoring can also have a constructive impact
on the organization and/or the culture within which it occurs. In turn,
this can foster positive influences upon the individuals and relation-
ships of those living and working within these environments (Kochan &
Pascarelli, 2012).

Overall, mentoring in the professions and workplace often has the dual
aims of personal support and professional learning that help mentees to
assimilate into new roles, responsibilities as well as to develop employment-
related skills. However, the positive impact that mentoring can have on the
wellbeing' of both the mentor and mentee, is less often the focus of discus-
sions. While there are multiple perspectives on the notion of wellbeing,
most views tie the concept to various dimensions of wellness, such as physi-
cal, social, emotional, financial, intellectual, spiritual, environmental, and
occupational (Diener etal., 2017). While we discuss various perspectives on
wellbeing later in this chapter, the notion of wellbeing that is instrumen-
tal for this book includes both hedonic aspects of feeling good (positive
emotions) and eudemonic (conducive to happiness) aspects of living well
that entail experiences of positive relationships, meaningfulness in life and
work, senses of mastery and personal growth, autonomy, and achievement
(Keyes, 2002; Ryan et al., 2008; Seligman, 2011).

Although wellbeing has not been frequently mentioned in the mentor-
ing literature until recently, decades ago several researchers argued that
mentoring can be beneficial both to mentees’ careers and to their social-
emotional wellbeing (Huang & Lynch, 1995; Noe et al., 2002). However,
due to the nature of their role, mentors have the capacity to support
the wellbeing of their mentees, providing coaching, guiding, advocacy,
counseling, help, protection, feedback, and information that they would
otherwise not have (Kutsyuruba, 2012). Aside from the professional
and academic benefits that have heavily dominated the extant literature
(Lunsford et al., 2017), mentorship also warrant social and personal ben-
efits (Colvin & Ashman, 2010; Lorenzetti et al., 2019), support collegial
relationships and personal wellbeing (Wilson et al., 2017), and reduce
burnout (Leung et al., 2021). As Hobson (2016) argued, the support of
the wellbeing of mentees and protégés is an essential part of the men-
tor’s role. Hobson elaborated that effective mentoring aims “to support
the mentee’s learning, development and wellbeing, and their integration
into the cultures of both the organisation in which they are employed and
the wider profession” (p. 88). Orsini (2023) suggested that mentoring
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should include a strong working alliance, high levels of social support,
and, ideally, a transformational relationship in which the mentor inspires,
transforms, and motivates their mentee which, as he theorizes, will sup-
port wellbeing.

Envisioning the landscape of mentoring for the 21 century, Kram and
Ragins (2007) noted the following:

Mentoring may be associated with a range of positive psychological out-comes,
such as thriving, resilience, optimism, and self-efficacy, as well as positive phys-
iological outcomes relating to physical and mental health and well-being. The
idea that several of these outcomes (e.g., self-awareness, empathy) have the
potential to launch a cycle of positive growth, both in the individual actors
and in developmental relationships and networks, calls for study of the itera-
tive processes inherent in relationships over time. (p. 675)

These authors inferred that the potential for a negative cycle of dysfunc-
tional relationships and outcomes can lead to ineffective mentoring that
can result in mistrust and despair which adversely affect the quality of rela-
tionship quality and the conditions necessary for growth-enhancing con-
nections in mentoring. Therefore, by adapting a positive perspective and
challenging mentees’ negative self-views, mentors can grow mentees’ self-
confidence and self-esteem, thus enhancing their overall wellbeing (Eby et
al., 2008; Johnson, 2007; Rhodes, 2005).

Seeing a need for a better understanding of the role of mentoring in
supporting wellbeing across the professions and disciplines, we initiated
this edited volume to explore how mentoring can promote mental health,
build resilience, develop capacity to maintain, sustain, and promote emo-
tional, psychological, and social wellbeing for all in various organizational
settings. We endeavored to seek out researchers and practitioners who had
undertaken work in this area within various professional settings. We did
so with the purpose of helping others understand and offer practical sug-
gestions on how professionals from a variety of disciplines can attune to
the importance of maintaining their own wellbeing and fostering the well-
being among those they mentor and with whom they work. Furthermore,
we anticipated that learning how wellbeing could be supported through
mentoring in different locales and diverse settings might help with under-
standing the specific, contextualized factors conducive to flourishing in
organizations.

In this introductory chapter, we first provide a brief overview of the theo-
retical underpinnings of the notion of wellbeing as the key concept for
our inquiry into mentoring practices. Then, we introduce the contributed
chapters to this book and provide a guide to readers regarding what each of
the chapters in this edited book may bring to our collective understandings
of the role of mentoring for wellbeing in organizational settings.
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FRAMING THE CONCEPT OF WELLBEING

Most frequently, the notion of wellbeing has been positioned in relation to
the overarching concept of health, defined by the World Health Organiza-
tion (WHO) as a “state of complete physical, mental and social well-being
and not merely the absence of disease or disability” (2005, para 2). WHO
further differentiated between health and mental health, viewing the latter
as an integral component of overall health and wellbeing that underpins
the individual and collective abilities to make decisions, build relationship,
and shape the communities. WHO (2022) defined mental health as the
“state of well-being in which an individual realizes his or her own abilities,
can cope with normal stresses of life, can work productively, and is able to
make a contribution to his or her community” (para. 1).

In the literature, wellbeing is often described as an individualized per-
sonal experience that encompasses mental health, longevity, and function-
ality (Diener, 2000). According to multiple scholars (Alessandri et al., 2020;
La Placa et al., 2013; Lundqvist, 2011), one of the most highly cited defini-
tions of wellbeing is “judging life positively and feeling good” (Center for
Disease Control and Prevention, 2018). According to this view, the physical,
social, economic, emotional, psychological wellbeing of the individual goes
alongside life satisfaction and engagement in activities and work. Other
definitions, mainly from positive organizational scholarship and positive
psychology fields, position wellbeing as the combination of feeling good
(positive emotions, positive relationships, a sense of meaning) and func-
tioning well (feelings of engagement and achievement) (Huppert, 2009;
Seligman, 2011). Marks and Shah (2005) argued that wellbeing is more
than just happiness and that the concept also includes “developing as a per-
son, being fulfilled, and making a contribution to the community” (p. 505).

Wellbeing has been understood to include three hallmarks; it is a per-
sonal experience that varies among individuals, it includes positive aspects
of mental health, as opposed to mere absence of mental illness, and it is
measured in longevity (Diener, 1984). Taken together, these hallmarks
have been labeled as subjective well-being (SWB). SWB is further defined as
“people’s overall evaluations of their lives and their emotional experiences,”
including “life satisfaction and health satisfaction judgments, and specific
feelings that reflect how people are reacting to the events and circumstances
in their lives” (Diener et al., 2017, p. 89). Thus, SWB is heavily influenced
by contextual and societal variables. On the contrary, objective wellbeing
(OWB) is associated with material wellbeing such as physical and environ-
mental health (Alatartseva & Barysheva, 2015). OWB is commonly viewed
outside of environments and contexts in society; while subjective wellbeing
encompasses multiple aspects of an individual’s context and internal feel-
ings of wellbeing and satisfaction (Alatartseva & Barysheva, 2015; Delgado-
Lobete etal., 2020). SWB consists of five main elements—positive emotions,
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engagement, relationships, meaning, and accomplishment (i.e., PERMA
model; Seligman, 2018) —which create a sense of flourishing. Conceived
of as the pinnacle of human functioning, flourishing is closely linked resil-
ience, self-fulfillment, contentment, and happiness (Fredrickson & Losada,
2005; Gable & Haidt, 2005; Haybron, 2008; Martin & Marsh, 2006; Selig-
man, 2011). Flourishing is commonly defined as the “the achievement of
a balanced life in which individuals feel good about lives in which they are
functioning well” (Keyes, 2016, p. 101). Therefore, flourishing entails more
than the pursuit of inner happiness (emotional wellbeing); it also concerns
positive positioning of an individual toward life (psychological wellbeing)
and in relation to other individuals (social wellbeing) (Kutsyuruba et al.,
2021). Representing a shift away from a perspective that emphasizes defi-
cits, gaps and shortcomings, this view promotes the development of positive
characteristics, outlooks, habits, and mental models (Achor, 2011; Ben-Sha-
har, 2008; Keyes et al., 2012; Seligman, 2011).

Studies have shown that understanding strengths and using a positive
lens of inquiry—as opposed to a deficit model of thinking—can decrease
stress, anxiety, and depression and can increase resilience, vitality, and
happiness, which in turn, promote success and improved performance
(Lyubomirsky, 2008; Sin & Lyubomirsky, 2009). Positive emotions enliven
peoples’ further resources for intellectual, physical, social, and psychologi-
cal capabilities (Diener, 2000; Fredrickson, 2008; Fredrickson et al., 2008).
Researchers have shown that there are considerable benefits and advan-
tages from a focus on the goodness, virtuousness, and vitality in one’s life
and interactions and relationships with others (Bakker & Schaufeli, 2008;
Cameron & Caza, 2004; Cameron et al., 2003; Roberts & Dutton, 2009).
Whereas “self-acceptance, positive relations with others, personal growth,
purpose in life, environmental mastery, and autonomy” signify positive psy-
chological functioning, “social coherence, social actualization, social inte-
gration, social acceptance, and social contribution” represent aspects of
positive social functioning (Keyes, 2002, pp. 108-109).

Similar to Seligman’s (2011) theory of flourishing, Noble and McGrath’s
(2015) model of wellbeing outlined a broad focus beyond feeling good and
promoting a positive outlook (positivity) to include the need for relation-
ships, strengths, purpose, engagement, resilience, and having meaningful
goals or outcomes. Taking a different angle, Dodge et al. (2012) defined
wellbeing as “a balance point between an individual’s resource pool and the
challenges faced” (p. 230). In this view, stable wellbeing is achieved when
individuals have the psychological, social, and physical resources they need
to meet certain psychological, social, and physical challenges. This view
allows us to understand wellbeing as experienced along a continuum that
stretches beyond meeting demands or surviving challenges and extends to
experiencing wellbeing as thriving or flourishing within the school environ-
ment (Carmeli & Spreitzer, 2009; Quinn, 2015; Spreitzer et al., 2005).
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OVERVIEW OF THE BOOK

This edited volume expands and adds to the existing literature on mentor-
ing across the professions and disciplines by offering a collection of works
from authors who examine the theory and practice of mentorship and the
notion of wellbeing and establish the connection between two constructs
in various settings and through different lenses. Through these chapters,
authors help us better understand the nature and dimensions of mentoring
that can develop, nurture, sustain and support wellbeing as a central focus
in mentorship relationships across different disciplinary and professional
settings.

This volume is loosely organized based on the context and focus of men-
toring that authors describe. Without clearly defined sections, we structured
the chapters in this book to tell the story of wellbeing that starts with the
general overview of an effective, wholistic and mentee-focused approaches
to mentoring for wellbeing through inquiry and interventions. The story-
line then shifts toward the focus on the mentoring of trauma-affected young
adults toward maturation and flourishing and use of trauma-informed
mentoring practices in the workplace. Noting the significance of attend-
ing to the spiritual aspects of wellbeing, the next chapters describe work-
related spiritual mentoring and pastoral care. The next several chapters
describe the use of mentoring for increased engagement in the workforce
and positive leadership development in organizations. The middle of the
story zooms in on the mentoring in educational organizations, to describe
various perspectives on growing the wellbeing of preservice and early
career teachers as well as graduate students. Highlighting the importance
of developing wellbeing capacity not only in students, but also in staff and
faculty, the next chapters describe effective mentoring practices and strate-
gies for growing community and the support of the wellbeing of faculty
and researchers in higher education settings. The next chapters describe
approaches to building resilience and promoting wellbeing through men-
toring in interprofessional health, medical education, and nursing. Finally,
the second last chapter details innovative approaches to mentoring for nur-
turing and promoting wellbeing among pilots in the field of aviation.

In Chapter 2, Keith Walker and Kabini Sanga demonstrate how inquiring
conversations between a mentor and mentee can result in profound pro-
motion of mentee wellbeing. Drawing on personal experiences with inquir-
ing mentors and the use of Socratic and maieutic approaches to mentoring,
the authors introduce a heuristic for thinking about wholistic mentorship
inquiry through a four-fold approach of giving attention to mentee iden-
tity, discernment, exploration and task engagement. This chapter offers 20
types of inquiry questions for mentors to use in conversations with mentees
to address various dimensions of their personal, interpersonal and work-
place practices and promote wellbeing.
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