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FOREWORD

Cheryl J. Craig

Teaching is one of the most satisfying and rewarding careers for those who
choose it as their life’s work. However, because it involves relationships and
interactions within a politically charged system, it is also stressful and a source of
potential burnout. This volume features teachers’ experiences of feelings of being
used up. Their voices, their emotions, and their metaphors and words lead the
way. Theory and psychology follow behind in a manner fully reflective of qual-
itative — particularly narrative inquiry — research. This book is a testament to
teachers’ desires to do their best for youth, even when they face impossible
educational demands. It illuminates why teacher shortages exist and what can be
done to reduce teacher anxiety and stress.

Xiil
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INTRODUCTION: THE BURNING
OUT OF TEACHERS AND
ADMINISTRATORS IN PUBLIC
EDUCATION

Erin A. Singer, Matthew J. Etchells and Cheryl J. Craig

Teaching is a caring profession; teachers not only care about the content they
teach but also, and primarily, they show up to work because they care about
students. Hydon et al. (2015) discussed “compassion fatigue” in teachers and in
other school personnel. They noted the ways in which teachers can become
traumatized within and as a result of conditions promoted through a given school
context:

Teachers can be vulnerable to secondary traumatic stress (STS) because of their supportive role
with students and potential exposure to students’ experiences with traumas, violence, disasters,
or crises. STS symptoms, similar to those found in posttraumatic stress disorder, include
nightmares, avoidance, agitation, and withdrawal and can result from secondary exposure to
hearing about students’ traumas. (p. 319)

Teacher attrition and burnout have been researched in school districts all over
the country for decades. Zysberg et al. (2017) discussed the symptoms and
indicators of burnout, stating that “[bJurnout is a multi-level response syndrome
associated with prolonged exposure to stress and characterized by physical and
psychological exhaustion, cynicism (as an interpersonal and emotional indication
of built-up aggression), and a sense of helplessness and low self-efficacy” (p. 123).
These symptoms can lead to anxiety, depression, diminished job performance,
absenteeism, and attrition.

Researchers document the continued departure of teachers from the teaching
profession. Teachers leave the profession or change schools for many reasons,
ranging from poor working conditions to inadequate salaries (Darling-Hammond,
2003; Hanksetal., 2020; Ramos & Hughes, 2020), and hiring and retaining qualified
teachers remains a challenge for many school districts. Gold (1985) attributed
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teacher attrition before retirement to “poor public opinion regarding education,
tight budget constraints, staff reduction, dealing with disruptive behavior, students’
lack of interest in their work, new programs, accountability testing, and excessive
paperwork” (p. 255). She called for more systematic research to be conducted on the
burnout phenomenon and the underlying feelings that “lead to burnout during
student teaching” (p. 257). Watts and Short (1990) discussed teachers’ use of drugs
and alcohol, suggesting that teachers with higher stress levels correlate with higher
rates for “alcohol, amphetamines, and tranquilizers” (p. 60). Zysberg et al. (2017)
asserted that “emotional intelligence” might be a key factor in the identification and
processing of negative emotional experiences and the effective regulation of those
emotions to reduce the symptoms of stress and burnout (p. 133).

Through narrative inquiry — using story to inquire into stories of experience,
our work aims to qualitatively surface the stories of teachers and pedagogues in a
variety of settings (e.g., urban, suburban, rural) across a variety of sociological
conditions (e.g., economic, racial, sex/gender), who experienced firsthand the
impact of a pandemic, the chaotic transition to remote learning, the impact of the
U.S. Immigration and Customs Enforcement (ICE) and racial strife, on students
and curricular planning processes, and other nuanced lived realities. Collectively,
we hope to provide a broad picture of voices and experiences that point to coping
strategies surrounding those factors and mechanisms that lead to “burning out”
while expanding the notion of “burnout” through our participants’ own
conceptualizations.

NARRATIVE INQUIRY

Narrative inquiry examines the experiences of participants (Clandinin &
Connelly, 2000) in their own terms, using their own words. It is grounded in
Dewey’s (1934/1997) assertion that education is an experience that is personal,
social, context-based, and occurs over time. The intersection of social inter-
action, temporality, and the added dimension of place or context form a
three-dimensional inquiry space (Clandinin & Connelly, 2000). The term
narrative inquiry was first coined by Clandinin and Connelly in the 1990s. They
stated, “our interest as [narrative researchers] is lived experience, that is, in lives
and how they are lived” (p. xxii), and that experience is the critical term in
narrative inquiries (2000, p. 2). Narrative inquiry has been used in various
social science and humanities disciplines since the 1980s (Clandinin & Connelly,
2000). More specifically, narrative inquiry methodology and methods have
been widely employed in the fields of anthropology, psychology, psychiatry,
and education.

This book is divided into two sections. Section one is focused on the research
of educator burnout, and section two is focused on the narratives of educator
burnout.

Intro each of the chapters.

Chapter 1: Radically Healing or Burned Out: Experiences among Black
Teachers
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Black teachers often face different expectations than their white counterparts,
and these expectations, without the proper support, lead to Black teachers
burning out at higher rates. In an effort to understand Black teachers and the
experiences that contribute them remaining in the classroom, the researchers
explored Black teachers’ working conditions through a phenomenological
approach.

Chapter 2: A Narrative Inquiry Investigating Teacher Burnout at a Bronx New
York Middle School in 2020

Through the metaphoric (Craig, You, & Oh, 2017) image of a candle, and
using the tools of narrative inquiry (Connelly & Clandinin, 1990) — broadening,
burrowing, storying, and restorying — we surface four teachers’ lived experiences
in a year filled with incredible grief and loss, socio-political-cultural trauma,
racial strife, and personal-professional challenges to show their resolve and
resiliency to persevere through and beyond burning out.

Chapter 3: Leaving So Soon? Reality Shock Among Novice Teachers

Disillusionment among novice teachers often sets in upon entering the
teaching profession, and this leads to novice teachers leaving the profession at
high rates, with underserved schools more adversely impacted by their departure.
This chapter explores the sources of burnout via the lived experiences of three
novice teachers and the impact that burnout had on their intent to remain in the
profession.

Chapter 4: Not Picture Perfect: The Storied Lives of Art Teachers in Urban
America

This chapter investigates the impact of art practices and art teachers on
socioemotional self-regulation of students, as we consider the impact on teacher
retention using the Heuristic model of child self-regulation and reactivity and
school outcomes. The ironic finding that teaching art classes is financially
emotionally draining for teachers to the point of decreasing retention, yet some
are still impassioned to teach art classes, is juxtaposed with attachment theory.

Chapter 5: Resilience and Persistence in the Face of Burnout

Teachers now face increased workloads, the increase in high-stakes testing and
accountability, social-emotional and behavioral challenges, school safety con-
cerns, equity concerns, and now the coronavirus pandemic. We examine the
effects of stress and burnout among three alternatively certified teachers and the
behaviors and strategies these educators employ to build resilience and persis-
tence in their service to the students who shape our future.

Chapter 6: “Who Wants to Be a Teacher in the Face of These Antiqueer Laws?”
Burnout Perspective From a Gay Educator

A war still rages in the United States. One such battle being against queer
teachers and students, as well as teachers and administrators who support queer
youth and teachers in their schools. Queer people are battling for humanity and
existence in schools, and understanding teacher burnout from a queer perspective
poses incredible challenges.

Chapter 7: Parallel Stories of Publicly Imagined and Personally Lived PE
Teacher Identity Reconstruction in the Time of COVID-19
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Physical education is inseparable from physical movements, bodily dialog,
close physical contact, and active, direct interactions between engaged individ-
uals. Accordingly, PE teachers are experiencing diminished room to implement
their pedagogical repertoires and, in turn, affecting their deconstruction and
reconstruction of their teacher identities.

Chapter 8: Multilevel Approaches to Mitigate Burnout in Education

Approaching burnout and well-being from a multilevel perspective can rectify
both direct and indirect causes of burnout, and a systematic approach is more
likely to lead to meaningful, sustained change to better working conditions.
Improving the US educational system in a postpandemic era will require
concerted efforts to support the head, the heart, and the health of public edu-
cation professionals.

Chapter 9: Analyzing Teacher Burnout Through Principal Leadership Behaviors

Hargreaves (2004) attributed the growing teacher burnout phenomenon to
accountability pressures in the forms of high-stakes testing and increasing work
demands. Administrative leadership can further inhibit a teacher’s professional
growth by failing to meet the teacher’s needs with respect to instructional
coaching and lacking opportunities for professional self-reflection.

Chapter 10: Chocolates or Tissues: Mitigating Momentary Burnout

Teacher burnout is a persistent challenge for school principals, complicated by
the lack of a proven, repeatable strategy to mitigate burnout. Since burnout can
vary in severity and frequency, principals can work to mitigate burnout in the
moment, seizing the opportunity when burnout is first observed.

Chapter 11: Identity Flux: Educator Narratives in the Face of Burnout

This chapter uses narrative inquiry to tell the stories of two female neophyte
educators experiencing the oppositional misalignment between their idealized
perception of female teachers in American society and their reality. American
teachers, especially women, are perceived as a homogeneous group that live to
serve the children of others and inhabit a monochrome, two-dimensional, exis-
tence inside the educational landscape of schools.

Chapter 12: When Passion Isn’t Enough

The narratives of burnout of women of color are critical for consumers of
research to gleam a deeper understanding of the intersectionality of sex and race
in burnout research. The insurmountable pressure placed on teachers has led to a
robust and persistent departure of the profession causing the entire education
system to rethink the policies, structures, and systems that influence teacher
burnout.
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RADICALLY HEALING OR BURNED
OUT: EXPERIENCES AMONG BLACK
TEACHERS

John A. Williams III, Maiya Turner, Alexes Terry,
DalJuana C. Fontenot and Sonyia C. Richardson

ABSTRACT

The onset of the COVID-19 pandemic certainly exacerbated the teacher
shortage in the United States for all raciallethnic groups, but especially for
Black teachers. Black teachers account for 7-8% of the total teacher popu-
lation and this percentage is the direct result of decades of systemic and
structural barriers set against Black teachers in the form of racism. Still,
Black teachers who enter the profession do so with the willingness to support
all students and uplift Black students who often go years without seeing a
teacher that looks like them. Black teachers often face different expectations
than their white counterparts and these expectations, without the proper
support, lead to Black teachers burning out at higher rates. In an effort to
understand Black teachers’ and the experiences that contribute them
remaining in the classroom, the researchers explored Black teachers’ working
conditions through a phenomenological approach. The findings of this study
suggest that Black teachers deserve working conditions that nurture who they
are culturally and professionally, that reject actions of oppression toward
them — both implicitly and explicitly, and offer spaces for Black teachers to be
authentically heard.

Keywords: Black teachers; COVID-19; teacher burnout; Black teacher
burnout; discriminatory practices; working conditions
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Every time I try to leave, something keeps pulling me back. -Howard Earl Bailey Jr.

For several decades, the US teaching profession and teacher preparation
programs have struggled mightily to recruit and retain highly qualified and highly
effective Black teachers for PK-12 positions (Bristol & Martin-Fernandez, 2019;
Farinde-Wu, Butler, & Allen-Handy, 2020; Gershenson, Hansen, & Lindsay,
2021; Gist & Bristol, 2022; Ladson-Billings & Anderson, 2021; Williams & Lewis,
2020). The disappearance of Black teachers from PK-12 classrooms is the result
of discriminatory practices and policies that emerged immediately following the
decision of Brown v. Board of Education in 1954 (Madkins, 2011; Williams,
Davis, & Butler, 2020). Although separate but equal was eliminated legally, de
facto segregation still permeated how schools, school districts, and states forced
Black teachers either out of the profession entirely or into menial positions (Irvine
& Irvine, 2007). For example, literature highlights how busing, hiring practices,
redistricting, hostile work environments, and districts’ commitment to affirm
unqualified White teachers at the expense of qualified Black teachers all
contributed to the erasure of Black teachers (Ladson-Billings & Anderson, 2021;
Madkins, 2011). The overarching response to Brown was to get it done, not to
ensure that integration was accomplished effectively and efficiently for Black and
Brown students (Heller, 2019). The catastrophic effects on the number of Black
teachers in the classroom remain evident. The US Department of Education
(2020) recognizes that only 2% of the teaching workforce are Black men and 6%
are Black women. Given these alarming statistics, various stakeholders at the
local, state, and national levels have actively pursued avenues to increase the
number of Black preservice teachers entering the workforce and supporting Black
in-service teachers to help them remain in the profession (Gist & Bristol, 2022).
While efforts to improve these deplorable statistics have promised some change
(e.g., Black male teachers increased from 1% to 2% in the last 10 years), progress
can be fleeting despite meritorious efforts.

Recently, the world experienced a catastrophic pandemic known as
COVID-19. COVID-19 exacerbated a number of already debilitating challenges
occurring in PK-12 learning environments, such as the lack of funding and
resources (Shernoff, Mehta, Atkins, Torf, & Spencer, 2011), outdated and
culturally unresponsive curriculum (Martin, 2022), overcrowded classrooms
(Verstegen, 2016), inefficient learning technology (Harrell & Bynum, 2018;
Purcell, Heaps, Buchanan, & Friedrich, 2013), and overworked teachers
(Pressley, 2021). In the midst of this chaos exist teachers, many of whom were
already showcasing signs of burning out (Learning Policy Institute, 2018). What
is of particular importance is that the signs of burning out for teachers can appear
differently based on the gender and racial/ethnic demographic makeup of
teachers (Alls, 2022). For Black teachers, the toll of the challenges is multiplied
by the often emotionally and racially/culturally demanding environments in
which they teach. Literature denotes that they are often required to experience
episodic acts of oppression through structural, systemic, and personalized racism
in the teaching profession. Still, many Black teachers remain in the teaching
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