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PRAISE FOR THE BOOK

‘I find the book to be one anchored in praxis ... I think the most powerful aspect
of this book is its multi-disciplinarity, and its focus on engaging readers in dis-
cussion about reimagining pedagogical practices in what can now be viewed as
the “New Normal” in higher education teaching and learning across Africa and
the world. An excellent resource for the higher education sector.” — Prof Xoliswa
Mtose — Vice Chancellor, University of Zululand, South Afiica

‘A sobering read for contemporary audiences who are not just in Africa but in
countries engaged in a forever effort to keep the higher education sector afloat
amidst the onslaught of the COVID-19 crisis, which incidentally has triggered
new discourses about bringing digital technology and education practice into
closer alignment.” — Michael Lesolle — Former Principal and CEO of the Botswana
Accountancy College
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Foreword

I am delighted to write this foreword as I believe that when we started the year
2020, nobody inside or outside academia could have imagined the world would
have lived through such a crisis. On 11 March 2020, the Coronavirus Disease 2019
(COVID-19) was declared a pandemic by the World Health Organization. At that
critical time, the vast majority of colleges and universities worldwide were in the
midst of their academic year. As is now well known, the outbreak of the pan-
demic has upended higher education classrooms and campuses — causing many
higher education institutions to close their buildings and change their status quo
at the time, their pedagogy and ways of working, and has dramatically shaken
up interactions with students in the learning environments, and caused education
planners and policymakers to rethink matters pertaining, for instance, to physical
infrastructure, international mobility as we know it, and mode of study — across
Africa, United Kingdom (UK), and the rest of the world. Twenty-four months
later, the COVID-19 crisis, has put the academic world under great strain and has
brought to light the inflexibility of the higher education system in many countries
across Africa, and elsewhere around the world. The devastation caused by the
crisis will be felt for many years.

A crisis by its very nature calls for doing things differently and for doing differ-
ent things. This is because the usual solutions prove wholly inadequate or inappli-
cable. It is in this context that the higher education sector had to move with great
speed to find innovative solutions.

While the COVID-19 crisis has shown that the current higher education peda-
gogical infrastructures in colleges and universities in many countries are extremely
vulnerable to external shocks, lived experiences have shown that many higher
education institutions have been able to adapt in one way or another. Universi-
ties, colleges, and academics across the African continent and in the UK — like
their counterparts around the world — have shown great tenacity, grit, and resil-
ience in endeavouring to adapt and to make amends for the crisis, and although
they need to be far more prepared for comparable crises in the future, they have
undoubtedly exhibited innovation, leadership, resourcefulness, ubuntu, and the
kind of agency that the academic community at large, policymakers, students,
non-governmental organisations, and future generations can all learn from — both
now and long after the COVID-19 emergency. One area where these qualities
of adaption, resourcefulness, leadership, and ubuntu have manifested is higher
education pedagogy.
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I formed the impression from reading this exciting and thought-provoking
volume that it was this notion, this sentiment, that in every system, like the uni-
versity system, amidst crises such as the one caused by the COVID-19 pandemic,
there would be professors, lecturers, and academic leaders in their various set-
tings around the world, who were, against the odds, innovating and testing out
new ideas to enable and sustain teaching and learning continuity and quality for
students and the institutions. This book, edited by two experts in the fields of edu-
cation, digital learning and computer science, with vast knowledge of the higher
education sector, critiques and documents the literature and several case studies
showing what academics have been doing, and could do, to sustain learning con-
tinuity during and after the COVID-19 emergency. It is an important contribu-
tion to understanding the pedagogical challenges and responses in terms of new
approaches and technologies for teaching and learning that have been, or are still
to be, implemented to sustain college and university teaching and learning as the
sector rebuilds from the crisis.

On this basis, I find the book to be one anchored in praxis and one that brings
to light two long held premises: first, when academics solve problems, they learn
and often share that knowledge with others, so that, in the event the others experi-
ence the same problem, they can be assisted. Second, some insights, glories, and
pitfalls about pedagogy and its theory and practices are best understood by those
who actively shared in their development and implementation. The case stud-
ies illustrating new approaches and technologies for teaching and learning reso-
nate with this point because they were written by the academics who led them.
The book is a celebration of the work of these academics who were determined
to prevent the complete shutdown of higher education institutions amidst the
COVID-19 crisis.

The book, which is aptly entitled Higher Education in a Post-Covid World: New
Approaches and Technologies for Teaching and Learning, elaborates on the funda-
mental changes and transitions in higher education, the emerging approaches,
and practices in higher education pedagogy, and the culture and policy concerns
in a COVID-19 higher education world. The authors have, remarkably, commu-
nicated powerful insights about their craft that lie as templates for teaching and
learning in higher education now and in the future. The book assesses and docu-
ments the variety of approaches and technologies in teaching and learning that
have been tried during the first and second waves of the COVID-19 pandemic.
The volume can, in future, allow academics, policymakers, students, and histo-
rians to look back on this period of history with both quantitative and qualita-
tive information, and perhaps with new ideas regarding how education might be
reshaped in the future. The chapters of the book are wide ranging and advance the
discourse, on the one hand, on various sources of pressures on higher education
institutions to change and underinvestment in higher education infrastructure —
especially in Africa — but on the other hand, the need for a spirit of innovation in
higher education; the need for speedy experimentation in pedagogical approaches
and the use of technology that characterised the pandemic; the willingness to,
and importance of, widespread partnerships and collaborations across all types
of organisations and across countries; and the readiness of higher education to
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reimagine the utilisation of digital learning technologies and tools in education.
The UK and Africa collaboration, which resulted in, for example, the writing of
this book, is just one such example.

I think the most powerful aspect of this book is its multi-disciplinarity, and its
focus on engaging readers in discussion about reimagining pedagogical practices
in what can now be viewed as the ‘New Normal’ of higher education teaching
and learning across Africa and the world. The higher education sector will not
return entirely to the way it was before the COVID-19 crisis. Through the chap-
ters of this book, readers can begin to explore new approaches and technolo-
gies of teaching and learning, outside the conventional classroom, and they can
identify and apply the theories and concepts as they relate to them. By engaging
readers in the discourse, they are motivated by the value of reflection. It is from
reflecting on what has been learnt from the COVID-19 crisis that academics, stu-
dents, policymakers, and civil society will be able to collaborate to rebuild higher
education stronger and better.

The book embodies the essence conveyed in the phrase ‘never let a crisis
go to waste’ — attributed to Sir Winston Churchill — because the editors and
chapter authors have capitalised on the COVID-19 wave to illustrate how the
higher education sector can embrace technology and reform traditional peda-
gogical approaches and practices now and in future. The pandemic provided the
organisational energy and courage to embark on initiatives that would have been
unthinkable in the pre-COVID-19 era. The pandemic provides academic leaders
with an opportunity to unfreeze the university system to dispose of structures
and processes that perhaps add little or no value and to find new ways — as the
book aptly brought to light.

I hope this book will become a core text that everyone across Africa and the
rest of the world can find stimulating, insightful, and informative.

Professor Xoliswa Mtose
Vice Chancellor and Principal — University of Zululand, South Africa
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Welcome to this volume which has discussed and considered emerging approaches
to teaching and learning in a COVID-19 and post-COVID-19 higher education
world. The motivation for this book is the COVID-19 pandemic that has pro-
pelled higher education institutions (HEI) to rethink, redesign, and respond in
real time. The dramatic closure of education institutions around the world raised
several questions in terms of the adaptability and readiness of the HEI sector to
adapt and respond to the changes. Since March 2020, higher education across
the globe has been faced with unprecedented circumstances and challenges. The
teaching and learning paradigms in higher education have been called into ques-
tion as a direct result of the COVID-19 pandemic. For instance, social distancing
among people to limit the spread of the coronavirus has stimulated and quick-
ened immense changes in the way that education is delivered in many universities
and colleges around the world. Many of these pedagogical changes were unsolic-
ited and as academics adjusted to the changes forced upon them, key pedagogical
lessons are being learned.

In this book, higher education teaching and learning practices are explored,
with colleagues placing focus on a wide range of topics and issues that they con-
fronted as they sought to manage and indeed enhance the learning and teaching
environment in higher education following the global lockdown of the educa-
tion systems due to the COVID-19 pandemic. The book draws on examples of
good practice from around the world with contributions from academics and
education practitioners from southern Africa and the United Kingdom. This
publication aims to contribute to the academic scholarship around higher edu-
cation pedagogy and the use of technology in higher education, while drawing
on the literature of digital education and multiple modal learning, as they pre-
sent evidence-based commentary. The book provides a critical reflection on the
various lessons learnt and on the emerging teaching and learning approaches
and models that are being utilised to support students to successfully achieve the
planned learning outcomes of their courses in a COVID-19 and post-COVID-19
educational environment. It synthesises research from student-centred peda-
gogy, psychology, learning technology, computer-mediated-communication, and
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cyberspace, and brings together many emerging and future-focussed models and
practices in higher education teaching, learning, and administration. This work
can both justify the need for educational policy for new pedagogical models in
higher education and strengthen the academic voice in the continuing transition
in higher education.

The research context for this book is universities and colleges in Southern
Africa and the United Kingdom in the digital era and COVID-19. The lockdown
in higher education as a result of the COVID-19 pandemic, on the one hand, has
brought many challenges to the sector across the globe in terms of teaching, learn-
ing, research collaborations and institutional management. On the other hand, the
pandemic has brought about an opportunity to implement change in higher educa-
tion and as a result increase the sustainability and resilience of the higher education
sector in the future. The lockdown has forced HEIs to reconsider the role of edu-
cational technologies and the pedagogical approach that educational technologies
enable with particular consideration given to online learning and online teaching.

There has never been a time such as occurred during the COVID-19 pandemic,
when the collective attention of the world has scrutinised higher education in such
a focussed way. While the higher education sector has long recognised the need to
continue to adapt, and to adopt new educational and smart technologies in learning
and teaching, it has taken the COVID-19 pandemic to motivate largescale changes
in pedagogical practices in many institutions in many parts of the world. For many,
the change was rapid and unplanned. However, the implementation of sustain-
able pedagogical approaches requires careful thought to minimise pitfalls. It also
requires broad consultation particularly with key stakeholders such as students.

A lack of student engagement can gravely affect the sustainability of any new
pedagogical models that are rolled out. Furthermore, the unplanned changes
in teaching and learning practices in many higher education contexts since the
COVID-19 pandemic suggest a need to address policy gaps, identify appropriate
digital learning approaches and tools, reculture academic staff to adapt to the
new teaching situations, and ascertain student and institutional readiness to cope
in a digital learning environment as an alternative to the traditional in-person
learning environment.

The above-stated observations call for a reflection and reassessment of teach-
ing and learning measures that have been implemented or the development of
new measures. This book emphasises the urgent need to reform pedagogical mod-
els in higher education and the importance of recognising and utilising the power
of computer-mediated-communication technology to expand the range of teach-
ing approaches, practices, and learning interaction options in an age in which
digital technology and electronic communication have become commonplace in
the daily life of students and education practitioners. It also addresses the impor-
tance of supporting the individual student in learning communities where they
are separated by space, and the need to safeguard their social and emotional well-
being as they engage and learn through mediated-communication systems in an
era of a changed higher education environment.

There is a growing body of research on the impact of COVID-19 on higher
education. Examples from the literature and the impact that COVID has had on
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practice include: Watermeyer, Crick, Knight, and Goodall (2020) — disruption;
Karalis and Raikou (2020) — pedagogy; Garcia-Penalvo, Corell, Abella-Garcia,
and Grande (2020) — remote learning; Rashid and Yadav (2020)- online learning;
Wahab (2020) — online assessment; Rashid and Yadav (2020) — research; Mont-
gomery et al. (2021) — open-ness; Weeden and Benjamin (2020) learning pragmat-
ics; and Mok, Xiong, Ke, and Cheung (2021) — international student mobility.

The literature on lockdown and COVID-19 and the impact on higher edu-
cation indicates that there is concern that students, academics, and university
administrators are suffering from digital fatigue in terms of learning, learning
provision, teaching, and online meetings and communications. In addition to dis-
ruption and speed of change (which can also be good), concerns have been raised
about changes in management style with a greater focus on top-down governance.
In many parts of the higher education community there have been worries about
employment — with potential drops in income from students in the country, but
more so the decrease in income from international students as a result of restric-
tions on movement.

On the positive side of the impact of lockdown and COVID-19 there are ben-
efits to students in terms of flexibility of learning, access to more online resources,
and an understanding of the circumstances that they are having to overcome to
manage their learning. For academic and administrative staft in higher education
there are benefits to home working — a reduced commute time, greater flexibility,
and a better work/life balance. The other side of this coin is that home work-
ing for academics potentially causes issues with isolation and increased stress as
well as a different cybersecurity challenge. As well as academics, there have been
concerns raised by students about the effectiveness of online learning, the lack of
access to the full student experience, and anger that fees have not been reduced.

The development of networked video and meeting technologies and the devel-
opment of educational technology came to the fore in dealing with lockdown. In
utilising educational technology, it is argued here, and elsewhere in the book, that
the technology is not an end in itself but an instrument to enable learning and
to create appropriate pedagogical approaches. Educational technology should
be used to support university and college business as usual and to underpin the
pedagogic changes required as a result of lockdown.

This book is the first volume in what is anticipated to become a series of pub-
lications, developed around a Higher Education Pedagogy Series, with particular
emphasis on improving higher education practice in the Africa context. This spe-
cific publication relates to practices and approaches in higher education teaching
and learning, which as a sub-theme in the field, is a call to action for the coupling
of new technologies (e.g., mobile devices and cyberspace), new pedagogies (e.g.,
student-centred paradigms), and new theories of learning (e.g., social construc-
tivism) to enable entirely new teaching approaches to manifest.

Structure of the Book

This book comprises 14 chapters. Chapter 1 provides an overview of the concept
of teaching and learning in higher education by discussing some of the key reforms
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in the higher education context that have motivated academics to reconsider their
approaches and practices of teaching and student learning and interaction in a
digital world. In this book, the concepts of digital technology and pedagogy are
prominent and, consequently, in this chapter they are contextualised within the
wider scholarship around technology in higher education. In addition, the chap-
ter explores the changing roles of students, academics, and administrators arising
from reforms in pedagogical practices and learning environments.

Chapter 2 deals with pedagogical models of digital learning in the United
Kingdom with a focus on online and blended learning, rolled out as a case study
in one university. The chapter appraises the effectiveness of the model that imple-
mented and foregrounded the evidence in the wider literature on models of digital
learning in higher education. The chapter provides thematic analysis and meth-
odological opportunities for improvement of practice and presents a set of imple-
mentation implications and pitfalls for HEIs in Africa to avoid. Furthermore, a
number of trends regarding the blending of learning and communication syn-
chrony in digital learning have also been identified.

In Chapter 3, building on an in-depth literature review, teaching approaches,
social support, and student learning in the non-traditional classroom in higher
education are considered in terms of the assumptions and principles that under-
pin digital learning, by identifying and proposing a conceptual model that
can organise communities for online teaching and learning implementation. It
explores the theoretical arguments underpinning the emerging approaches, and
ways that, social support, as a key ingredient of student learning, can continue
as an integral practice of the learning environment in cyberspace. The chapter
also shows that by means of careful planning and redesign, digital teaching and
learning technology can potentially enable the higher education classroom to
transform into a participative experience — shifting from the old way (education
1.0) to the current way (education 2.0) or the future way (education 3.0), where
teaching is seen through the lens of progressivism and co-constructivism, and the
institution is perceived as an entity that can be located everywhere (e.g., online, at
home, in the workplace, restaurant, internet café, at a designated campus, and so
on) and fully immersed into society.

Chapter 4 investigates a case study of how gamification can be utilised for
teaching a practice-based subject virtually for transformative impact. University
teaching involves delivering resource intensive subjects that have practical compo-
nents. One approach to delivering learning experiences in such kinds of modules
is discussed. This research should be regarded within the context of expanding
the horizon of pedagogy in a virtual context. The case-study design showed that a
hospitality management module presented in this manner can challenge assump-
tions that block meaningful learning design and pedagogy.

Chapter 5 presents an analysis of the emergency remote teaching and online
teaching in higher education and draws on primary evidence that involved an
evaluation of the former implemented during the COVID-19 crisis. It is anchored
on an in-depth systematic literature review that provides a theoretical explana-
tion justifying the importance of emergency remote teaching in higher education
practice, in light of the global COVID-19 pandemic and related discontinuities.
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It offers a framework for evaluating the effectiveness of emergency remote teach-
ing, with the emphasis on four dimensions: context, input, process, and outcomes.
It provides academic practitioners who are operating within an emerging digital
remote learning context with comprehensive guidelines for assessing the effective-
ness of remote learning environments. Through this process, the aspects neces-
sary to promote digital remote learning and upgrading remote learning to full
online are also emphasised.

Chapter 6 presents an in-depth systematic literature review focussed on the
critical shifts in pedagogy and flexible assessment. The thrust of the chapter is
on flexibility in assessment in light of an increasingly uncertain higher education
landscape and the availability of multiple modes of learning. The attributes of
flexible assessment are considered in terms of the assumptions and principles of
assessment in multimodal learning environments, by proposing an integration of
technology with good teaching practice and learning theory in higher education.
The chapter champions technology as a key enabler for a personalised and active
blended learning experience, especially given the proliferation of learning tech-
nologies and tools coupled with the increasing diversification of student profiles
and pathways through programmes. The chapter provides academic practition-
ers, within a multimodal teaching and learning context, with comprehensive and
practical ideas and strategies for inclusive, authentic, and flexible assessment task
design, delivering effective feedback, and ensuring quality and consistency within
assessment processes.

Chapter 7 deals with a critique of the literature on blockchain technology in
teaching, learning, and academic administration in higher education, and explores
its prospects as a long-term solution for education management in emergencies
in the sector. It reviews the trends from academic articles and industry-led studies
related to blockchain technology in higher education pedagogy and administration,
published mainly between 2010 and 2021 in the African and Anglo-American con-
text. The chapter provides education practice gaps and opportunities in the litera-
ture where blockchain technology could benefit the African higher educational
context. Furthermore, trends regarding the utilisation of blockchain function-
alities to improve efficiency, security, and privacy in the execution of academic
administration especially in student identification, student admission, degree
certification, document authentication, and quality assurance in higher educa-
tion — are also identified. The point is made in the chapter that the discourse
on blockchain-based pedagogy coalesces with the push by many African govern-
ments towards a digitally transformed society and with the building of the smart
university and college campus.

Chapter 8 provides a comparative phenomenological overview of the multiple
stakeholders and issues that underpin the implementation of alternative peda-
gogical approaches, as derived from experiences of the South African context.
The lived experiences of the dramatic closure of education institutions in South
Africa due to the COVID-19 pandemic, the requirement of broad consultation in
light of changes in pedagogical practices, and the concerns about access to digital
learning and teaching in a diffracted context of digital literacy are presented in an
institutional context, with a long history of resistance as well as in a context where
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the remote digital learning and teaching approach was new and not mainstream.
Consequently, the chapter reports on the voices of students and academics about
how both their learning and practice in a period of unplanned change shaped
their perspectives on education delivery in non-traditional spaces and on how to
improve. The voices of academics affected by the abrupt shifting of their pedagogy
from face-to-face to face-to-screen revealed distress and frustration, whereas the
voices of students divulged discomfort and uncertainty about learning in virtual
mode. The research determines that digital literacy, digital technology infrastruc-
ture and access, mental health support, and power generation can be enhanced in
order to foster quality education in periods of emergency and beyond.

Chapter 9 is focussed on supporting and promoting student interaction and
engagement without neglecting the significance of teaching and cognitive devel-
opment in designing emerging remote digital learning environments. In order
to achieve this aim, a comprehensive and systematic literature review had to be
undertaken in which different forms of student interactions and engagement
strategies were evaluated. This review determined that the right balance of syn-
chronous and asynchronous digital learning tools contributes to fruitful interac-
tion and engagement, and that the students engage not just with their professors
but also with the subject content. The chapter reveals that a correct blend of
digital learning tools, combined with elements of the appropriate engagement
strategies, contributes to higher academic learning in the digital education space.
Through this discussion, the aspects necessary to promote high interaction and
engagement are also emphasised.

Chapter 10 presents research related to cybersecurity in the digital class-
room, which highlights the significance of the topic in a higher education era
dominated by digital natives. The chapter places the value of student data to
cybercriminals into context in terms of the ‘dark web’ and demonstrates how in
practice student data can be more valuable than financial data. Among the risks,
the chapter reveals that student data can be a basis for the creation of fake IDs
and for identity theft, an opportunity to link to academic fraud, and the poten-
tial for individual blackmail. Consequently, the chapter considers the tactics and
approaches to embed cybersecurity in the classroom, and on educating students
about cybersecurity. Applying the principle of least privilege, encryption, data
management, and protocols when working with third party providers are among
the most important measures.

Chapter 11 involves a systematic review study that further explores the safe-
guarding of online and personal cyber skills for students in higher education,
amidst the trend among universities and colleges to deliver education online, and
to make use of digital platforms for both formal and informal learning. To this
end, an appraisal was done of the literature pertaining to the capabilities of HEIs
to protect students from online abuse and support those who fall victim to it. In
this chapter, the need for, as well as the value of, a more robust policy framework
and improvement in practice around both awareness of, and support for the vic-
tims of, online abuse in the higher education sector have been highlighted. Both
safeguarding policy and cybersecurity practice and training need strengthening.
The chapter documents the various measures that universities and colleges can



Introduction: A New Frontier for Higher Education 7

take to develop student cyber skills and to support those at risk of online abuse,
especially in a post-COVID higher education environment where hybrid learning
is not just a possibility but an expectation.

In Chapter 12, education policy and regulation matters that have arisen as a
result of the impact of COVID-19 on the higher education sector are explored
through a systematic literature review, with specific focus on higher education in
one African country, namely Botswana. Specifically, the policy and regulatory
gaps and imperatives for rebuilding a sustainable African higher education system
disrupted by COVID-19 are considered in terms of the macro and meso levels of
society, by proposing a set of national and institutional policy, regulation, and
strategy areas that need reform to guide future educational practices and initiative
implementation. The chapter also shows that in view of the proliferation of digi-
tal technology tools and groupware in the delivery of education, higher education
policy and regulatory frameworks should be strengthened and expanded in order
to safeguard students and the institutions in the context of the ‘new normal’ in
the higher education sector. A strengthened and expanded education policy and
regulatory framework can potentially enable the twenty-first century fully digital
or blended learning classroom to transform into a safe, dynamic, appealing, and
interactive experience for students and faculty.

Chapter 13 explores the cultural expectations of and influences on teaching
and learning in higher education and the extent that these can be achieved in a
multimodal and digital learning environment, using the African context of Bot-
swana as a reference point. The chapter can be viewed as an attempt to exam-
ine the situated and culturally appropriate nature of the current digital online
and blended learning models of teaching and learning, whose implementation
has been given unprecedented momentum by the COVID-19 outbreak. It situ-
ates learning and teaching styles and practices in the context of culture, drawing
parallel with learning and the effects of individuals’ upbringing on information
processing. From this qualitative study, it was evident that despite some acknowl-
edgement of diversity in the learning environment in cyberspace, students and
academics do not knowingly include culturally appropriate practices and content
in their pedagogical interactions online. Non-traditional pedagogical practices
impinge on cultural norms, and certain expectations that families want higher
education to achieve for their children. More support is necessary for situated
and culturally appropriate teaching and learning in the digital education context.

Chapter 14 presents the summary and conclusions of the book, drawing on
the central themes, issues, practices, and substantive theories that emerged across
the chapters. It provides a concise synthesis of the research presented in this
book. In essence, the chapter takes a step back to set out a series of key consid-
erations for professors and lecturers based on the evidence and insights captured
throughout this volume. But then, more crucially, the chapter moves to look for-
ward by discussing the key developments and opportunities for change in the area
of higher education pedagogy, particularly across Africa. The issues raised and
solutions offered are taken as important themes to ensure that higher education
models and practices in Africa are responsive to changing contexts and student
demographics.
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Contribution of this Volume

As the higher education sector looks beyond the lockdown and the challenges
facing the ‘new normal’, there are many opportunities for the community to put
in place what has been learned and implemented throughout the lockdown and
campus closure period. Undoubtedly, the lockdown and campus closure period
have dramatically affected higher education provision — most notably the shift to
digital learning which changed the sense of on-campus life and atmosphere, and
which ushered in a new set of expectations. However, as we move forward the
uncertain environment for higher education will remain for a number of years to
come. Indeed, we can plan for a whole series of ‘known unknowns’, but inevitably
there will also be a further series of ‘unknown unknowns’ that have yet to come
onto our radar.

Of course, it is folly to predict the future, but it seems clear that the higher
education sector will not ‘go back’ to the way it was before March 2020, and that
many of the changes and interventions that took place through the lockdown
and campus closure period will become permanent changes as we come out of
the COVID-19 crisis. As Mooko (cf. Chapter 12 of this volume) explains, the
student experience, including that of the wider university and college experience,
will be different to what it was before March 2020. The same is true of modes of
study, academic provision, the nature of the academic skill set, and the future of
universities and colleges.

We hope that you find this book a useful tool in your ongoing consideration of
the changes that have been forced on us since the COVID-19 pandemic and the
lockdowns and campus closure. Higher education in the northern and southern
hemispheres has risen to the challenge in trying to ensure that students continue
to have the opportunity to engage with their studies and that the academy con-
tinues to produce high quality graduates as the employees of the future. It is clear
that we will not go back to the way things were pre-COVID, and that the jour-
ney of evolution and revolution in higher education will proceed. The need for
academics, students, employers, and government agencies to work in partnership
and collaboration will be the key to providing a successful, fit for purpose higher
education system not just in Africa but the rest of the world. The interdisciplinary
orientation of the book etches out a set of themes that can anchor dialogue for
collaboration and partnership and for further rethought of the higher education
practices, policies, and models.

This book does not suggest that there is a single best solution in dealing with
pedagogy in higher education following the pandemic and the lockdowns and
campus closure, because one size certainly does not fit all. The aim of the book is
to encourage academics to think about what it is they are trying to achieve as they
design education for the future, and as they seek to provide an enhanced learn-
ing environment for students, and to create spaces for fellow colleagues to be the
best they can be. In order to achieve this, the intention of the book is to further
provide a range of examples of good practice that others can use to develop their
strategic and operational approaches to higher education. The authors hope that
the chapters included in this volume, a consideration of the arguments made,
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