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To the teachers working in the trenches for self-preservation and the “blaring
people” in academia – all who need the healing that comes from heightened

awareness of excessive entitlement in self and others.
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FOREWORD

All learning is autobiographical and, as Dewey asserts, comes from purposeful
reflection on personal experience. The experience that initiated this process of
deep reflection about teachers and their learning stemmed from my involvement
in a curriculum renewal process in India back in the 1980s. This was a time when
ideas of empowering teachers by giving them more active participatory roles in
the higher echelons of decision-making such as syllabus and material production
were gaining ground in educational literature. I was part of a small group of
teachers who carefully put together a set of materials and an evaluation scheme
based on progressive ideas current in ESL teaching. Brimming with the enthu-
siasm of torch bearers we took the innovation to our teacher colleagues only to
see that it failed to evoke the same spirit of commitment we had expected of them.

Time after time, in the curricular reform studies I have undertaken since then,
I have heard the same refrain, “Teachers are not willing to change.” This left me
puzzling over my paradoxical experience with teachers: the expression of a desire
to improve and change, on one hand, and their seeming disinclination to take
charge of their learning and to reconsider their practice, on the other. The latter
seemed to entitle one to blame students for a failure not of their making. It is
while trying to characterize teachers’ seeming reluctance to change that I stum-
bled upon the idea of “excessive teacher entitlement” as a counterpart to the
popular characterization of some students as overly privileged in academic set-
tings. What started as a quest to understand the cultural embrace of ‘intellectual
arrogance’ among teachers/faculty led me to question the limits of my own
knowing.

As a child, I listened to stories about rishis in the Himalayas, who had matted
locks and long beards, and who supposedly engaged in tapas (deep meditation)
for eons to gain Ātmajñāna (self-realization). The idea of self-realization, which
sounded very esoteric and remote from my reality at that time, started making
sense years later as I engaged in this humbling process to combat excessive
entitlement present in myself and others through Ātmajñāna and the attendant
empathetic understanding of the other.

My desire to create a symposium on the topic of excessive teacher/faculty
entitlement for the ISATT conference 2019 in Sibiu, Romania, immediately
resonated with international scholars. Cheryl Craig was the first to respond. She
was excited at the prospect of moving the concept from uncharted territory into
the field of teaching and teacher education. I sensed the germination of an
additional layer of meaning in the idea of “generous scholarship” (Craig, 2020)
which she introduced in her keynote speech at that very conference. This
connection is finding more explicit expression in our dialogues today.

xxi



Two symposia were organised at Sibiu to accommodate more voices bringing
diverse perspectives into our deliberations. They created a legitimate professional
platform to talk about the sources of oppression in the workplace, giving words
and meaning to knowledge and emotions that had been simmering a long time.
This cathartic release was a liberating experience according to the symposium
participants.

It was Cheryl Craig who suggested that a book would bring fruition to our
productive symposia. We used this opportunity to invite more international
contributors to advance our thinking and to build a knowledge base on the
crucial issue of “excessive teacher/faculty entitlement”, a phenomenon that seized
my attention decades ago and has ruminated in my mind ever since.

Tara Ratnam
Independent Teacher Educator and Researcher, India

REFERENCE
Craig, C. J. (2020). Generous scholarship: A counternarrative for the region and the

academy. In C. J. Craig, L. Turchi, & D. M. McDonald (Eds.), Cross-disciplinary,
cross-institutional collaboration in teacher education. Palgrave studies on leadership
and learning in teacher education (pp. 351–362). New York, NY: Palgrave
Macmillan.

xxii FOREWORD



ACKNOWLEDGEMENTS

We, the editors, would like to acknowledge with gratitude Dr Xiao Han for her
patient and meticulous formatting work.

We are grateful to all the reviewers for their willing investment of time and
effort: Michael O’Loughlin, Anna Stetsenko, Carola Steinberg, Sheila Hirst,
Wendy Nielson, Peter Smagorinsky, Hafdı́s Guðjónsdóttir, John Buchanan,
David Kirshner, Marie-Christine Deyrich, Wendy Holland, Kim Skinner, Eunice
Nyamupangedengu, Constance Khupe, Khalil Gholami, Tom Russell, Juanjo
Mena, Martha Prata-Linhares, Helena Fontoura and Sunil Iyengar.

Special thanks go to Sheila Hirst for her valuable editorial assistance.

We thank all the people associated with the production of this book, in
particular, Stefinee Pinnegar, Kim Chadwick and her Emerald Publishing team.

xxiii



This page intentionally left blank



INTRODUCTION: THE IDEA OF
EXCESSIVE TEACHER
ENTITLEMENT: BREAKING NEW
GROUND

Tara Ratnam and Cheryl J. Craig

ABSTRACT

The notion of excessive teacher entitlement arose out of concerns with trying
to understand and find a language to describe the paradox of faculty/teachers’
intransigence in the face of the flexibility required of them to promote the
learning and well-being of all in the institutions they serve. Through unique
narratives, the authors trace the parallel paths they negotiated in their chal-
lenging curricular journeys, which led them to unmute teachers’ voices cached
in reform stories. The first author, Tara Ratnam, coined the term “excessive
teacher entitlement” to characterize the putative deficit view of teachers that is
projected onto them and how the concept of the teachers’ “best-loved self,”
which the second author, Cheryl Craig, developed, embraces teachers’ input
and complements “excessive teacher entitlement,” albeit from a different
direction and perspective. This introduction also provides a bird’s-eye view of
the diverse ways and contexts in which leading international authors examine
excessive teacher entitlement in the 17 chapters that follow.

Keywords: Excessive teacher entitlement; best-loved self; curricular journey;
understanding teachers; contexts and relations

Our gaze at the other is a reflectionof the imageof ourselves, our self-understanding,
a formof self-entitlementweproject onto that other.This bookmarks a culmination

Understanding Excessive Teacher and Faculty Entitlement
Advances in Research on Teaching, Volume 38, 1–13
Copyright © 2021 by Emerald Publishing Limited
All rights of reproduction in any form reserved
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of this wisdom gathered by Tara over decades of repeatedly rolling the boulder up
the hill like Sisyphus as she storied and restoried her unique curricular experiences.

Cheryl and Tara lived and grew up oceans apart, Cheryl, first in Canada and
then the United States, and Tara, in India, unaware of each other’s curricular
stories until the S-STEP 2009 conference held at Herstmonceux Castle in East
Sussex, UK. That is where their pathways crossed and while sharing a taxi, a new
synergy was created. Cheryl’s long-time preoccupation with notions of “curric-
ulum making” and “the best-loved self” pulsated with Tara’s ideas about teacher
entitlement, adding complementary dimensions to this book’s theme of teacher/
faculty entitlement.

TARA
The curricular innovation experience I alluded to in the Foreword to this book
was the beginning of my inquiry into what seemed teacher intransigence. I have
relived this story by retelling it again and again for decades until I could name
what I have come to know about this phenomenon. The curricular misadventure
of which I partook made teachers the targets of venting. This unanticipated ugly
twist of our genuine curricular intentions was a decentering experience that led
me to research. I plunged into a quest to understand why our good intentions
had become distorted and failed to resonate positively with teachers: Why did
teacher colleagues betray the trust with which we took our innovation to them, an
innovation that was meant for the common good of all students?

The curricular study I pursued – to find an answer to this question about
teachers’ oppositional behavior – confronted me with a question about myself:
Was it the teachers who betrayed our trust or was it we who had betrayed the
teachers by forming a clique and failing to acknowledge their non-passive role in
a project meant for and by teachers? The empathy that this self-understanding
brought was strengthened over years of working closely with teachers and earning
credibility with them. This work with teachers was accompanied by ongoing
dialogue with the self and others. Those “others” primarily included Lev
Vygotsky (1978, 1987) and Mikhail Bakhtin (1981, 1984, 1986), whose work
awakened me to the in-betweenness of the realm from which teachers’ thinking
and action emerged at the intersection of the subjective individual and social
world. This viewpoint transformed my earlier uninformed perspective of teachers
as self-contained individuals solely responsible for their actions. It was a liber-
ating moment. I had found a new way of seeing the teachers. This new under-
standing freed me from the dominant deficit view of the teachers, a perspective
that had colonized my mind, becoming the root cause of my discomfort. I was
inching towards easing that discomfort by becoming able to provide a concep-
tually justified understanding of the complexity of teachers’ work, how others are
profoundly enmeshed with everything teachers do.

The gestalt change in my view of teachers occurred after years of work and
reflective dialogues. It took many more years before I could find a language to
name what teachers are not from this new point of view, viz., “excessively enti-
tled.” The nullifying of the intentions underlying the aforementioned curriculum

2 TARA RATNAM AND CHERYL J. CRAIG



innovation by teachers can be interpreted glibly as “excessive entitlement,” a lack
of disposition among teachers to adapt themselves to the futuristic needs of the
students they teach. This interpretation slaps a deficit view on teachers by
invoking a constellation of negative behavioral attributes such as being irre-
sponsible, rigid, egoistic, uncaring and incompetent. At the same time, it points to
an inadequacy in our interpretation of teachers, by missing the interacting factors
beyond teachers’ individualist characteristics that impinge upon their thinking
and action. This complexity of teachers’ work unfolded for me as my attention
turned to the dilemmas they faced in the daily ethical choices they made as they
navigated environments of multilayered social webs shot through with contra-
dictory demands and expectations. The embedded nature of teachers’ actions
drove me to probe the dynamics of the sociopolitical, economic and cultural–
historical underpinnings of excessive teacher entitled behavior purported to be
an individual construction. Ultimately, I grew to understand the relational
nature of excessive teacher entitlement, precipitated intersubjectively by actors
not only in the immediate institutional context of the teacher but also in the
wider sociocultural milieu.

The change in my understanding of teachers shows that the problem lies not in
them, but in our inadequate understanding of this phenomenon. The notion of
“excessive teacher entitlement” is putative. It manifests our understanding of
teachers, what we believe them to be, which need not necessarily align with who
they are or who they are not. In the case of our curricular innovation, it was our
entitled attitude – our arrogance, our unreasonable expectations and our lack of
wisdom, that made us ignore the reciprocal nature of dissemination and the
imperative of teachers’ agentive engagement with them. This, and not teachers,
posed the real problem. Teachers found themselves on the receiving end of our
entitled attitude. They had to bear the brunt, the shame and blame of it. How we
understand teachers makes a big difference. It is important to characterize who
teachers are not in order to relieve them of the baggage of excessive entitlement
they are made to carry, a burden that is antithetical to their image as agentive and
responsible professionals. Teachers need an environment where they can reclaim
what is rightfully due to them, in other words, what they are justly entitled to:
respect, voice and autonomy.

My long curricular journey, which seemed like chasing an ever-receding
mirage, has not been without rewards. Through personal experience, I may
claim with authenticity that the activation of excessive entitled behavior as well as
the development of agency take place through our “embeddedness in social
context and within relations to others” (Stetsenko, 2009, p. 3).

In trying to understand teachers, I was understanding myself, my growth,
my tensions and uncertainties, and the pain and joy of self-discovery – all of
which convinced me that the path to self-realization is possible only through
the contribution of others and their storied and re-storied experiences.
Reciprocally, a heightened consciousness of the self can increase the ability to
check excessive entitlement and contribute to the co-creation of social well-
being.

Introduction: The Idea of Excessive Teacher Entitlement 3



CHERYL
I come to this inquiry having spent my research career studying the personal
practical knowledge (Clandinin, 1985) of preservice and in-service teachers as it
developed in their knowledge communities (Craig, 1995a, 1995b), shaping what
and how they come to know, do and be in context. I came to a close-up
understanding of why teachers do not enact changes researchers, educational
agencies and school districts demand. In Canada (Craig, 1992), beginning
teacher, Benita Dalton, taught me that teachers, like her, know how to team
teach but may not be able to do so due to unwilling and/or unprepared teaching
partners and/or institutional contexts where parents and districts do not agree
with the plotlines assigned to schools. Tim, the other beginning teacher whose
practice I investigated, did not focus as much on the image of the good teacher as
Benita did, but instead paid close attention to what constituted a good school
milieu. Together, these entry level teachers, Tim and Benita, awakened me to the
significance of the contexts of teaching and the degree to which they are deter-
mining factors of what teachers know, do and be, regardless of teachers’ pro-
ductive bents and their overwhelming desires to be curriculum makers rather than
curriculum implementers of state mandates. Then, I moved to the United States.
In my new educational context, I awakened to something else: the long-term
impact of school segregation/desegregation, which resulted in African American
students leaving their home communities to be racially integrated into white
schools. Also, Latinx students were sent to black schools as white flight to the
suburbs became more prevalent, especially in urban areas. These complex racial
relations compounded the complexities of school contexts as I had known them in
Canada. Fellow researchers at that time noted that the tone of my inquiries
became “sharper” as a result of my move to the United States. This was due to
my encounters with unresolved racial issues that continue to exist in the Amer-
ican South where I still conduct research studies. My early years in the United
States were spent immersed in the Houston Annenberg Challenge reform work,
which brought $60 million dollars to 11 lead campuses and over 180 schools after
that. I was chosen as the field-based researcher for five lead campuses and became
the summative evaluator for a sixth one. Overall, I worked with two elementary
schools, two middle schools and two high schools over a five-year period. I often
captured what unfurled through unpacking lived metaphors teachers and prin-
cipals shared with me. For example, T. P. Yaeger’s literacy teachers announced
that their school reform experiences resembled the eighth grade short story, The
Monkey’s Paw, with the message it carried to colonialists: “Be careful what you
wish for in case you get it” (Craig, 2001). Hardy Academy (Grades 6–8), which
was located in the school district that was among the last to resolve its failure to
desegregate properly as ordered by the court, had teachers who likened their
campus’s reform agendas to “dueling banjos.” On one hand, an industry reform
wanted to prepare its students to be workers in the local economy, while the
Annenberg initiative, on the other hand, opened up a full spectrum of job
opportunities and life possibilities to Hardy’s student population (Craig, 2003).
Then, there was Eagle High School whose principal, Henry Richards, claimed his
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campus had a “dragon in the school backyard.” The outdoor dragon – the high
stakes accountability agenda emanating from the state – was attempting to snuff
out the campus’s relevancy dragon that was inside the school and supported by
Henry and Eagle’s teaching faculty (Craig, 2004). Additionally, Lydia Thomas
spoke of Destiny High School, which was located in a middle-upper-class
neighborhood, as a “rainbow fish” – a campus that had everything but did not
know how to share (Craig, 2003). The irony of this later school was made public
when I conducted its summative evaluation. Destiny’s school district had struck a
memorandum of agreement before Destiny became associated with the reform
initiative. The agreement allowed Destiny (120 students, 6% diverse) to hire extra
teachers – in effect, two teachers per classroom – while schools like Yaeger (1,500
students, ;65% diverse), Hardy (600 students, ;96% diverse) and Eagle (3,500
students, ;95% diverse) did not feel entitled to a 50% reduction of their
teacher–student ratios when the reform movement began. I also helped several
other campuses in the second round of funding, one being Hawthorne Middle
School, which was in the same feeder pattern as Eagle. That campus’s context
had the most violent street in America passing through its attendance zone. After
the Annenberg school reform work, I continued my research studies at T. P.
Yaeger, among other schools. At Yaeger, Laura Thomas felt pierced like a
“butterfly under a pin” (Craig, 2012) due to the campus’s literacy reform forcing
her to abandon her curriculum-making image and to become a curriculum-
implementer against her will. In addition, Anna Dean, the beginning teacher
with whom I worked there, declared she was learning “to teach in the ‘eye of a
storm’’’ (Craig, 2013). Others repeatedly pinpointed “tensions in teacher com-
munity” as their natural knowledge communities (Craig, 1995a, 1995b) clashed
with the assigned professional learning communities that were predetermined by
what school district administrators had gleaned from the literature. Here, the
potentially promising practice of Professional Learning Communities (PLC) –

introduced by the administrative wing of the academy – ironically became cor-
rupted by excessive administrative oversight and a failure from the outset to bring
teachers and teacher educators into the developing conversation. Finally, long-
term research participant (1997–2017), Daryl Wilson was negatively impacted
by his students’ high stakes accountability test scores, which were simplistically
interpreted by his seventh new principal of the nine administrators he had in all.
Daryl named the long-term educational trend as one where “data is [G]od” (Craig,
2020a). What Daryl meant was that no wiggle room remained for teachers to enact
their personal knowing and sensibilities – their best-loved self – as part of their
teaching practices. Absolutely everything – including teachers’ pay for performance –
depended on the data mining in which school districts and yes – a number in
academia – had placed their faith. In sum, the narrowing of the classroom space
(Craig, 2009) had made it so contested and so restrictive that no viable way
remained for teachers to be curriculum makers. Curriculum implementation
increasingly became the only avenue open to them. Reflecting backward on my
cumulative research conducted in Greater Houston, I saw in hindsight and with
greater clarity that policymakers had had only one move in their playbooks for
two decades: standardization. Another significant understanding that arose was
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that agencies, staff developers and consultants cannot change teachers, despite
their grand claims to do so and their repeated attempts. Exiting my Houston
Annenberg Challenge reform movement work, I recognized that:

…regardless of how big we begin, how grandiose and complicated our stories of reform may be,
how many sponsors we identify, how much financial support we garner, and how high-minded
and pure-hearted our purposes may be, we inevitably return to the individual teacher as a
knowledgeable and knowing potential change agent of one. (Craig, 2003, p. 201, italics in
original)

This explains why the Portfolio Group – a group of teacher researchers (Craig,
Curtis, Kelly, Martindell, & Pérez, 2020) – and the Faculty Academy – a group of
faculty researchers from five regional universities (Craig, Turchi, & McDonald,
2020) – are all that visibly remain from the original $60 million Annenberg invest-
ment in public education in Greater Houston. Why? At their roots, both groups
respected the centrality of teachers and teachers of teachers (professors). Both real-
ized that teachers’ and professors’ wants and needs are foundational despite other
theories of changes rampantly underway in schools, school districts and universities.

My Houston Annenberg Challenge learning caused me to latch onto Schwab’s
concept of the “best-loved self” as an underlying reason why teachers (and
professors) reject changes imposed on them by others within or outside their
institutions. They do not comply because they are actively seeking to fulfill their
image of the “best-loved self,” an image to which they naturally gravitate as part
of their personal and professional identities. Their best-loved selves actively seek
robust kinds of curriculum making to ignite their Eros and beings, so they can
mindfully interact with students, in community with other teachers, in relation-
ship with their administrators and school systems, and with the academy and
society at large. The excessive imposition of others’ agendas effectively snuffs out
teachers’ own desires to make curriculum alongside students while necessarily
taking government and societal mandates into consideration. The organic bal-
ance between what teachers want and have to contribute and what others are
chronically demanding and requiring of them – with their very livelihoods placed
at stake in the Faustian bargain – is increasingly becoming nationally and
internationally untenable.

THE CONFLUENCE OF OUR IDEAS
Tara Ratnam and Cheryl Craig pursued different educational journeys and
research trajectories on different continents. As outlined, Tara looked for the
reasons teachers do not participate in reform endeavors as others (and she)
would like whereas Cheryl captured teachers’ personal perspectives in com-
munity with one another and showed how their curriculum making is stymied
in countless ways (including denied salary increases) by reforms introduced by
others. However, both Tara and Cheryl arrived at similar conclusions –

teachers need to be treated as individual change agents – that is, potential
change agents – because the change decision is ultimately their own, regardless
of others (ourselves included) attempting to influence their positions. This is
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because teachers and professors are the only ones to interact with students face-
to-face. Others’ demands can only get to students through teachers and teachers
of teachers. That is why they are irreplaceable and need to be treated with the
greatest of respect in reform schemes and theories of change.

Returning to Tara, she came to know excessive entitlement from a cultural–
historical perspective. This nurtured her growing awareness of the highly
contextualized and relational nature of teachers’ work that provided a mixed bag
of possibilities and limitations within which the yin and yang of teachers’
excessive entitled and agentive behavior played out (see Chapter 6 in this vol-
ume). Cheryl, by way of contrast, began with individual teachers, their personal
knowledge and knowledge communities, and found how tethered their knowing
and doing was to context, which was becoming increasingly narrow as those in
academia and school districts (both championing professional learning commu-
nities) imposed their agendas on them – not to mention policymakers cham-
pioning neo-liberal educational reforms. In Cheryl’s story, a secret story of
entitlement also surfaced. This was when a wealthier majority white school dis-
trict felt entitled to a larger portion of the reform funding, despite its campus
being the smallest and the one already spending the most per student.

Traversing these diverse pathways, Tara from the cultural–historical
perspective and Cheryl from the subjective–interpretive context influenced side
met at the intersection of structure and agency to produce a new resonance,
namely, the language of “excessive teacher entitlement” and the “best-loved self”
to capture twin aspects of teachers’ adapting their being and becoming within
their social milieus.

The pernicious effect of “excessive teacher entitled behavior” notwithstanding
calls for empathetic understanding. This includes how teachers’ images of the
best-loved self become eroded by a data God placing the burden of “entitled
behavior” on their already overcommitted and under-appreciated shoulders.
Clearly, we, as citizens and academics, need to see teachers differently. Casting
teachers in a new light means being able to pose new questions for investigation
(Kuhn, 1962) and teacher education:

So, what makes teachers reject all the “good” curricular commandments and
innovations which they are expected to follow? Is their so-called “entitled
behavior” indicative of personality disorder originating in personal and profes-
sional predispositions – or lack of them? How can we learn more about teachers,
their ways of becoming, without projecting the label of “excessive entitled
behavior” on them? How can we engage them in ways that bring out their sense
of the “best-loved self” leading to robust change?

It is this sense of asking new questions to develop new responses to difficult,
perennial problems and in finding a language that digs at them to their cores that
makes this book groundbreaking.

THE BOOK
The complementary aspects underlying teachers’ being and becoming, namely,
“excessive entitled” feelings and agentive cultivation of the “best-loved self” are
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contingent, not solely on teachers’ personal disposition, but on relationships
among institutionally nested actors working together sometimes consensually and
at other times in conflict with one another. This book focuses on the complex
nature of the issue of excessive teacher/faculty entitlement by acknowledging its
historically, culturally and sociopolitically enmeshed nature. The metaphor of
digging in the title of this volume symbolizes the unearthing of the “genetic” roots
(Vygotsky, 1978) of observed “entitled behavior” so that we are not misguided by
superficial “fossilized behaviors” (Vygotsky, 1978) and miss its underlying
dynamics and, thus, a comprehensive understanding of the issue.

Teacher/faculty “excessive entitled attitude” is a pervasive and malignant
trend that is globally on the rise. It has strong implications for teacher learning,
student learning, and relationships in educational institutions. However, it has
remained an unaddressed concern in education with little research invested in it.
This book attempts to capture facets of teachers’ “entitled attitude” as experi-
enced by educational researchers working in diverse international educational
contexts and how it gets defined in their description. This work examines the
ways in which entitlement is constructed within situated dynamics of particular
institutional milieus and how it triggers counterproductive practices.

The book is a wake-up call both as a long-term educational commitment and a
desire to open up prospects for action, of humanizing the teaching-learning process
as fundamental to co-creating the common desirable future of humanity. We need
to become conscious of the suffering incurred through marginalization based on
class, color, gender and ethnicity and not the least, thoughtless actions. To the
extent we become more mindful of our actions, their antecedents and conse-
quences, we can seek ways to address excessive entitlement by facilitating the
growth of “generous scholarship” (Craig, 2020b).

The chapters that follow offer tools to reflect upon teacher education from the
micro perspective of critical mentoring dialogues to the more ambitious macro-
level reculturing of the education system. We believe that we have made the
crucial interplay between individual and social settings clear in the findings to
eschew viewing excessive entitled behavior as the sole shaping of individual
mental activity unconnected to others and cultural–historical development. The
book is written with anticipation of a response from the readers. We invite
readers to see and read differently opening the nascent ideas presented by the
authors to further meaning-making.

THE CHAPTERS: A ROAD MAP
Section I: Illuminating the Cultural–Historical Roots of Teacher Entitlement

Much thinking about the notion of entitlement has been informed by a dualistic
understanding of the relationship between personality and behavior, between
volition and action. This view makes it seem that excessive entitlement is a
behavioral abnormality that needs remedy. We, as authors and editors, are less
convinced of this one-to-one correspondence between individual teacher’s will
and action that positions teachers as failing. The argument of this book is that
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