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Introduction: Linking Theory and Practice 
in Global Education

Kristy Kelly

Drexel University, USA

Abstract

Teacher education programs play a crucial role in helping teachers develop a 
global perspective. While many teacher education programs are making 
efforts to incorporate global education into their curricula and pedagogy, 
there are still some gaps and challenges. One of the key challenges is limited 
resources for teaching about global education. This book aims to fill that gap 
with clearly written chapters by leading scholars and professionals in global 
education, linked to open-access virtual presentations by authors about their 
work, and suggestions of how to incorporate them into teacher education 
classrooms. The authors hope this volume will be useful for expanding the 
number of programs bringing global perspectives to the next generation of 
teachers and their students. This chapter introduces the field of global edu- 
cation and some of the key subfields including peace education, comparative 
and international education, education and development, human rights 
education, and sustainable development education. This chapter offers a 
framework for linking theory and practice through teacher education and 
outlines the goals of the book.

Keywords: Global education; peace education; comparative and 
international education; human rights education; sustainable development 
education; teacher education

The chapters in this volume emerged out of a speaker series at Drexel University, 
called the Global Education Colloquium (GEC). The monthly speaker series was 
organized by the Global and International Education program, led collectively by 
Jennifer Adams, Rebecca Clothey, and Kristy Kelly, from 2013 to 2021. The GEC 
was founded on the premise that providing a forum for rich dialog about global 
issues impacting teachers and students, we could find solutions to those challenges. 
The GEC is composed of faculty, students, staff and community members who 
make global education their central focus for research and teaching, and those



who incorporate global and education analysis into their areas of their primary 
pursuit. Our mission is to connect theory with practice to develop a coherent 
vision that would lead to more engaged research and best practice initiatives in 
education.

The GEC is interdisciplinary, with research spanning from micro to macro 
levels of analysis, quantitative and qualitative research methods, and theoretical 
to applied orientations. The GEC shares a commitment to producing rigorous 
scholarship aimed at understanding education institutions, education process, and 
the social and cultural factors that affect them. We frame education – whether 
studied locally, globally, or internationally – as shaped by and with the potential 
to shape social change taking place on a global scale.

Leading global education scholars and professionals were invited to share their 
work with the GEC members. Most of the talks were livestreamed and interactive 
even from the start in 2013. We recorded and made all talks publicly available on 
the GEC website at Drexel University’s School of Education. Education faculty 
around the world have incorporated these talks into their undergraduate and 
graduate courses, especially those preparing the next generation of K-12 teachers 
interested in incorporating global issues into their classrooms. To that end, we 
invited the many contributors to the GEC to share updates on their research and 
practitioner work with us. This book is the product of this work.

The chapters in this book have been written to be incorporated into teacher 
education preparation programs around the world. They may be used individu- 
ally, or with their associated archived GEC talk, or the book may be assigned as a 
full text. The concluding chapter offers practical suggestions for how chapters 
might be assigned by type of education (formal, informal, and nonformal), 
regions of the world (Asia, Africa, Middle East, global connections), or 
thematically (gender and sexuality, neoliberalism and globalization, early child- 
hood education, peace education, and inclusive education). It concludes by 
providing suggestions for incorporating chapters into teacher education courses as 
part of classroom discussion, via learning by teaching pedagogy, and policy 
analysis.

Global education is an approach to education that emphasizes the importance 
of understanding and engaging with the interconnected and interdependent world 
in which we live. It focuses on developing knowledge, skills, and values that 
enable individuals to participate effectively in a globalized world and to work 
toward a more sustainable and equitable future. It involves teaching about global 
issues, such as climate change, human rights, sustainable development, inequality, 
and intercultural understanding. It also involves exploring the connections 
between local and global issues and promoting global citizenship and social 
responsibility. Global education can take many forms, including classroom 
instruction, experiential learning, service learning, and community engagement. It 
is often integrated into existing K-12 subjects and curricula such as social studies, 
science, and language arts.
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What Is Global Education?

Global education has its roots in the field of Comparative and International 
Education, which has its roots in the late 19th century and early 20th century, 
when scholars and educators began to take an interest in the ways that education 
systems differed across countries and cultures. In the early years of the field, 
scholars focused on comparing educational systems in different countries to 
understand the factors that contributed to their success or failure. During the mid- 
20th century, the field of comparative and international education expanded 
rapidly, as scholars from around the world began to collaborate and share their 
research findings. This period was marked by a growing interest in the role of 
education in economic development and the spread of Western education models 
to other parts of the world. In the latter part of the 20th century, the field shifted 
its focus to issues such as gender, multiculturalism, and globalization. Researchers 
began to explore the ways that education systems were impacted by social and 
cultural factors and how education could be used as a tool for social change and 
development.

Today, the field of global education continues to grow and evolve, as scholars 
work to understand the complex relationships between education, culture, and 
society. The field is interdisciplinary in nature, drawing on insights from 
anthropology, sociology, political science, economics, and other social sciences, 
and it has become an important tool for policymakers and educators around the 
world. It encompasses a variety of subfields including comparative education, 
international education, peace education, human rights education, and education 
and development. 

Comparative education is the study of educational systems, practices, and 
policies in different countries or regions, with the aim of understanding the 
similarities and differences between them. It involves comparing educational 
systems across different contexts and analyzing the factors that contribute to their 
success or failure. The field of comparative education seeks to answer questions 
such as: How do different countries approach education, and what are the 
underlying cultural, political, and economic factors that influence their systems? 
What are the similarities and differences between educational policies and prac- 
tices in different countries, and how do they impact student outcomes? How can 
education systems in different countries learn from each other and adopt best 
practices to improve student learning? Comparative education involves both 
quantitative and qualitative research methods, including surveys, interviews, case 
studies, and cross-national analyses. It is a multidisciplinary field that draws on 
insights from education, sociology, anthropology, economics, political science, 
and other social sciences. Comparative education is used by policymakers, edu- 
cators, and researchers to learn from the experiences of other countries and to 
identify innovative practices that can be adapted to local contexts. It also helps to 
promote cross-cultural understanding and collaboration in the field of education. 

International education refers to educational activities that involve a global 
perspective and a focus on intercultural understanding, exchange, and coopera- 
tion. It involves learning about different cultures and languages and engaging in
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activities that promote international understanding and global citizenship. 
International education can take many forms, including study abroad programs, 
international student exchange programs, global learning initiatives, and inter- 
national development projects. It also includes the study of international issues 
such as globalization, human rights, and sustainable development, and the pro- 
motion of intercultural communication and understanding, each of which may be 
considered their own subfields. International education is important because it 
helps individuals to develop a global mindset and the skills needed to thrive in a 
globalized world. It promotes intercultural understanding and communication 
and helps to break down barriers between cultures and countries. It also con- 
tributes to the development of a more peaceful and sustainable world by pro- 
moting cross-cultural cooperation and collaboration. International education is 
often supported by international organizations such as the United Nations, 
UNESCO, and the World Bank, as well as by governments, nongovernmental 
organizations, and educational institutions.

Peace education is an interdisciplinary field that aims to promote the knowl- 
edge, skills, and attitudes needed to create a culture of peace and nonviolence. It 
involves teaching individuals how to resolve conflicts peacefully, how to build 
relationships based on respect and empathy, and how to work together to address 
social and environmental issues that contribute to violence and conflict. Peace 
education can take many forms, including classroom instruction, community 
workshops, youth programs, and nonformal education initiatives. It focuses on 
developing critical thinking skills, intercultural communication skills, and conflict 
resolution skills, as well as promoting values such as respect, tolerance, and 
compassion.

Peace education helps individuals to develop the skills and attitudes needed to 
create a more peaceful and just society. It promotes a vision of a world without 
violence or war and encourages individuals to take action to address social and 
environmental issues that contribute to conflict and inequality. It is supported by 
a variety of organizations, including UNESCO, the United Nations, and many 
nongovernmental organizations. What makes peace education unique is how it is 
often integrated into community-based programs, adult education, and other 
nonformal initiatives in postconflict contexts. Some of the key goals of peace 
education include creating a culture of peace and nonviolence, promoting human 
rights and social justice, developing positive relationships based on respect and 
empathy, fostering intercultural understanding and cooperation, and encouraging 
civic engagement and social responsibility. While not unique to peace education, 
curriculum and pedagogy interventions in this field center these goals and eval- 
uate impact. 

Human rights education promotes the understanding, awareness, and respect 
for human rights, as well as the skills and attitudes needed to defend and promote 
human rights. It seeks to empower individuals and communities to recognize and 
address violations of human rights and to promote the values of dignity, equality, and 
justice. Like peace education, human rights education takes many forms including 
formal education in schools and universities, nonformal education in community 
settings, and informal education through media, art, and cultural activities.
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It can be integrated into a wide range of subjects, including history, social studies, 
civics, and language arts. The goals of human rights education include promoting 
awareness and understanding of human rights and the principles of social justice and 
equality; developing the skills and attitudes needed to defend and promote human 
rights, including critical thinking, problem-solving, and communication; fostering a 
culture of respect for human rights and diversity and combating discrimination and 
prejudice; and empowering individuals and communities to take action to address 
human rights violations, including advocacy, activism, and community organizing. 
Scholars in the field of human rights education study a range of topics related to the 
theory, practice, and impact of human rights education, often focusing on curriculum 
and pedagogy, evaluation and impact, teacher education and professional devel- 
opment, policy and governance, global citizenship, diversity and inclusion, and 
social justice.

Education and development is a field that examines the relationship between 
education and social and economic development. Education and development 
scholars view education as a key factor in promoting economic growth, reducing 
poverty, and promoting social well-being. This field often intersections with 
health, social mobility, development of human capital, policy, citizenship edu- 
cation, immigrant and refugee education, and sustainable development. This field 
is supported by a variety of organizations, including national governments, 
multilateral organizations such as the United Nations and the World Bank, and 
nongovernmental organizations. There is also a growing recognition of the 
importance of private sector involvement in education and development, partic- 
ularly in the areas of skill development, workforce training, and sustainable 
development.

In the field of education and development, scholars and practitioners work to 
improve education policy which involves analyzing and evaluating the policies 
and practices of governments and other organizations related to education and 
development, including issues of access, quality, and equity. They also often work 
in education planning which involves developing strategies and plans for the 
provision of education and training at the national, regional, and local levels, 
considering the social and economic context. Specialists also work on curriculum 
and pedagogy, including improving the role of technology and new media in 
teaching and learning around the world.

Sustainable development education is another important field of global educa- 
tion. It refers to development that meets the needs of the present without 
compromising the ability of future generations to meet their own needs. Sus- 
tainable development involves economic, social, and environmental dimensions, 
and education can contribute to each of these dimensions in important ways. 
Sustainable development education focuses on education about climate change, 
renewable energy, biodiversity conservation, and sustainable consumption and 
production. It also can focus on technical skills, business skills, and leadership 
skills, as well as education about the role of markets, trade, and globalization in 
economic development. It also includes research and practitioner work on human 
rights, gender equality, and social justice, as well as education about cultural 
diversity and intercultural understanding. Overall, the sustainable development
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education field centers education as a key factor in promoting sustainable 
development and argues that investing in education is essential for achieving 
global sustainable development goals.

These are just a few of the subfields of global education. As others have argued 
before, the field is a scholarly field and professional area that is diverse in terms of 
topical focus, practical implementation, regional and cultural context, and edu- 
cation impact. It is also diverse in terms of theoretical framework as scholars rely 
on methods and theories form other disciplines including sociology, political 
science, psychology, anthropology, history, economics, policy, and international 
relations. The focus may be local, international, global, or translocal and may 
include early childhood education, elementary, secondary, tertiary, or adult 
education. Scholars may look across organizational or systems level or across 
space, time, and geography. It is a field broadly inclusive of all methods, meth- 
odologies, theoretical frameworks, units of analysis, disciplinary traditions, and 
issue areas.

Linking Theory and Practice

Global education plays a dual role as both a theoretical framework and a prac- 
tical approach in education. Global education as a theory emphasizes the inter- 
connectedness of the world. It explores how global issues – such as sustainability, 
cultural diversity, human rights, poverty, and conflict – are interrelated and how 
education can address these challenges. It also provides theoretical insights into 
how global inequalities, cultural exchange, and systems of power operate. This 
includes exploring issues like postcolonialism, globalization’s impact on education 
systems, and cultural hegemony. The theory of global education promotes the 
idea of global citizenship, encouraging individuals to think beyond national 
borders and adopt a more inclusive worldview. It seeks to empower learners to 
become informed, responsible, and active participants in global society. As a 
theoretical approach, global education questions existing practices and policies in 
education that perpetuate inequality. It seeks to embed social justice, equity, and 
respect for human dignity in education systems.

In practice, global education involves integrating global themes into the cur- 
riculum. Topics such as climate change, international human rights, global 
economies, and cultural diversity are included in various subject areas. It also 
focuses on fostering critical thinking, problem-solving, communication, collabo- 
ration, and adaptability – skills essential for thriving in a globalized world. 
Practices such as international student exchange programs, service learning, or 
virtual collaborations with schools in other countries allow students to engage 
directly with global issues. Global education emphasizes culturally responsive 
teaching methods that value diverse perspectives, experiences, and knowledge 
systems. It encourages educators to create inclusive classrooms that reflect global 
realities. Finally, global education plays a significant role in professional devel- 
opment, equipping teachers with the tools, resources, and perspectives needed to 
address global topics and prepare students for participation in a globalized society.
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While many teacher education programs are making efforts to incorporate 
global education into their curricula and pedagogy, there are still some gaps and 
challenges that need to be addressed. One of the key challenges is limited 
resources for teaching about global education. Many teacher education programs 
may not have sufficient resources or materials for teaching about global educa- 
tion, such as textbooks, classroom resources, and professional development 
opportunities. This book aims to fill that gap with clearly written chapters by 
leading scholars and professionals, linked to open-access virtual presentations by 
authors about their work, and suggestions of how to incorporate their work into 
teacher education classrooms. Teacher education programs play a crucial role in 
helping teachers develop a global perspective. We hope this volume will be useful 
for expanding the number of programs bringing global perspectives to the next 
generation of teachers and their students.
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Abstract

This chapter critically reviews opportunities and challenges in designing and 
conducting actionable research on improving preprimary school quality and 
children’s learning and development, with a case study in Ghana. We describe 
the development of a research–practice partnership among university-based 
researchers, a local research organization, and Ghana’s Ministry of Education. 
The partnership developed and evaluated an in-service teacher training and a 
parental awareness program. Both programs pursued the same goals of 
increasing child-centered and play-based learning and improving children’s 
school readiness. We discuss the successes and challenges of scaling-up a suc- 
cessful teacher in-service training program. In addition, we describe unexpected 
findings of the parental awareness program that pose several new research 
questions. Implications for future research on measuring and improving pre- 
primary educational quality through similar research–practice partnerships are 
discussed.
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Children’s participation in early childhood education (ECE) is increasing 
worldwide. Many high-income countries have already achieved nearly universal 
ECE access for children ages three to five (OECD, 2015). ECE access is lower in 
low- and middle-income countries (LMICs), with regional averages ranging from 
17.9% of 3- and 4-year-olds in sub-Saharan Africa (SSA) to 61.7% in Latin 
America and the Caribbean (McCoy et al., 2018). Despite relatively low enroll- 
ment in SSA, demand for ECE is growing. Research on ECE quality in SSA is 
limited. Process quality – which refers to the nature of children’s daily interactions 
and experiences in the classroom – is considered the driver of child development 
and learning (Pianta, 2005). Structural quality – which refers to regulable 
resources, such as class size, student–teacher ratio, and teacher training and 
education (Slot et al., 2015) – is considered important for improving learning 
outcomes only to the extent that it promotes process quality (Phillips et al., 2000; 
Pianta, 2005). Global reports suggest that overall, the structural quality of ser- 
vices in SSA is low (UNESCO, 2015), while research on process quality and 
children’s learning is scarce. For governments to successfully monitor and 
improve ECE quality at scale, researcher–governmental partnerships are needed 
to help define context-specific quality and develop both monitoring tools and 
teacher training models.

This chapter summarizes a 5-year partnership among US.-based academics, 
Ghana’s Ministry of Education (MOE), a local research organization, and other 
stakeholders to develop and evaluate a nationally scalable in-service teacher 
training and parental awareness program to improve ECE process quality and 
children’s learning. We reflect on what it takes to grow and sustain a 
multi-stakeholder partnership. We also consider the role of a critical partner 
based in Ghana – Innovations for Poverty Action (IPA) – and the long-term and 
ongoing relationship building they conducted with the government that was 
central for the project. We focus on key areas in assessing research and policy 
partnerships as proposed by Georgalakis and Rose (2019), including bounded 
mutuality, sustained interactivity, and policy adaptability, and consider each of 
these qualities in reflecting on the processes and outcomes related to the project.

Ghana’s ECE Landscape
In 2004, Ghana’s government adopted the National Early Childhood Care and 
Development (NECCD) Policy, which highlighted access to quality ECE as cen- 
tral to improving early childhood development and reducing learning inequalities. 
In 2007, 2 years of ECE – called kindergarten 1 (KG1; for 4-year-olds) and 
kindergarten 2 (KG2; for 5-year-olds) – were added to the universal basic educa- 
tional system that previously had begun in primary school. As a result, Ghana has 
one of the highest ECE enrollment rates in SSA at 75% net enrollment in 
2015–2016 (Ghana Ministry of Education, 2016). But classroom quality and 
learning are low (Ghana Education Service, 2013).
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Similar to primary schools, Ghanaian ECE tends to focus primarily on aca- 
demic skill development (Agbenyega, 2018), reflecting the demands of many 
parents for highly structured and “academically rigorous” education (Bidwell & 
Watine, 2014; Jukes et al., 2018). Researchers have raised concerns that the 
“traditional” educational approaches used in many African countries (e.g., rote 
instruction and memorization) are developmentally inappropriate for young 
children (Agbenyega, 2018; Akyeampong, 2017). These practices contrast with 
“modernist” approaches to ECE (i.e., child-centered, activity- and play-based 
approaches) that address social skills and unique needs of very young children 
(Hirsh-Pasek et al., 2009). When adopting the NECCD Policy, the government 
also created a kindergarten curriculum rooted in progressive, modernist 
approaches. The curriculum stipulates that play and creative activities, as 
opposed to academic work, should be central (Ghana Education Service, 2013). 
Both public and private ECE programs are expected to comply with the national 
curriculum. Yet a 2012 Government Kindergarten Situational Report concluded 
that teachers had not been systematically trained in the curriculum and that most 
teachers had not incorporated the curriculum into their practices (Ghana 
Education Service, 2012). The report concluded that training kindergarten 
teachers was a top educational policy priority, with a secondary priority to engage 
parents. 

Public and private sectors. The private ECE sector in Ghana, as elsewhere in 
SSA, has grown recently. The sector has responded quickly to families’ demands 
for expanded ECE, particularly in urbanizing areas. The majority of these private 
ECE programs charge low fees, cater to low-income families, and struggle to 
cover their costs (Baum et al., 2018). Parents often perceive them to be of better 
quality than public programs (Dixon & Tooley, 2012; Zuilkowski et al., 2018), 
contributing to their growth (e.g., Bidwell & Watine, 2014).

While public and private kindergartens in Ghana are required to follow the 
national curriculum, a major concern for policy makers remains low educational 
quality and inadequate standards enforcement in both sectors. However, the public 
and private sectors differ in terms of structural characteristics. For example, there 
are few requirements for private sector teacher credentials, while public sector 
teachers are required to have diplomas in Basic Education obtained from 
approved colleges of education (Asare & Nti, 2014). Public sector teachers are civil 
servants and receive guaranteed remuneration levels and job security, while private 
sector teachers are generally paid less with no job security (Osei, 2006). 

The role of parents. Parenting is a critical input to early childhood human 
capital formation (e.g., Schoellman, 2016). In our early meetings, stakeholders 
raised the important roles of parents in ECE and advocated that parents be 
included in the project. In promoting achievement across primary and secondary 
school, significant roles of families, family–school relations, and parental 
involvement in education have been clearly identified (e.g., Hill & Chao, 2009). 
Whether the same associations for parental involvement hold in low-resourced, 
low-literacy environments like Ghana, where many parents themselves have not 
completed their primary or secondary education, is much less researched.
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While parenting practices in early childhood have been well-documented and 
researched across diverse contexts (e.g., Bornstein et al., 2015; Mesman et al., 
2018), less research exists on parents’ ECE involvement and their engagement 
with teachers in SSA. For younger children, regular communication between 
parents and schools may be particularly beneficial as it allows for working 
together toward school readiness. At the time of our study, there was very little 
literature on parental engagement in ECE settings and its effects on children, or 
on evidence-based intervention strategies to promote parental engagement.

The Quality Preschool for Ghana Project (QP4G)
The QP4G project began in 2014. IPA had completed a scoping study of the state 
of ECE in Accra (along with three other African cities) and was in discussions 
with Ghana’s MOE about next steps. A MOE priority was to improve ECE 
quality. IPA reached out to the authors to collaborate to find or develop a 
cost-effective scalable model of transformational teacher training and to test the 
added benefits of engaging parents via an awareness campaign to align parental 
expectations with these new teacher practices.

At project initiation, a steering committee composed of various stakeholders 
was established that met twice in 2015 to guide the project, offer advice and 
direction, and provide insight into how best to address some of the pitfalls that 
would arise over the course of the project. The Steering Committee was respon- 
sible for ensuring the feasibility of the QP4G project in a direction consistent with 
the overall plans of the MOE. Steering Committee members participated in field 
visits to the project’s schools. In addition to actively engaging the steering com- 
mittee, a Policy Level Influence Plan was created to strategically engage decision 
makers to ensure the study remained a priority for policymakers and private 
sector influencers. This was done through consistent communication, holding 
meetings with key stakeholders, and incorporating various influencers into 
different parts of the implementation through monitoring, coaching and general 
oversight of trainings.

At the initial planning meeting, we discussed the needs of ECE teachers and 
the importance of conducting an impact evaluation to understand causal program 
effects. The project that was devised in collaboration with the advisory group 
aimed to build capacity and support for implementation of the 2004 kindergarten 
curriculum and to enhance the quality of kindergarten education. The goal was to 
develop and rigorously evaluate a scalable model of transformational teacher 
training to provide high-quality ECE and to test the benefits of a parental 
awareness campaign designed to align parental expectations with these practices. 
The programs were designed to improve classroom process quality and to 
enhance the development of children’s school readiness within existing educa- 
tional systems (i.e., district governments, a local teacher training center, and 
schools).

The implementing organization for the teacher program was the National 
Nursery Teacher Training Center (NNTTC), a teacher training center that is
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funded partially by the Ghana Education Service (GES) in the MOE. NNTTC is 
the primary training center for ECE certification in Accra. We worked with 
NNTTC leadership and a nonprofit organization, Sabre Education, to condense 
and enhance their 8-week preservice training to be delivered in a 5-day in-service 
training format and to train district ECE coordinators to serve as teacher coaches. 
The parental awareness intervention (three videos) was created by hired local 
media consultants and implemented by ECE coordinators who work in the dis- 
trict education offices, who screened the videos and led discussions with caregivers 
through school Parent–Teacher Association meetings. IPA trained these district 
officers, and IPA and the researchers oversaw the video creation.

Six of the nine most disadvantaged districts in the Greater Accra Region were 
selected based on distance from the teacher training facility. Two-hundred-and- 
forty schools were randomly sampled, stratified by (a) district, and (b) public/ 
private sector. Programs were randomized after the first round of baseline data 
collection to one of three conditions: (1) in-service teacher training program only; 
(2) in-service teacher training program plus parental awareness program; or (3) 
control condition.

Impact Evaluation Results
The impact evaluation allowed the project partners and stakeholders to test the 
two programs’ effectiveness in improving teaching quality and child outcomes. 
Our regular engagement with our steering committee and governmental partners 
helped establish program ownership and led to vested interests in the research 
findings. We found that this brief, affordable, and scalable program improved 
several dimensions of teaching quality, teacher knowledge about early childhood 
development, and children’s school readiness. The teacher training and coaching 
program produced a replicable and scalable model for the government to improve 
ECE quality in peri-urban areas (Wolf et al., 2019). Impacts on classroom pro- 
cesses (including Emotional Support and Behavior Management, and Supporting 
Student Expression) were moderate – 0.5–0.6 standard deviations – while impacts 
on children’s academic and social–emotional outcomes were small – 0.13–0.18 
standard deviations. These effect sizes are in line with many ECE teacher pro- 
fessional development studies. We found little evidence of impact heterogeneity 
by gender or baseline proficiency, suggesting that QP4G improved outcomes for 
these subgroups equally.

We also found moderate-sized reductions, much larger in the private sector, in 
teacher burnout and leaving the profession mid-year. Private sector teachers had 
lower educational qualifications and less teaching experience and were signifi- 
cantly younger compared with public sector teachers. The training may have 
improved self-efficacy among private sector teachers who had relatively fewer 
skills and training at baseline than public sector teachers. One implication is that 
private sector teacher retention may improve if schools invest in effective teacher 
professional development.
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Results of the added effects of the parental awareness intervention were sur- 
prising. Rather than enhance teacher training program effectiveness, the parental 
awareness intervention counter-acted impacts on some dimensions of classroom 
quality and on all child outcomes. This led to follow-up qualitative research in 
which we found that parents worried that child-centered and play-based learning 
structures would hinder their children’s learning and pushed back on teachers 
implementing these methods. In addition, parents viewed their roles as providing 
basic necessities for their children, rather than “teachers” at home, and relied on 
teachers to support their children’s learning (Wolf, 2020).

Importantly, when the originally planned study ended, we raised further grant 
funds to continue to follow the children, making it the first longitudinal impact 
evaluation of an ECE quality improvement intervention in SSA. These additional 
follow-ups have allowed us to examine medium-term persistence and fade-out of 
impacts. We found small persistent impacts of the teacher training intervention 
for children’s social–emotional skills 1 year later (Wolf, Aber, Behrman, & Peele, 
2019), and persistent impacts for children’s language and executive function skills 
2 years later (Wolf, 2019). We also found negative impacts of the parental 
awareness program on numeracy outcomes 2 years later (Wolf, 2019).

Policy Engagement
The impact evaluation led to important evidence-based insights on the two pro- 
grams’ effectiveness. We leveraged lessons from the implementation of and evi- 
dence from the project toward the achievement of three broad goals: (a) policy 
engagement, development, and implementation, (b) capacity strengthening, and 
(c) dissemination and data use. These activities have helped educationalists and 
policymakers consider how the QP4G findings could be used in their work 
through program planning, budgets, educational programs, or policy formulation 
and implementation. 

Policy engagement, development, and implementation. In line with our team’s 
commitment to cocreating evidence and empowering policy makers to use evi- 
dence, we undertook several relationship-based engagement activities: stake- 
holder engagement, supporting ECE policy development, and supporting 
educational programming and implementation. This sustained interactivity led to 
a broad base of support and investment in the project.

Our efforts to maintain stakeholder engagement throughout the project 
included a wide, participatory process with our steering committee of designing 
intervention tools and materials to ensure buy-in from all stakeholders and pro- 
mote program sustainability. This included quarterly meetings with membership 
comprising IPA, GES, private school associations, UNICEF, and NNTTC. After 
the project, our IPA partners continued to support the development of Ghana’s 
ECE policy, working with the Technical Working Group for ECE policy to make 
modifications, reviewed the final version of the indicator framework, and made 
additional ECE policy inputs. The broad goal of the policy is to create a sys- 
tematic accountability framework to strengthen the subsector for efficient and
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effective kindergarten service delivery to improve equitable access and quality 
education for all 4- to 5-year-olds. The policy focuses on five areas, including 
planning and management, curriculum development and implementation, teacher 
pre- and in-service training, family and community engagement, and monitoring, 
regulation, and quality assurance. The lessons from QP4G implementation and 
results provided considerable evidence to support the inputs that IPA made into 
the policy. New ECE policy was presented to the cabinet in August 2020, 
approved in September 2020, and launched in 2021.

Finally, our efforts to support educational programming and implementation 
were guided by the QP4G findings, which helped to shape the content creation 
and implementation of key government-led educational programs. IPA provided 
input into the National Teaching Council’s (NTC) compliance framework for 
ECE service providers, which sets guidelines for ECE teacher training institutions 
(both preservice and in-service) and ECE instructors or teachers. The content 
includes play-based teacher training approaches, mentoring and coaching for 
teachers post-training, and equipping teachers with skills to engage parents/ 
communities. The training module of this compliance framework is expected to 
be aligned with the ECE policy: Ghana Accountability for Learning Outcomes 
Project (GALOP). IPA contributed toward the development of the training and 
school-based support and instructional leadership modules for GALOP, using 
lessons learned and evidence from the QP4G project. In addition, IPA supported 
the creation of assessment forms for the new kindergarten curriculum based on 
the QP4G project for the National Council for Curriculum and Assessment. 
These forms are expected to guide teachers’ timely assessments of children’s 
progress in kindergarten. In addition, IPA participated in workshops to develop 
the tools and also reviewed tools prepared for all four competency areas of the 
curriculum.

After QP4G ended, IPA also supported the creation of kindergarten inspection 
tools for the National Inspectorate Board through review and inputs on initial 
drafts. The kindergarten inspection tools cover lesson observation, school lead- 
ership, and compliance with MOE requirements for the establishment of a 
kindergarten. The culmination of this work is a plan by IPA and Pre-Tertiary 
Directorate of MOE to create an ECE Evidence Committee to ensure the 
alignment of evidence from ECE research with MOE and GES initiatives and to 
strengthen policy implementation. The ECE Evidence Committee is expected to 
be modeled after the QP4G Steering Committee but broadened to cover all 
ECE-related research.

Finally, we also conducted a comprehensive costing analysis of the teacher 
training and coaching program to inform our governmental partners of the 
financial costs for any future scale-up. We found that the QP4G per-teacher cost 
was $402, which translates into a per-child cost of $16. These estimates provide 
concrete figures for the government to consider when scaling-up the program. 

Capacity strengthening. The QP4G project had an inherent capacity- 
strengthening strategy targeted at the district educational officials who partici- 
pated in the project. The project was designed to use existing systems and 
structures at the district and national educational offices to build district
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educational officials’ capacities and ensure scalability. The capacity strengthening 
goal was to narrow the capacity gaps of district educational officials by equipping 
them with the necessary tools and resources and enhancing their skills and 
knowledge for conducting monitoring and coaching for teachers and head 
teachers and facilitating parental awareness trainings.

Dissemination and data use. Part of IPA’s mission is to disseminate research 
results and facilitate their use in program design and evaluation through partic- 
ipatory conferences, print materials, and web-based tools that translate data into 
publicly accessible information. The academic researchers and IPA representa- 
tives gave presentations at both national and international conferences including 
at the Ghana National Education Week (2017, 2018, 2019), Accra; Ghana 
Teacher Prize (2018), Accra; Public Finance and Public Management in Africa 
workshop (2018), Accra; and Comparative and International Education Society 
(CIES 2019) in California, USA. We also created print materials, including policy 
briefs, academic publications, and project evaluation reports. Finally, the project 
summary, teacher training and survey materials, academic publications, and 
research results were posted on the project website and linked to deidentified 
survey datasets published on the World Bank Microdata Library. 1,2 Varied users 
including implementing organizations, academics, development practitioners, and 
educationists across the world have accessed and used these materials.

Challenges and New Directions
We encountered several limitations and challenges throughout the project, some 
of which have led to new directions for our research and partnerships. The first 
and perhaps most important challenge pertains to the surprising counter-active 
impacts of the parental awareness intervention on teaching and child learning 
outcomes. It is clear that a better understanding of parental roles in shaping 
educational quality in SSA is needed. The counter-intuitive results were surprising 
but uncovered important dynamics between parents and teachers that have not 
been considered to date and that likely will continue to shape educational reform 
efforts in many countries. Interestingly, a recent randomized control trial (RCT) 
in Mexican secondary schools found similar results, where student achievement at 
schools in low-income areas that provided parents with information on sup- 
porting their children’s education had no impacts. In an additional treatment arm 
where parents also received extra money and some decision-making power, stu- 
dent achievement also did not improve, and teacher trust eroded (Barrera-Osorio 
et al., 2020). These findings, along with ours, suggest that a greater basic 
understanding of parent–teacher relationships is needed in order to strengthen – 
rather than weaken – them, in future intervention research.

1 http://www.poverty-action.org/study/improving-kindergarten-quality-ghana 
2 https://datacatalog.worldbank.org/dataset/ghana-quality-preschool-impact-evaluation- 
2017
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